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Abstract
This research explores approaches to teaching Chinese culture to adult learners with
little or no familiarity with Chinese language to help them develop cultural
understanding and/or skills for communication. It is based on three trial sessions held
at Northern Territory University in 1999 and 2000. Seventeen specific approaches
classified into three types, namely cognitive, experiential and cognitive-experientialmixed, were applied in varied ways in the three sessions. Questionnaires, video
recording and personal observation were used to collect data on student feedback and
reaction for evaluating the appropriateness of using the approaches, the ways they
were handled, and other relevant issues.

This study supports a number of conclusions in teaching Chinese culture to the adult
learners in Australia, including:
It is appropriate to integrate both cognitive and experiential approaches in a
balanced but dynamic strategy in teaching to continuously motivate learners to
explore the culture for knowledge and/or skills. Using cognitive approaches alone
may only be appropriate for research students for short sessions of about one hour.
It is helpful to use group learning and activities, use cultural experiences and
resources from the local community, and keep a less-formal and learner-centered
orientation to the teaching.
Teaching culture to adult learners is a coin with two sides: it is always
necessary to keep in mind the learners' diversity and, accordingly, to use the
teaching strategies flexibly to maximize the extent to which the learning
differences are accommodated.
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Chapter 1
Introduction

Chapter 1
Introduction

1.0 About the Study
This study explores approaches for teaching Chinese culture to adult learners in
Australia, specifically those with little or no familiarity with the Chinese language.
This was through the presentation of three trial sessions at Northern Territory
University (NTU) in 1999 and 2000, namely two two-day workshops and a brief
seminar.

The remainder of this chapter discusses the rationale for this thesis. Section 1.1
considers the importance of teaching Chinese culture in Australia, and Section 1.2
explains the relevance of the study to my personal goals as reflective teaching and
learning process.

The thesis then goes on to review general issues in teaching culture (Chapter 2) and
approaches to teaching it (Chapter 3). Chapter 4 will clarify how I approached this
research. The data on which this study is based were collected through
questionnaires, personal observation and many hours of video recording, of which
some ninety minutes of video clips can be seen on the accompanying CD-ROM. The
three sessions are covered in detail in Chapters 5, 6 and 7. A synthesis and
conclusion are presented in Chapter 8.

This written thesis and the accompanying CD-ROM respectively constitute the
'theoretical' and 'practical' thesis components required of the final year work for the
Doctor of Teaching Degree of Northern Territory University. As a Doctor of
Teaching thesis its focus is more on teaching practice than on theory, although the
latter is not neglected.

1.1 The Importance of Teaching Chinese Culture in Australia
With the development of economic relationships between China and Australia, and
the changing multicultural society of Australia, teaching Chinese culture to learners
in Australia is important for meeting both national needs and the personal interests of
some individuals for coping with cross-cultural communication.

1.1.1 Addressing National Needs
In view of Australia's economic interests in the Asia-Pacific region, in December
1992 the Council of Australian Governments (COAG) commissioned a working
group chaired by Rudd to write a report on the position of Asian languages and
culture in Australian education (Mackerras 1995). The report was issued in 1994 and
titled Asian Languages and Australia's Economic Future. In that report, the long
term economic significance of East Asia to Australia and the economic significance
of East Asian languages/cultural skills are emphasized (pp. 1-9):

Australia requires an export culture which is 'Asia literate'

-

i. e. one which possesses the

range of linguistic and cultural competencies required by Australians to operate effectively at
different levels in their various dealings with the region

-

as individuals, organizations and

as a nation (p. 9).

Mackerras (1995, P. 5) points out that acceptance of this report was bipartisan and
the various governments agreed that engagement with Asia and learning about Asia
had the potential to improve Australia's economy and reduce unemployment. In
September 1994, the Ministerial Council on Education, Employment, Training and
Youth Affairs (MCEETYA) set up the National Asian Languages and Studies in
Australia Schools (NALSAS) taskforce to implement the Report (p. 1).

In the six years that have passed since the taskforce was set up, Australia and China
have become important business partners. Although the funding of the NALSAS
2

taskforce has now been discontinued, a number of projects are still running; on-line
NALSAS language projects are being developed, and the importance of increasing
cultural understanding and communication between Australia and Asian countries
continues to be stressed. According to Silburn (2002), the NALSAS Consultative
Meeting held on 16 August 2002 in Canberra evaluated progress with the NALSAS
Strategy and discussed issues about the further implementation in the context of
Australian link to Asia. It also reviewed progress of national collaborative projects
underway and discussed proposals for a number of further projects.

Mackerras (1995, pp. 4-5) also points out that the accelerating engagement of
Australia with Asia is not only economic but also cultural, relating to the changing
multicultural society of Australia and the effects of major geopolitical
transformation, and that the increasing integration of Australian economy, culture
and society with Asia requires considerable knowledge and understanding of Asian
countries, not only among specialists but also among citizens.

Furthermore, a report titled Maximizing Australia's Asia Knowledge: Repositioning
and Renewal of a National Asset (Asian Studies Association of Australia, 2002, pp.
xv-xvii) emphasizes understanding of the immediate Asian neighborhood as essential
for cultural, economic and strategic well-being of Australia, and it has strongly
recommended maximizing Australia's Asia knowledge and skills. The report also
notes that, 'In relative terms, the study of China has fared best in recent years among
the regions of Asia. Numbers of Australian students and university administrators
see both economic and strategic sense in focusing on a vast, burgeoning power' (p.
xv). According to the above, teaching Chinese culture to adult learners in Australia
addresses the national needs economically and culturally.

3

1.1.2 Addressing Personal Interests in Cultural Competence
Teaching Chinese culture also addresses personal interests. With the rapid
development of the economic and cultural relationship between Australia and China,
more and more contact has occurred between the two countries, and increasing
numbers of Australians have been interested in Chinese culture. In the present study
too, the learners in three trial teaching sessions presented in 1999 and 2000 shared a
strong interest in Chinese culture. They were keen to learn how Chinese culture
worked and how to properly communicate with Chinese people. What they wanted
was to develop the awareness andlor skills for cross-cultural understanding andlor
communication.

In spite of the increasing needs and interests in the cultural competence, however,
some adult learners do not have Chinese language proficiency. Ideally, of course,
fluency in Chinese would be desirable for those hoping to interact with Chinese
people, but it is not actually necessary to the extent many Chinese are familiar with
English. In China, the English language has been involved in the life of Chinese
people in quite a few broad areas. Normally people in China study English for at
least six years throughout their secondary schooling. English language proficiency is
also a requirement for entering tertiary institutions, foremployment, and even for
getting promoted. Consequently, when Australian people visit China, they may find
it relatively easy to speak English with many Chinese people, especially in cities.
The question to ask here is that if English (or Chinese) can be used by both sides in
conversations, are any problems in cross-cultural communication still likely to be
encountered? The answer is yes.

Scollon and Scollon (1995, p. 5) give an example of an unsuccessful intercultural
communication entirely in English. Mr Richardson and Mr Wong have a
conversation. At the end of the conversation, as a conventional way of parting with
good feelings toward the other, Mr Richardson says to Mr Wong that they really

11

should get together to have lunch sometimes. Mr Wong says that he would enjoy it.
After a few weeks Mr Wong begins to feel that Mr Richardson has been rather
insincere as he has not followed up his invitation to lunch with a specific time and
place.

Scollon and Scollon believe the source of the above problem is caused by the
different discourse patterns expected by many Asian speakers of English and western
speakers of English. The East Asian discourse practice of displacing important points
until near the end of a conversation has led Mr Wong to think that this mention of
lunch at the end is of some importance to Mr Richardson.

The above example by Scollon and Scollon also led me to recall the experience a
young African student told to my class in cross-cultural communication two years
ago. He went banking, and at the end of his transaction the young female bank teller
said to him, 'See you later!' He felt very happy and waited out side of the bank
branch. After half an hour passed, another classmate invited him to go back to the
university together. He said, 'No, she wants to see me.' 'How do you knowT the
classmate asked. He answered, 'She said to me "see you later".' 'That means you are
finished!' the classmate responded. I still recall the laughter that burst out of the class
following his description of this experience of cultural difference. He also laughed,
as by then he had already completely understood the meaning of that 'critical
incident' after having lived here for a period of time.

The cause of the miscornmunication between Mr Wong and Mr Richardson and of
the misunderstanding of the young African student is that they did not share the
assumptions behind what the other meant. In other words, they lacked an awareness
of the different expectations of communication of the other's culture.

5

Lack of adequate cultural awareness is also the reason why Sinclair (1990, p.5), after
having made eighty visits to many provinces in China in his research, claimed that he
was only 'beginning to edge a little closer to the enigma of why going to China is
such a culture shock for so many'. In his book Culture Shock, he elaborates:
Understanding China and the Chinese is never easy. The language barrier, for a start,
stands awesomely in the way of most visitors from abroad. But, language aside, there
are still significant differences in outlook, manner, work ethics, eating, entertainment,
dress, ways of relaxing and even in such simple areas as saying hello that make Chinese
different from much of the rest of the world (Sinclair 1990, p. 9).

In conclusion, while there exist strong national and personal needs and interests in
understanding and communicating with Chinese culture, the linguistic differences,
and more prominently the cultural distance, are barriers to stop people from doing so.
Furthermore, although Australians and Chinese can often communicate in English,
cross-cultural problems can still arise. Thus it is valuable for Australians to have
some awareness and/or skills for cultural understanding and/or interacting with
Chinese people even in English. As this study is about helping learners develop such
cultural competence, it addresses their personal needs for avoiding cross-cultural
misunderstandings. The issue of teaching culture without language will be discussed
further in Section 2.3.

1.2 A Reflective Teaching and Learning Experience
This thesis also addresses my own personal need for reflective teaching, especially
considering that it involves dealing with Australian teaching situations quite different
from my previous teaching experiences in China. Reflective teaching, particularly
critical reflective teaching is a good way to evaluate our teaching practice and to
develop professional experience. It is not just a teaching experience but also a
learning experience (Brookfield 1995, p.253). To address the relevance of the study
to my personal learning goals, this section provides an introduction to my

background, my role in the teaching and the potential conflicts with my role as a
researcher in the study.

1.2.1 My Background
I grew up in China. In 1968 I settled down with my parents in the countryside to
accept 'further education' according to the policy for 'intellectuals' (teachers and
students) during that time. There, by chance, I was chosen to teach Chinese in a
government primary-secondary combined school (called a 'May 7th' school). Since
then I have been engaged in teaching.

I spent ten years mainly teaching Chinese. This included three years in the
countryside and seven years in a city in Southeast of China in primary and secondary
schools. When the National Higher Education Entrance Examination system
recovered (it collapsed during the Cultural Revolution) in 1978, I passed the
examination and studied in the Faculty of English Language and Literature in a
teachers' university. After graduation I was a tertiary English teacher for the
People's Bank of China (PBC) for fifteen years. I mainly taught Special English in
International Business and Communication along with General English while I was
also engaged in an in-service study of International Business. The students I taught
came from bank branches in most of parts of China. I was also concurrently a teacher
responsible for student management, a supervisor for the graduates' practical training
in the Bank of China, a writer and editor of textbooks for the provincial adult higher
education system, an editor for a Chinese-English dictionary of business, a writer of
the English Teaching Syllabus and the Assessment Syllabus for the Provincial Adult
Higher Education System, and a writer of the English Teaching Syllabus for the
Central Bank Tertiary System.

The people from whom I received the most encouragement and support in my career
have been my father, a scholar of profound knowledge and a very capable and
7

talented teachers university chancellor since 1950s, and my mother, a tertiary
foreign language teacher favored by her many students. Both of them were education
graduates with their first degree from the Normal University of Northeast China in
late 1940s. Since I share an educational career with my parents I always consulted
them about theory and practice in my teaching when I was in China, whether face-toface, or by phone, or letter. After I came to Australia, my parents continuously
encouraged me to study, and my father also posted me research books in culture and
some materials that I asked for. The source of my energy to undertake this study of
teaching Chinese culture in Australia is from my parents.

When I worked in China I also had training from American scholars twice in 1990
and 1991. One was in a three-month Tertiary Young Teachers' Course of Teaching
English Language and Literature. Another was in a two-month PBC Tertiary
Teachers' Intensive Training Course of Teaching Culture and Language. During the
two courses I was impressed by the rich methodologies of teaching language and the
dynamic way of teaching culture applied by my American professional colleagues. In
this learning process I also observed the pedagogical differences between the
different educational systems. These were my initial experiences with western ways
of teaching and learning.

Since leaving China, I have been a scholar and a teacher in Chinese culture and
language in Australia for six years. I completed a Master Degree in Education with
components focusing on culture, language and adult teaching in 1997. My study and
practices have helped me gain a better understanding of ways of teaching and
learning in a western country. While I recognize the commonalties shared by the two
cultures, I have also identified the differences, particularly in teaching and learning,
between them.

1.2.2 Teaching/Learning in China
The three trial sessions I presented in this study involved several issues common to
my teaching experiences in China: teaching tertiary adult learners, teaching everyday
culture and business culture, and learners' language problems. However, my past
experiences in teaching and learning in China were different from those in the three
trial sessions in this study. The main differences between them are caused by
different values and systems, and therefore the practices. For example, while issues
relating to teaching approaches were addressed more often by Australian learners,
the students in China paid more attention to content, as the quantity and correctness
of knowledge was important and was bound to the examination systems.

Issues in my teaching experiences in China were that:
Teaching was bound to systems. Knowledge taught and examined before a
certificate was issued was prescribed within specific systems. For example,
before I left China, the teaching program in the university I worked was
restricted by both the central bank tertiary system and the adult higher
educational system. I recall I once made an oral complaint to the president of our
university about the difficulty of changing the textbook on western economy,
which had already been used for more than four years and which had knowledge
that was up to ten years out of date.

Education meant hard work, achievement was supposed to be through hardship.
Only a scholar who suffered the most would reach the highest. 'Ten years hard
work by a cold window' meant education. Well-known examples in classical
literature that were used to encourage students to study hard included 'night
reading by snowlight', and 'hanging by the hair from a roof-beam and setting a
needle to sting the bottom during study time (to avoid falling in sleep)'.
Traditional Chinese culture values this pattern of behavior. According to
Confucianism, 'heaven will entrust the important task to the person whose mind

has suffered bitterly and whose body has been exhausted by hardship'. Enjoyment
was only for early childhood education in kindergarten, and had nothing to do
with higher education.

c) Chinese value teaching as a formal event, and one which was usually through
such cognitive activities as lectures and reading, rather than through learning by
doing, especially not for adult tertiary learners. China Central Television (CCTV)
had a program, named Xuexue Zuozuo (Learn and Do), but it was for very young,
preschool children. I recall the early stage of a China-America culture exchange
class where Chinese scholars politely refused to participate in games, as they did
not regard them as teaching or learning activities, and preferred to leave the
opportunity to younger scholars to enjoy them more as recreation, while standing
by to watch them as a matter of courtesy. There are also other factors, such as
'face' and the 'hierarchical system', which influence adult ways of learning.
Although great changes have taken place in Chinese culture, traditionally China
is a conservative country and action has usually been taken in a reserved way.
Explicitness and quickness are often not seen as an advantage but rather as an
informal or ungraceful style.

1.2.3 Learning through the Trial Teachings in Australia
In contrast with the above, my study and practice in Australia brought me to
understand that adult learning in a western country allows more flexibility in what
and how to learn, and that a teacher in adult education is supposed to be a facilitator
and a supporter (Cranton, 1992). To practice these principles in the three trial
sessions, I started with an attempt to better understand the adult learners with all
their differences, and to better accommodate the learning differences I tried to be a
facilitator and supporter in their learning. On the other hand, being aware of the
cultural distance between the two countries, and being sensitive about the role of a
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culture teacher, especially a teacher who had lived and worked in the target culture
for a long time, I tried to remain neutral, as a transparent vessel in the teaching.

However, I felt I still had a lot to learn. A few questions that occurred to me during
the teaching were: How much diversity would the learners have? To what degree
could any specific approaches or ways of teaching accommodate the learning
differences in a specific adult class?

In addition, while I tried to remain neutral in teaching culture, it turned out that the
neutrality did not exist, particularly from the learners' eyes. I believe that teachers of
culture are like translators (see Eoyang 1993, p. xv): as much as they might like to be
a transparent eyeball through which the culture is seen, people can not avoid taking
them to be exemplars of the culture as well. To relate that to this study, students in
the three trial sessions might not only learn the Chinese culture through what I
taught, but also through me'. This is also the reason why I have provided background
information about myself here, as you might also view the thesis in this way.

This study represented a great learning for me, as it led me to reflect on and develop
my practice in teaching Chinese culture to adult learners in Australia. In the
following you will read my learning experiences in the different chapters, with my
gradual progress from presenting Trial Session I to Trial Session III being reflected
in Chapters 5 to 7.
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Chapter 2
Issues in Teaching Culture

Chapter 2
Issues in Teaching Culture

2.0 Introduction
This chapter addresses three issues in teaching culture to provide background
information for this study. Section 2.1 considers the nature of culture and teaching
culture. Section 2.2 looks at orientations to teaching culture, focusing on a few
paradigms to clarify the position this study takes. Section 2.3 discusses issues of
teaching culture with or without language in relation to this study. Section 2.4
summarizes the implications of the issues addressed in this chapter for the present
study.

2.1 Nature of Culture and Teaching Culture
How culture is viewed can often influence the decision of what content of culture to
teach and how to teach. To identify issues relating to this study, Section 2.1.1 will
review a series of perspectives on the nature of culture. Based on that, Section 2.1.2
clarifies basic goals in teaching culture and relevant issues of what cultural content
to teach and how to teach it.

2.1.1 How to View Culture?
Culture is like a kaleidoscope, which can be viewed from various perspectives.
Just as Samovar and Porter (1999, p. 7) claim, no single definition provides a fully
comprehensive explanation of culture. From a cognitive view, culture is knowledge;
from a symbolic view, culture is a system of public meanings; and a critical view of
culture can challenge both views. Culture can even be viewed as a verb rather than a
noun, as culture can be 'doing' rather than 'being' (Roberts et al. 2001, pp. 50-55).

A different sort of distinction that can also be drawn is between 'high culture' and
'anthropological culture'. The former focuses on 'intellectual and artistic
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achievements' whereas the latter includes 'any of the customs, woridviews, language,
kinship system, social organization, and other taken-for-granted day-to-day practices
of a people which set that group apart as a distinctive group. The latter is further
explained as 'any aspect of the ideas, communications, or behaviors of a group of
people which gives to them a distinctive identity and which is used to organize their
internal sense of cohesion and membership' (Scollon & Scollon 1995, pp. 126-127).

The concepts of 'high
4:1 culture' and 'anthropological culture' can also be called as
'culture with a big C' and 'culture with a small c' respectively. The former focuses on
the sum total of a people's achievement and contributions to civilization: art, music,
literature, architecture, technology, scientific discoveries and philosophy;

while culture with a small c includes
the behavior patterns of the lifestyle of people: when and what they eat, how they make a
living, the way they organize their society, the attitudes they express towards friends and
members of their families, how they act in different situations, which expressions they use to
show approval and disapproval, the traditions they must observe, and so on (Allen & Valette
1977, p. 325).

Furthermore, while culture is often described as shared distinctive artifacts, such as
art, music, literature, and folklore, as well as shared values, beliefs, customs, way of
life, behaviors, and even gestures and food (e.g. Brick 1991, p. 1), culture can also be
described as 'a dynamic process' (Delgado-Gaitan & Trueba 1991, pp. 17- 49). The
former description may view culture as relatively static, while the latter regards
culture as patterns in change.

More than that, in a comparison of Western and Eastern culture by a Chinese scholar,
C Zheng (1994, pp. 6-7), culture is regarded in two other ways: spiritual culture and
material culture.
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If needed, we could still continue with a long list of different views. With regard to
the present study, however, although culture can be viewed from various
perspectives, all the issues considered are still covered in the general term, 'culture',
which is the total sum of human beings' life, historically and currently, both being
and doing. From my perspective, no matter if it is so called 'high culture' or
'anthropological culture', 'culture with a big C' or 'with a small c', 'static' or
'dynamic', 'noun' or 'verb', 'spiritual culture' or 'material culture', culture is a unity
with many issues relating to each other, only viewed differently from different
perspectives. In other words, culture needs to be considered holistically from broad
perspectives rather than in limited aspects.

Among the various views, nevertheless, we can see a tendency to change the way of
looking at culture towards a more anthropological sense. After World War II, with
achievements in anthropology and sociology, the previous view of culture as
'intellectual refinement' and 'artistic endeavor' was extended to include 'the way of
life of a society' (Chen 1995, p.154). For example, Goodenough (1957, p. 167)
explains that 'a society's culture consists of whatever it is one has to know or believe
in order to operate in a manner acceptable to its members, and to do so in any role
that they accept for any one of themselves'. As another example, Wardhaugh (1986,
p. 217) claims that he does not intend to use the term culture in the sense of 'high
culture', i.e., the appreciation of music, literature, the arts, and so on, but rather he
uses it in its anthropological sense, which is similar to Goodenough's.

This changing tendency has been broadening researchers' perspectives rather than
limiting them to one specific area or another. The changing tendency also indicates
that people's aspiration for knowing others has developed to a concern for
understanding and communicating with others. To relate it to this study, culture can

14

not be taught only as knowledge for understanding, but also skills for
communication.

2.1.2 Basic Goals and Issues in Teaching Culture
To set up basic goals for specific sessions to teach culture in this study, general
teaching goals and learners personal goals need to be related. To talk about the
general goals, I address developing learners' cultural knowledge and skills for crosscultural understanding and communication as main goals based on ideas by Nostrand
(1974) and Seelye (1984). I take the following seven aims listed by Seelye (p. 9) as
basis for developing specific goals in teaching culture in the three sessions, although
these sessions could not address all seven of the aims due to the language factor.
With the seven aims learners are expected to be able to:
achieve the sense, or functionality, of culturally conditioned behavior;
understand interaction of language and social variables;
understand and demonstrate conventional behavior in common situations;
understand cultural connotation of words and phrases;
evaluate statements about a culture;
research another culture;
develop appropriate attitudes towards other societies.

As learners come to class with different backgrounds, motivations, needs and
interests, we must know their personal goals and set up basic goals for a specific
session in relation to the personal goals. (The personal goals in the three sessions are
covered in Sections 5.1, 6.1, and 7.1).

While an up-to-date orientation to teaching culture is more likely to address the goals
of helping learners become intercultural individuals who are able to function well in
both local and international settings (Aiptekin 2002, p.63), the basic teaching goal
for developing learners' cultural competence in the three short sessions is to help
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learners to achieve progress in acquiring cultural awareness and/or skills for crosscultural understanding and/or communication. This is also based on a general
concept of cultural competence explained by a number of researchers (Murphy 1988,
Bhawuk & Triandis 1996, Cushner & Landies 1996, Gudykunst, Guzley & Hammer
1996, McMeniman & Evans 1997, Kim 2001, Alptekin 2002).

The cultural competence that I mentioned above is similar to the intercultural
communication competence or the intercultural competence addressed by Kim
(2001, p. 98-119). The similarity is that both of us view the competence as 'an
internal capacity or a set of identifiable capabilities' associated with (but not identical
to) performance outcomes such as perceived effectiveness or appropriateness (p.98).
The difference is that while Kim focuses on competence in intercultural
communication within the target culture, I take it in a more general way, i.e. as an
ability with awareness and/or skill(s) in cross-cultural understanding and/or
communication within a context of target or home culture or other culture(s).
Meanwhile the intercultural competence addressed by Kim consists of more
systematic components, including cognitive competence, affective competence and
operational competence, and under these three components, more systematic issues
including knowledge of verbal and nonverbal codes, cultural understanding, and
cognitive complexity; emotional and motivational "drives" or "reflexes" toward
successful adaptation in the host environment; and technical skills, synchrony and
resourcefulness (pp. 99-119).

To set up basic goals for teaching culture in a specific session, what content to teach
and how to teach requires attention. Regarding to the content, the teaching needs to
consider learners' interests in various aspects, whether it is high culture or
anthropological culture, or culture with big C or small c, or the static culture or
dynamic culture, rather than to limit the teaching to a single characteristic of culture.
To do so is consistent with the fact that culture is not innate, but learned and
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transmitted from generation to generation; and it is not only shared knowledge and
experience in the present, but also a process linking to the past and the future
(Samovar & Porter 1999, pp. 8-9). In addition, both cultural knowledge and skills
need to be taught if the goal is developing cultural competence for understanding and
communication. As culture is dynamic and constantly changing, and the changes in
the aspects of behavior and customs can be more rapid than changes in the
underlying values and ways of looking at life (Brick 1991, pp. 1-2), teaching both
cultural knowledge and skills can better help learners develop their competence to
cope with the dynamic nature of culture which can be more often embodied in crosscultural communication. According to O'Sullivan (1994, P. 99), there are six types of
skills for intercultural communication, including externalization skills, monitoring
skills, communication skills, anxiety management skills, tactical skills and
investigative skills. Particular attention may need to be paid to developing learners
skills to avoid miscommunication and, if the miscommunication happens, the skills
to recognize the cause and to repair it (Brick 1991, p. 4).

Regarding the teaching of culture the provision of cultural information is the most
common procedure. However, it may also be appropriate to help learners to explore
the culture through observing (Delgado-Gaitan and Truba, 1991, p. 49) and
experiencing, as well as providing opportunities for learners to reflect on their own
cultural experiences. The three trial sessions will test the different ways of teaching.
How to teach culture will be further discussed in Section 2.2.2 and Chapter III.

To teach culture in broader aspects and varied ways may help to better develop
learners cultural competence. However, to set up basic goals for teaching culture in
specific sessions regarding what should be focused on and how to teach may need to
relate to learners' personal needs and interests as well as to course plans, which may
depend on specific issues, such as length and circumstances.
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2.2 Orientations to Teaching Culture
Here I do not intend to give a full picture of development in teaching culture either
internationally or nationally, but just review orientations to teaching culture in order
to clarify the position this study takes. Accordingly, after a brief overview in Section
2.2.11 will deal with some of the more relevant distinctions under the name
'paradigms' in 2.2.2.

2.2.1 Overview
Teaching culture can be traced back to 125 years ago when the internationalization
of Asian Studies began; this was an intensive multidisciplinary study, focusing on
cultural difference of other societies (Reid 1999, pp. 142-143). At the same time,
teaching culture in foreign language education also started, and teaching of European
civilization was recommended for school curricula.

While World War I stimulated and promoted many countries' efforts in international
understanding and foreign language teaching, during World War II 'Area Studies'
were introduced in some American universities, and foreign languages were also
taught as components of the interdisciplinary study of a region (Chen 1995, p.154).
Chen (p. 155) also notes that to some extent Australian universities then followed the
example of the United States in that the cultural component was treated
conventionally as a number of additional subjects supporting language programs.

Nowadays, in response to a growing diversity in the US population and workforce
and growth of the global market, there has been increasing demand of using
intercultural training (ICT) programs by US organizations. This has led to a new
paradigm of teaching culture with relative short-term ICT programs ranging from a
4-hour, half-day session to 3 weeks, depending on the complexity of the training, and
from minimal cultural awareness to intense language training (Gudykunst et al 1996,
p. 62). In 2.2.2 we'll look in more detail at this change in paradigms.
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Less significant for this study is a three-way distinction in how the teaching of
culture is distributed across institutions. In Australian tertiary institutions, there are
now three basic models for teaching and study of Asian countries (Policy Working
Party 1994, P. 120), namely the concentrated model, the infused model and hybrid
model. The concentrated model can be defined as one in which Asian studies is
concentrated in a single school, center or faculty. The infusion model means one in
which Asian studies is infused through various parts of the education system, such as
in different university or school departments or in disciplinary curricula. This is also
called the "mainstreaming" or "dispersed' model. The hybrid model is said to
combine the concentrated and infusion models, which I understand to allow an Asian
Studies concentration even though it is also infused throughout other areas of study.
Chinese culture and/or language is generally taught within these models in different
tertiary institutions.

The three sessions on Chinese culture I presented in the Northern Territory
University in 1999 and 2000 were short courses like the ICT programs mentioned
earlier. Currently there are no exclusively Chinese courses in either language or
culture being offered by the University, where this study has been carried on, except
for the Open Learning Chinese language course offered through interstate
universities.

2.2.2 General Paradigms
This section looks at orientations to teaching culture under the name of 'paradigms'.
McMeniman and Evans (1997, pp. 5-6) consider that perhaps the most extensive
analysis and categorization of orientations (they call them 'approaches') to teaching
culture in LOTE are those of Murphy (1988), as follows:
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(i) The civilization approach—culture as a homogenous and universal entity. Often taught
separately from the language. Centers on a formal description of cultural facts and
phenomena. Learning content as an object, not an activity.
The audio-visual approach
CY rammatically
g

-

linguistic competence defined as the ability to produce

correct utterances. Assumed that culture will be revealed once linguistic

competence is attained. No specific cultural aspect to the curriculum.
The communicative approach

-

cultural input limited to the non-linguistic elements

required for communication; language as a creative practice; cultural content an aid to the
communicative goal

-

culture taught only where pragmatically determined.

The intercultural approach

-

language as a semiological system within the wider sphere of

culture; going beyond the cognitive, external aspects of culture to include the affective.

McMeniman and Evans (1997, PP. 5-6) note that the first and the second paradigms
for teaching culture theoretically separate culture and language. This seems to be
because the first one is teaching culture without language, focusing on cultural
knowledge, and the second is teaching language without culture, focusing on
grammar and utterances of language. By the second paradigm, the so-called 'audiovisual' approach, Muphy (1988, p. 149) seems to mean the audiolingual approach
current in language teaching in the 1950s and 1960s, since she characterizes it as
concerned with linguistic competence defined as the ability to produce
grammatically correct utterances'. Although Murphy (1988, p.149) makes further
comment regarding the audio-visual approach that it is 'assumed that culture will be
revealed once linguistic competence is attained' with 'no specific cultural aspect to
the curriculum, I consider this approach to be in fact only an approach to teaching
language rather than to teaching culture, as culture may not be naturally revealed
once linguistic knowledge and skills are attained as people may sometimes assume.
Therefore, from my perspective, the four categories in the above only include three
paradigms relevant to teaching culture, namely, the civilization approach, the
communicative approach, and the intercultural approach.
AI

These three paradigms are similar to those distinguished by Chen (1995, pp. 154165) as dealing with cultural components in language programs in Australian tertiary
institutions. Chen calls his first paradigm 'explicit cultural studies' and comments that
this is a useful knowledge-focused approach to teaching culture in the foreign
language classroom' (p.156), as with it 'explicit information about a target culture,
either "culture with big C" or "culture with small c" can be provided, and it offers a
base for developing knowledge of the target culture' (pp. 155-156). On the other
hand, however, Chen considers it also reinforces an assumption that "there is a fairly
clear distinction between linguistic knowledge and culture knowledge, and that one
can indeed acquire one of these without the other" (pp. 155-156). This paradigm is
essentially the same as Murphy's civilization approach.

Chen's second paradigm is called communicative language teaching' (pp. 153-165),
which seems the same as Murphy's 'communicative approach'. With this paradigm,
learners' communication competence in a language is the major concern, and it
allows the integration of the goals for both language and culture learning (p. 158).
This paradigm is considered by Chen (pp. 157-159) to be a behavior-focused
approach and using it represents progress in teaching culture as compared with
'explicit cultural studies', although its disadvantage is a danger of reducing the notion
of culture to just those aspects most closely bound up in the language.

Chen claims that while the explicit cultural studies encourages 'learning to know' and
the communicative language teaching promotes 'learning to do', the shift is from one
extreme to another, and the exclusive adoption of either a knowledge-focused or a
behavior-focused paradigm is not sufficient to teach a target culture (p.159). Chen's
third paradigm is 'intercultural communication', which is similar to Murphy's
'intercultural approach', except that Chen discusses it in terms of TESL rather than
TLOTE. According to Chen this paradigm is a multi-disciplinary study that takes
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advantage of both explicit cultural studies and communicative language teaching,
emphasizing inter-cultural communication skills, and it pays attention to both the
target culture and the home culture (pp. 159-165).

Murphy (1988) and Chen (1995) discuss the above paradigms in connection with
teaching culture within a language program. However, from my perspective it is not
necessary to restrict all the above paradigms to use with just a language program. If
we look at the four paradigms by Murphy, the first paradigm, named the 'civilization
approach', actually has nothing to do with language, while the second, the so-called
'audio-visual approach', is irrelevant to teaching culture. Only the third one, the
'communicative approach', is a paradigm for teaching culture with language or
teaching language with culture. The fourth paradigm, with multiple approaches, can
relate to teaching culture with or without language.

In addition, as the intercultural approach involves a two-way process in building up
bridges between the native and the foreign cultures, so that it requires a critical
understanding of self and others, it is considered by Murphy (p.161) to be more
suitable for teaching culture to adult learners.

Murphy's 'intercultural approach' and Chens 'intercultural communication' seem to
refer to the sort of training techniques as the intercultural training programs (ICT)
addressed by Landis and Bhagat (1996). The overall goals of ICT are to affect
trainee's' cognitive, affective, and behavioral domains and subsequently their overall
adjustment and effectiveness in cross-cultural settings (Cushner and Landis 1996,
p.185).

Gudykunst et al. (1996, pp. 61-78) analyzed techniques in ICT in terms of two
dimensions: the approaches used in training (didactic vs. experiential approaches to
training) and the content of the training (cultural-general vs. culture- specific
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approaches to training). The didactic approaches are cognitive approaches and using
them is based on an assumption that 'a cognitive understanding of a culture, its
people, and customs is necessary to effectively interact with people of that culture'
(p.65). The use of experiential approaches 'is based on an assumption that people
learn best from their experiences' (p.65). While the culture-specific relates to
teaching of a given culture, such as that of the Chinese, there is no agreement on
what culture-general training is. However, it refers to 'such topics as cultural
awareness and sensitivity training that allow one to learn about himself [or herself]
as preparation for interaction in any culture', or it is argued to aim at 'increasing
trainees' understanding and/or appreciation of culture's influence on behavior' (p. 66).
A series of approaches are used in multiple dimensions with the ICT program. (More
detailed information about the approaches will be introduced in Section 3.1.) The
language issue is treated as an aspect of culture rather than the opposite, and
integrated with certain specific approaches. Using a variety of training techniques in
the ICT is also considered desirable by Gudykunst et al (1996, p. 78) to meet
different objectives and different ways of learning, based on a theory that different
adults learn best through different techniques.

In conclusion, while broad areas are paid attention in developing learners' cultural
competence, particularly intercultural competence, there have been various
paradigms for teaching culture, whether cognitive and/or experiential, general and/or
specific, with and/or without language. A multi-dimensional approach to teaching
culture is advocated in helping learners develop cross-cultural competence in
understanding, appreciation and/or communication with others. It involves learning
by knowing and/or by experiencing. It may also require learners' critical
understanding of both the native and the target culture, so they can better cope with
cross-cultural settings.
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2.3 Teaching Culture with and without Language
At an early stage of this study I was once confronted by a practitioner who claimed
that culture could not be taught without language for developing cultural
competence, and yet from the previous section (2.2.2) we may have seen that culture
can be taught with or without language. However, I feel this still needs further
discussion, especially since there were different views within the Asian Studies
Association of Australia (ASAA) on relationship of teaching culture and language,
while the ASAA has played an important role in promoting both Asian culture and
language teaching in Australia (Policy Working Party 1994, p. 118).

From my perspective, to help learners achieve cultural competence for cross-cultural
understanding and communication, the best way is to teach culture with language or
to teach culture to learners with language proficiency, as both culture and language
are important roles in developing competence for cross-cultural understanding and
communication. However, any teacher concerned with improving student skill in
intercultural communication needs to face the issue of how to help learners who have
not yet attempted to communicate in a foreign language to cope with the many
particular communication problems that can occur even just in English, as Seelye
(1984, p. 5) has stressed. This point is significant for this study in teaching Chinese
culture. Most of the learners in the three trial sessions had little or no Chinese
language proficiency. However, they were strongly interested in learning Chinese
culture for cross-cultural understanding and /or communication, as discussed in
1.1.2. Their motivations for learning Chinese culture were varied, including for
research, for tourism, for doing international business and so on. They expressed
their specific needs as being for background knowledge about Chinese culture or
how Chinese culture works in daily life and business, and/or for skills to
appropriately communicate with Chinese people, or to undertake successful
negotiations in international business, if only in English (refer to Sections 5.1, 6.1
and 7.1 for what these learners hoped to achieve).

As mentioned at the beginning, however, sometimes it is thought that culture can not
be taught for developing learners' cultural competence unless language is also taught.
To this belief, the following opinions can be a response. Seelye (1984, pp. 4-8)
stresses that culture should be taught when we have students to teach and when it is
not realistic to teach the culture in the background language, it should be done in
English. In giving reasons for his opinion, Seelye maintains that helping learners
develop cultural skills for communication is of crucial importance in teaching
culture, it requires using cultural activities, and these can be done in English as well
as in the target language.

Another reasons is that every attempt to communicate with a person of other
language is a cultural act (Liddicoat 1997, p. 2), which is made up of 'intersecting
generic practices' (Cowley and Hanna 1997, p.119), Hymes' 'norms of interaction'
(Liddicoat, 1997, p. 2), or 'interdiscourse communication' (Scollon and Scollon 1995,
p. xi). Some of the practices are language-based, but many are not. The explanation
can be that culture is not a single thing, but a complex series of activities interrelated
in many ways. Hall (1959, pp. 61-80) labels ten separate kinds of human activity as
the Primary Message Systems (PMS), and points out that only one of them involves
language, that all the other PMS are non-linguistic forms of the communication
process, and that one can start the study of culture with any one of the ten and
eventually come out with a complete picture.

Furthermore, the most important differences between two cultures are not those of
linguistic forms but those of different meanings (McMeniman and Evans 1997, pp.
2-8), so that certain types of misunderstandings can inevitably arise in a conversation
between people who are each thinking in terms of different norms of interaction,
regardless of whether they are speaking in English at the time or not (Seelye 1984,
p.5). The examples in Section 1.1.2 support this point.
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In addition, Liddicoat (1997, PP. 16-17) points out that culture has to be taught
explicitly to develop learners' insights into culture, as cultural understandings are the
basic underpinnings of communication, and it is too late to wait until the learner
gains a high level of language proficiency or visits a country where the language is
spoken.

Seelye (1984, pp. 3-7) also expresses the similar opinion that avoiding teaching
cultural knowledge and skills until they can be carried out in the target language has
been a big disadvantage, and the enlightened teaching of cultural concepts and skills
can encourage a student in a lifelong study of the people with the target culture.
Seelye listed a number of places to teach culture, including ESL, English, bilingual
education, cross-cultural training, and particularly identifies two convenient places to
begin teaching cultural knowledge and skills: one is in foreign language classes,
another is in social studies courses. These actually denote two feasible contexts for
teaching culture: one is teaching culture with language, another is teaching culture
without language.

In teaching culture, however, an issue that needs attention with respect to either
language or non-language culture programs is that developing culture competence
does not necessarily require the acquisition of full culture competence, as 'the generic
practices which make up what counts as "a" culture are infinitely varied, such that to
assume complete cultural competence is to imagine a person of infinite social
flexibility' (Cowley and Hanna 1997, p. 123), and the task of acquiring intercultural
competence through learning is a monumental and lifelong task (Kim 2001, p. 104).
To relate that to this study, each culture session is a teaching or learning process in
developing the learners' cultural competence, and each of them can be designed with
one or a few topic(s) or module(s) according to learners' needs, as it is the teacher's
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task to help students develop whatever knowledge and/or skills are necessary for
cultural understanding and/or communication

2.4 Summary and Implication for the Present Study
This chapter has addressed three main issues. In Section 2.1, we looked at nature of
culture and teaching culture. First, we have seen that definitions of culture vary, but
in any case this study takes a broad view that includes a concern for both 'high
culture' and 'anthropological culture', or 'culture with a big C or small c', 'static' or
'dynamic', or as a 'noun' or 'verb'. Based on this, various aspects of culture need to be
included in teaching, although the balance of how much for each part needs to be
taught is necessarily adjusted to learners needs and interests. Second, as this study
takes the position that culture can be viewed as either existing knowledge and
experience or as a dynamic process, teaching culture needs to help learners develop
both cultural awareness and skills, not just through acquisition, but also through
learners' reflection on their own cultural experiences, if the teaching aims to help
them achieve both cross-cultural understanding and proper communication.

Section 2.2 reviewed orientations to teaching culture, looking at paradigms to
teaching culture in a broad area, with or without language, in tertiary institutions or
business organizations, nationally or internationally. The main progress with using
paradigms to teaching culture is from limiting the teaching culture to different
extremes to applying multi-dimensional or multi-disciplinary types of approaches in
developing learners' cross-cultural competencies in understanding, appreciation and
communicating with others through cognition, and/or experience. This study adopts
the latter way in presenting the three trial sessions.

In addition, since teaching culture has historically involved a concern with language,
and most of learners in the trial sessions in the study did not have Chinese language
proficiency, Section 2.3 clarified the feasibility of teaching culture to help learners
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without language proficiency develop cultural competence. It also pointed out that
learners' knowledge and skills for cultural understanding and communication are
acquired gradually and not necessarily completely through a single session. As this
study views developing cross-cultural competence as a lifelong learning, each
session is a step in a process of helping learners achieve specific goals according to
their needs and interests.

W.

Chapter 3
Approaches to Teaching Culture

Chapter 3
Approaches to Teaching Culture

3.0 Introduction
This chapter looks at approaches to teaching culture in two sections. Section 3.1
provides an overview of teaching approaches which were used as a basis for
developing three types of approaches for the three trial sessions. Section 3.2 gives an
introduction to seventeen specific approaches under the three types. Details of how
the approaches were actually used in the trial sessions will be left to later chapters
(Sections 5.2, 6.2 and 7.2). Section 3.3 summarizes the approaches explained in this
chapter.

3.1 Overview of Approaches to Teaching Culture
With developing learners' competence for cross-culture understanding and
communication as two main goals, a number of researchers have contributed ideas
on approaches or techniques to teaching culture. Nostrand (1974) listed twenty
different techniques and divided them into eleven experiential and nine cognitive
activities. Loveday (1982) discussed some approaches to teaching culture from a
sociolinguistic perspective. Hammerly (1982) sketched some thirty techniques
arranged in an approximate order of difficulty for second language learners to
acquire cultural competence. Seelye (1984) described a series of approaches that
have been considered popular to teaching culture, particularly in intercultural
communication. Chastain (1988) distinguished between a number of in-class and
some out-of-class approaches of presenting culture. Stern (1992) listed eight
different approaches to teaching culture, and Gudykunst et al. (1996) explained a fair
number of techniques within four classes for intercultural training (ICT) programs.

Among these sources, the approaches introduced by four researchers (Nostrand,
Seelye, Stem and Gudykunst) are considered by this study as rich in ideas and more
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practical than others. Therefore, based on them, I developed three types of
approaches for teaching culture and used them in the three trial sessions. One issue
that needs to be pointed out is that three of the four researchers (Nostrand, Seelye
and Stern) described their approaches in teaching culture in connection with
language programs, and only Gudykunst introduced the approaches for ICT with
which language may or may not be taught. However, I consider most ideas from the
approaches described by the four researchers to also be helpful for teaching culture
without language, as culture can be used in a monolinguistic/monocultural and
multilingual/multicultural setting (Tseng 2002, p. 1), and I combined these ideas into
the approaches I used for teaching the three trial sessions. The following is an
introduction to approaches by the four researchers.

The twenty techniques explained by Nostrand (1974) were grouped into two types:
experiential techniques and cognitive techniques. They are mainly for achieving two
types of understanding: experience of the reality and knowledge about it. It seems
that Nostrand emphasizes using experiential techniques to teach culture, and
especially using them before cognitive approaches are applied. Nostrand (1974, pp.
279-280) claims that a learner can begin from the experience of any surface
manifestations of the target culture that motivates him, but will relate what he
experiences to the main cultural characteristics sooner or later for cultural
understanding. The twenty techniques are listed below to give a general idea of
Nostrand's distinction between the two types.

The eleven experiential approaches are:
Nonverbal bridge to the new culture;
Semi-verbal bridges songs, games, motor and visual aids;
-

Situational dialogue and representative monologue;
Literature, the cinema, and the theater;
Audio self-instruction, broadcasts and telecasts;
KIII

The mini-drama and the culture assimilator;
Native informants and language camps;
Pen pals, tape pals, and 'twinned' classes
Role playing;
The experience-based project
Testing affective results.
The nine cognitive techniques are:
Observation and inference, with Socratic prompting
The incidental comment
Systematic exposition of a topic, including individualized self-information
Participatory exposition
The writing of simulations
Analytical techniques
Bibliography
Techniques for synthesis
Testing cognitive results.

A series of approaches included by Seelye (1984) in his book Teaching Culture.
Strategies for intercultural Communication provide rich ideas for teaching culture
with activities, while the cognitive issues are also handled appropriately. A number
of popular approaches described by Seelye in developing learners' skills in crosscultural communication and understanding are listed in the following:
Imagination as source;
Textual materials as source;
Folklore, literature;
Cultural mini-dramas;
Culture assimilators, culture capsules, culture clusters;
Asking the right questions.
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Stem (1992, P. 222) emphasizes that 'culture teaching must not be confused with a
formal course in social and cultural anthropology and that a more informal and
personal entry into a foreign culture is possible and appropriate'. Although Stem
addresses the issue of teaching culture from a perspective of a researcher on
language teaching, he contributes quite a full list of approaches, which I believe can
be used broadly for different teaching targets, including both language or nonlanguage students. The teaching techniques listed by Stem are the following:
Creating an authentic classroom environment;
Providing cultural information;
Cultural problem solving;
Behavioral and affective aspects;
Cognitive approaches;
The role of literature and the humanities;
Real-life exposure to the target culture;
Making use of cultural community resources.

The approaches described by Gudykunst et al (1996, pp. 61-78) are grouped into four
types to be applied in ICT programs, including the 'didactic cultural general',
'didactic culture specific', 'experiential culture general', and 'experiential culture
specific'.

The 'didactic culture general' approaches to ICT are designed to present culturegeneral information to trainees. They include, but are not limited to,
lecture/discussion, videotapes, and culture-general assimilators.

The 'didactic culture specific' approaches are designed to present culture-specific
information to trainees. They include, but are not limited to, area orientation
briefings, language training, using culture-specific assimilators, and culture-specific
reading.
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The 'experiential culture general' approaches are designed to help trainees experience
how their culture, stereotypes, and attitudes influence their behavior. They include,
but are not limited to, intercultural communication workshops (ICWs), culturegeneral assimilators, and self-assessments.

The 'experiential culture specific' approaches are designed to help trainees
experience interaction with members of other cultures and learn from these
experiences. They include, but are not limited to, bicultural ICWs, culture-specific
simulations, and culture specific role-plays.

In addition, this study also adopts some ideas from other researchers who also
contribute approaches and philosophies in teaching culture or teaching adults. For
example, Robinson-Stuart and Nocon (1996) propose to use ethnographic
interviewing techniques in teaching culture, and Cranton (1992) and Mowatt and
Siann (1997) suggest applying group learning theory to adult teaching.

Based on the approaches or techniques and ideas mentioned above, seventeen
specific approaches were developed and applied to the three trial sessions. While I
integrated most of ideas I learned from the above researchers into these approaches,
some of them may not be the same as those described above, although they may
share the same or similar names. The differences will be explained in the following
section (3.2) on the specific approaches. In addition, while I developed most of my
ideas from Nostrand and Gudykunst in classifying specific approaches into different
types, the way I did this is also slightly different from theirs. For example, while
Nostrand (1974, p. 300) classified all the approaches to teaching culture into two
categories, including eleven experiential techniques and nine cognitive techniques,
and Goodykunst classifies specific approaches for ICT into four main categories,
including didactic cultural general, didactic culture specific, experiential culture
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general, and experiential culture specific, I group the seventeen specific approaches
into three types, cognitive approaches, experiential approaches, and cognitiveexperiential-mixed approaches. As another example, while Nostrand views an
approach termed 'participatory exposition culture capsules and clusters' as a
-

cognitive approach, I view it as two different approaches, i.e. 'culture capsules' is a
cognitive approach and 'culture clusters' is a cognitive-experiential-mixed approach.

The reason for me to classify the seventeen approaches into these types is that I
believe learners' cultural competence for understanding and/or communication can
be developed through either cognition or experience or both. The cognitive
approaches are generally those which help to develop learners' cultural awareness or
skills through their cognition. The experiential approaches are those which help to
develop both students' cultural awareness and skills mainly through involving them
in doing, seeing or feeling as an experience. However, some approaches do not
purely involve cognition or experience, but a mixture of the two. For this reason, the
approaches that integrate the cognitive and experiential approaches as a whole,
helping to develop learners' cultural awareness and skills through combined activities
both cognitive and experiential, are termed cognitive-experiential-mixed approaches.
More details of the three types of approaches will be given in 3.2. The following is a
full list of the seventeen approaches of the three types.

The cognitive approaches include:
using imagination as a source,
using culture assimilators,
using case study,
problem solving,
using culture capsules,
using lectures,
using textual materials,
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using group discussion,
using group presentation,
having learners inquire;
The experiential approaches consist of:
using authentic artifacts,
using simulation,
using mini-dramas,
using videos or films,
inviting cultural guests to class,
having cultural activities out of class;
The cognitive-experiential-mixed approach used in the teaching is:
Using culture clusters.

It was thought by Stern (1992) that next to nothing is known about the relative
effectiveness of using different approaches, and lack of data becomes one of the
greatest obstacles to using the approaches. Accordingly this study will attempt to
evaluate the appropriateness of using a series of these approaches and of ways to
handle them in three trial sessions (see 5.3, 6.3, 7.3, and Chapter 8).

Using each particular approach can aim to meet specific goals in teaching culture as
explained in Chapter 2, as well as to achieve three functions, namely 1) motivating
learners to explore the culture, 2) developing learners' cultural knowledge and skills,
and 3) strengthening and assessing the cultural knowledge and skills acquired by the
learners, although some approaches can have more than one function, and each
particular approach can be used in different ways for different functions.

3.2 Specific Approaches
This section provides detailed explanations of the seventeen specific approaches
used in the trial sessions. For convenience they are covered in eleven subsections.
35

For example, such similar approaches as using case studies, problem solving and
culture assimilators will be covered in one subsection, and approaches which can
share the same function and which were listed as one category in the questionnaires
(detailed later), such as using lecture and textual materials, will also be put into one
subsection. The approaches will be grouped into three types, including cognitive
approaches with six subsections, experiential approaches with four subsections, and
the cognitive-experiential-mixed approach with one subsection.

3.2.1 The Cognitive approaches
When Stem (1992) explains the cognitive approaches, he states that these approaches
are mainly for students who are willing to cope with academic study of the target
culture and society through readings, lectures, discussions, debates, and research.
Stem particularly suggests that the cognitive approaches may be more appropriate
for social scientists than for most secondary language learners, whose interest in the
target culture is not primarily abstract, theoretical and scientific. However, these
approaches, may also help learners with different needs and interests to develop
cultural awareness.

In contrast, the nine cognitive approaches listed by Nostrand (1974) have a broader
scope than Stem's, and by using these approaches learners are supposed to win
cultural knowledge through observation, imagination, and inferential reasoning (p.
297).

The cognitive approaches designed for teaching Chinese culture in this study are in
accord with Stem's ideas that using cognitive approaches are for developing learners'
cultural awareness through their cognition. However, this is not just through
receiving information, but also through creating thinking and reflection, as the
approaches also draw on the advantage of approaches by Nostrand, including using
the ideas of 'creating imagination' and 'inferential reasoning', and they adopt ideas

from the approach of 'using imagination as a source explained by Seelye (1984, pp.
3 1-32) as well. The cognitive approaches applied in the trial sessions also draw on an
adult learning theory by Cranton (1992, p. 180) in using group learning.

Using the cognitive approaches in the trial sessions are for achieving three functions,
including inspiring learners to explore the target culture, providing them cultural
knowledge, and strengthening their cultural awareness.

The ten specific cognitive approaches used in the trial sessions will be explained in
•six subsections as outlined below, with (2), (3), and (5) each dealing with more than
one approach.

using imagination as a source;
using culture assimilators, case studies and problem solving;
using lectures andlor textual materials;
using culture capsules;
using group discussion andlor presentation;
having learners inquire.

3.2.1.1 Using Imagination as a Source
The importance of learners exploring the target culture by themselves has been
emphasized by a number of researchers (Nostrand 1974, Hammerly 1982, Seelye
1984, Stern 1992). 'Using imagination as a source' is one of the approaches which
can help learners develop skills in processing the functionality of different cultural
patterns by exploring. The idea for using the approach in this study is mainly taken
from Seelye (1984, p. 31). Seelye names it 'imagination as source', and it is applied
in teaching culture as a catalyst to help learners get a start toward cultural
understanding.
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This approach consists of two classroom activities. For the first, students can clip
photos from some handy source that portrays the target people in the midst of action.
Students are also allowed to draw pictures according to what they have imagined.
Then learners are supposed to give an imaginary explanation of why the person is
doing the portrayed action. Other students are also allowed to "explain' the
motivation behind the portrayed action. This classroom activity does not require any
correct answers, but it gets students thinking about different behavior patterns and
the causes behind them. In the second, follow-up activity, the learners are required to
refine the cultural content of selected scenarios produced from the previous activity
to make them more 'plausible' for the cultural setting, with the assistance of one or
more natives of the target culture. Once again, this is not expected to produce an
authentic rationale for the observed behaviors, but it reinforces the learners' desire to
explore the culture.

This approach has particular strengths in developing learners' intellectual curiosity
about the target culture. It leads to an active learning through cognition, rather than
students passively being fed cultural knowledge. To allow more flexibility in
teaching adults, the use of this approach in Trial Session III was developed further to
allow learners to bring Chinese objects and pictures to class, and to freely explain
them from their imagination or understanding (see Section 7.2.1.1). Since using this
approach as an initial step mainly aims to motivate learners to think actively about
the culture, the follow-up activity was replaced by other approaches in accord with
the whole teaching strategy of Session III.

3.2.1.2 Using Culture Assimilator, Case Study and Problem Solving
'Culture assimilators' were developed by Fiedler, Mitchell, and Triandis (Seelye
1984, p. 117; Stern 1992, p. 226). A number of researchers mentioned this approach
in their articles or books using different terms. For example, Nostrand (1974) and
Seelye (1984) use the original term 'culture assimilators', while Stern (1992) terms it
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'cultural problem solving'. With this approach, students are provided with a series of
episodes of target culture behavior as critical incidents, which are usually questions
of manners or customs, such as what to say and do or what not to say and do in a
given cultural situation. The student is also provided with four plausible
explanations, in a multiple-choice format, of which only one is correct. The learners
are supposed to choose an answer. Feedback from the teacher is provided later to
help learners identify the correct answer, and to explain why that answer is right and
the others are wrong.

Using 'cultural assimilators' has three advantages over the other teaching approaches
that provide cultural knowledge via textual materials: they are interesting to read,
they can involve learners in problems in cross-cultural communication, and they are
easily handled, as the content of assimilators can be varied to suit the instructor's
purpose (Seelye 1984, p. 117). They also can be handled differently for varied
functions

In Trial Session I, I divided this approach into two; one was termed 'case studies' and
the other was termed 'problem solving'. The difference was that the former focused
on identifying the cultural differences, while the latter focused on more difficult
cases, or what Agar (1994) called 'rich points', to solve the problems caused by the
differences. Both of these were used after lectures were given, for students to reflect
on the cultural differences, exercise how to solve the cultural problems, and explore
for more cultural awareness as well through reviewing, discussing and analyzing
different cultural phenomena or behavioral patterns (see Sections 5.2.2.2 and 5.2.4.2
for details).

In Trial Session III, 'culture assimilators were used before a lecture, and mainly for
learners to explore the culture for awareness and skills. Compared with the approach
of 'using imagination as a source', this approach was not only for motivating learners
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to look at cultural differences and think about the causes, but it was also for helping
learners to get ready for cultural input in a following step. Having achieved some
cultural knowledge through confronting culturally significant situations or solving
the problems, the learners may already have the right questions to ask or have clues
for seeking the answers. To make the learning process more interesting, this
approach was also used with a game in Session III (see 7.2.2.1 for details).

3.2.1.3 Using Lectures or Textual Materials
As a conventional approach to teaching culture, using lectures has the strength of
providing broad and systematic coverage about the target culture (Chen 1995) and is
favored by students for an academic study of culture (Stern 1992). On the other hand,
its weakness can be that it easily leads to feeding students with cultural information
that they may not absorb. As Seelye (1984, p. 140) says, 'it goes in one ear and out
the other'.

With regard to this issue, on the one hand I believe it is necessary to use lectures to
help learners build up a framework to connect concept fragments gained from the
application of other teaching approaches. On the other hand, it is important to
improve the way of lecturing. Two points may need attention to make the
improvement. The first is that the lecture needs to be purposeful. Seelye (1984, p. 4)
expresses the same opinion in that he criticizes an erroneous view by teachers that
they are supposed to tell their students all about the target culture. Instead, Seelye
points out that cultural information is available in an enormous number of relevant
publications, so that the teacher only has to help learners develop whatever skills are
necessary to make sense out of a few facts. If the cultural information is easily
understood through readings, then it is better to supply it through textual materials
rather than through the lectures.
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The second point is that lectures need to involve the participants at their maximum.
To do so, more visual aids and story telling need to be used, and more relevant
activities need to be arranged between sections if the lecture consists of several parts.
It is also important to limit the length of lectures, e.g. by breaking them up with other
activities.

Although reliable data often indicates that students should approach a culture not as a
given to be acquired from books but rather as a topic for exploration, as pointed out
by Stern (1992, p. 228), textual materials can be used as a source for teaching
culture. The reason to use textual materials in teaching culture is that to understand a
culture, we need to look at both individual and societal behaviors for explanation,
and it is within the values of the society at large (Seelye 1984, p. 34) that the textual
materials may provide clear, thorough and more complete information.

How lectures and textual materials are used can affect their efficiency for helping
learners develop cultural awareness. For example, lectures and textual materials can
give different results depending on when they are used. It is more appropriate to
provide cultural information after learners are motivated to look for it through other
approaches, as then learners might be cognitively and psychologically ready for it.
However, as some learners may like to have cultural information provided first
through lectures or textual materials, it is necessary to allow flexibility in teaching
for meeting different needs and interests and ways of learning.

It also needs to be mentioned here that the approach of 'using textual materials' in
Trial Session III does not include 'using literature', which according to this study
belongs to the experiential approaches (see 3.2.2.3).
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3.2.1.4 Using Culture Capsules
Like 'culture assimilators' (see 3.2.1.2), 'culture capsules' are also one of the most
useful approaches to teaching culture. A 'culture capsule' consists of a paragraph or
so of explanation of one minimal difference between a native and a target custom or
behavioral pattern, along with several illustrative photos or relevant realia (Seelye
1984, Stern 1992). 'Culture capsules' can be used in two different ways. As the first
way, the 'cultural capsules' can be presented to a class by the teacher. As the second
way, the 'cultural capsules' can be prepared outside of class by students but presented
in class. 'Cultural capsules' were used in the two different ways in Trial Session III.
One way was that I prepared a list of 'culture capsules' and gave them to the learners
to read as a part of the textual materials. Another was that groups of learners
prepared 'culture capsules' based on their acquired understandings and presented
them to the class as a whole. To distinguish the two different ways of using 'culture
capsules', I call the former 'using culture capsules I', which was for providing
learners with information on cultural differences, and the latter 'using culture
capsules II', which was for helping them strengthen their learning through reviewing
and presenting the acquired knowledge. Presenting each 'cultural capsules' only took
a few minutes, and the students were not required to use relevant realia in the Trial
Session III for flexibility (see 7.2.2.3, 7.2.4.1, 7.3.1 and 7.3.1.5).

3.2.1.5 Using Group Discussion and/or Presentation
Using group discussion and presentation as discussed here is a cognitive approach, as
it only includes group discussion and oral presentation of the students' learning.
Group presentation with performance is not included in this approach but is grouped
with the experiential approaches, where it is integrated with other approaches, such
as 'mini-dramas' and 'culture clusters'.

The pedagogical advantages of group learning have been stressed for the past four
decades. Group learning can take place in a number of formats, including group
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discussion, student presentation, and so on, and as a cognitive approach it stimulates
and accelerates cognitive growth and enhances sociocognition (Mowatt and Siann
1997, p. 94). Furthermore, a phenomenon observed in adult learning is that many
individuals prefer smaller groups. The smaller the group size is, the more learners
participate (Cranton 1992, p. 180). Accordingly, using group discussion and/or
presentation in teaching culture to adult learners may motivate not only active
learning, but also cooperative and productive learning. Using group discussion and
/or presentation is not just for organizing a learning process, but also for helping the
teacher understand the learners' progress, which may help him or her to plan
subsequent teaching steps. For this reason, group discussion and/or presentation was
merged with different approaches in Trial Session I and III, such as with using 'case
study and problem solving', 'using imagination as a source', 'using culture capsules',
and so on. For details please refer to Sections 5.2 and 7.2.

3.2.1.6 Having Learners Inquire
'Having learners inquire' was used in the three trial sessions. The common practice of
teaching is giving students information before they have formulated the questions, as
Seelye (1984, p. 140) explained. However, the order of the practice can be changed
into motivating students to ask productive questions before helping them to find
answers to their questions, which represents a major charge in education as well
(Seelye 1984, pp. 140-141). Also, as the best way to acquire cultural awareness is in
fact not through being given information but through exploration (Stern 1992, p.
228), 'having learners inquire' was used in the two two-day sessions (I and III) as a
trial to inspire learners to ask questions for exploring the culture according to their
needs and interests (see Sections 5.2.7 and 7.2.6.2).

This practice encourages learners to explore the cultural issues before information is
given. It allows cultural information to be provided closely relating to learners' needs
and interests. It helps to avoid a superficial level of learning, as students can use the
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opportunity to explore more insightful issues. This approach can also be used
together with other approaches, such as using films, videos, and so on, to motivate
learners to ask questions that are right for them on broad cultural topics.

3.2.1.7 Conclusion to the Cognitive Approaches
In conclusion, to relate teaching culture to the seven goals addressed by Seelye
(1984, p. 9), all cognitive approaches included in the above six subsections can help
to develop learners' sense of culturally conditioned behavior, learners' competence in
evaluating statements about a culture, or to research the culture, and to develop
learners' intellectual curiosity about the target culture and appropriate attitudes
toward other societies. In addition, the approaches of 'using imagination as a source',
'using culture assimilators or case study/problem solving', and 'having learners
inquire' have advantages in motivating learners to explore the target culture, and
'using group discussion and presentation' and using culture capsules II' have
strengths in reinforcing student cultural awareness.

3.2.2 The Experiential Approaches
This section deals with experiential approaches. Since activities or events which
involve human beings' doing, seeing, smelling, hearing or feeling, ie using all the
senses can be viewed as experience, I regard using such activities to teach culture as
experiential approaches. With a growing tendency to view culture in an
anthropological sense, experiential approaches have been increasingly favored in
teaching culture. For instance, Nostrand (1974, p. 281) maintains that to develop
learners' competence for cultural understanding and communication through using
activities in which the students feel emotionally involved is an experiential
technique, and that this is more effective than using approaches engaging only the
intellect, as with the experiential approaches the students feel impelled to have
meaningful interaction in learning a culture. In addition, a number of researchers
(Nostrand 1974, Seelye 1984, and Stern 1992) share a viewpoint that there has never
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been a better way of learning culture than from real life experience, and from
somebody who lives or has lived in the target culture.
However, since the Chinese cultural sessions in this study were taught in Australia,
the opportunities for students to learn from authentic cultural experiences were
liniited. For this reason, simulated cross-cultural interactions, activities in class and
out of class with local cultural community resources, whether these could or could
not be called real life experiences, were used in the teaching, and all of them were
representative of the experiential approaches in this study.

Six experiential approaches will be explained in the following four subsections:
using authentic artifacts
using simulation and mini-dramas
using videos or films
creating cultural experiences (including inviting cultural guests to class and
having cultural activities out of class).

3.2.2.1 Using Authentic Artifacts
'Using authentic artifacts' involves arranging a classroom with authentic things from
the target culture. The idea is basically adopted from an approach originally termed
by Stern (1992, p. 224) as 'creating an authentic classroom environment'. I have
changed the title for two reasons. The first is because, from my perspective, it is not
reasonable to call a classroom environment in a non-target culture an 'authentic
classroom environment'. The second is that, considering the distance between the
two cultures, it may not be appropriate to teach Chinese culture to adult learners in a
short course in what would really be an authentic Chinese classroom atmosphere in
Australia, if we regard the atmosphere as part of the environment.

Stern's explanation of this approach is only about decoration and displaying
authentic artifacts in a classroom to create a visual and tangible presence of the target
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cultural setting. The reason for me to consider it an experiential approach is that by
using the authentic artifacts learners can see and feel the material culture, which I
regard as mainly an experience, and it can help to bring the learners closer to the
target culture physically and psychologically. Although authentic artifacts can also
be used with the cognitive approach of 'using imagination as a source', the latter is
for promoting learners to work mainly through their cognition rather than providing
learners an opportunity to gain an experience from the approach.

3.2.2.2 Using Simulation and Mini-Drama
'Simulation' and 'mini-dramas' belong to dramatization, which has been
recommended for teaching culture by a number of researchers (Nostrand 1974,
Seelye 1984, and Stern 1992) and has been widely used in developing learners'
knowledge and skills for cross-cultural understanding and communication.
In the context of the trial sessions, 'simulation' can be used in teaching short
culturally appropriate behaviors, like how to greet people, shake hands, exchange
cards and make a toast as brief exposures to the target culture. The brief interaction
can be taught to learners following the teacher's presentation or relevant videos.

'Mini-dramas' can be used for sensitizing students to cross-cultural
miscommunication. A cultural 'mini-drama' usually consists of from three to five
episodes, each of them containing one or more examples of miscommunication. Each
episode is followed by discussion or the provision of additional information, while
the precise cause of miscommunication does not become clear until the last scene.
Using 'mini-dramas' can expose the learners to a 'process of self-confrontation' in
three steps: (1) being led to experience the vagueness of cross-cultural
communication due to the different cultural connotations of words, (2) being led to
experience the feeling that 'this could happen to me, too', and (3) having the chance
to jump to false conclusions because of one's culturally determined assumptions.
Using such mini-dramas requires avoiding possible threatening interaction between

the mini-drama, the learners and the teacher. A nonjudgmental atmosphere is
required from the teacher during the discussion to enhance the emotional effects of
the 'self-confrontation'. The teacher is not supposed to give any hint of the problems
with the communication when introducing the mini-drama or in the discussion, but
only to ask broad and open-ended questions rather than narrow ones. The purpose of
this is to let learners discover the problem for themselves (Seelye 1984, pp. 105106).

Using 'mini-dramas' is a popular approach to teaching culture, and it can serve
different purposes. 'Mini-dramas' can be used in varied ways, in which the skit can
be read, viewed on a video, or acted out by learners, as explained by Stern (1992, p.
227). It can also be used in different teaching/learning stages. For instance, in Trial
Session III, the 'mini-dramas' were performed by learners at the beginning of the
workshop, with the skit prepared by the teacher (see Section 7.2.1). This was for
motivating the participants to explore the target culture by putting them in a
simulated cross-cultural miscommunication at the 'initiation stage'.

Using 'mini-dramas' is appropriate for teaching culture to adult learners with or
without language proficiency, as this approach was originally developed by social
scientists for cross-cultural education before being applied to foreign language
teaching (Stern 1992, p. 227). In Trial Session III, 'mini-dramas' were used to teach
culture to learners without language proficiency through using skits prepared in
English, but using Chinese ways of expression and communication, to develop
learners knowledge and skills for cross-cultural understanding and communication
(see Section 7.2.1.2 for details).

The importance of using approaches of dramatization for the affective learning of
culture is that it makes cultural differences vivid and memorable, as has been pointed
out by a number of researchers (Allen and Valette 1977, Seelye 1984, and Stern
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1992). Through the dramatization, it also helps learners to reflect on their own
cultural experience, and therefore to increase better cultural understanding. It is a
useful device in teaching learners with little or no experience in a foreign culture,
and it is also helpful in teaching Chinese culture to learners without language
proficiency.

3.2.2.3 Using Videos or Films
This study includes using videos or films among the experiential approaches because
it provides learners opportunities to observe the target culture and it is one of the
most emotionally involved cultural activities. Nostrand (1974) also comments that
'Students at all levels of learning can enjoy a deepening experience of the cultural
and social import they find in works of literature, films and plays' (p. 287), and that
using visual aids 'efficiently join vivid experience with accurate and useful
knowledge about a culture' (p. 284).

Videos and films can be used as an independent approach to allow learners to vividly
view the target culture and to share emotional experiences with the native people in
the films. It also can be used together with other approaches to provide learners
opportunities to find questions or topics to explore further (see 5.2.3, 7.2.3 and
7.2.6).

3.2.2.4 Creating Cultural Experiences
The approach of 'creating cultural experiences' consists of two specific approaches to
teaching Chinese culture in this study: 'inviting cultural guests to class' and 'having
cultural activities out of class'. The general idea is for learners to create cultural
experiences through cross-cultural interaction through either type of activity. The
idea for these approaches was adopted from a number of approaches, including the
'experience-based project' by Nostrand (1974, pp. 293-295), the 'real-life exposure to
the target culture" and 'making use of cultural community resources' by Stern (1992,
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pp. 230-232), and the 'ethnographic interviewing techniques' by Robinson-Stuart and
Nocon (1996, PP. 432-437). These approaches share the function of allowing the
learning of culture through interaction with native speakers about the culture. In
describing the 'experience-based project', Nostrand (1974, p. 293) states that using
'inquiry' of people who have lived in the target culture is effective way of learning a
culture for understanding, which was proved by anthropologists in the Second World
War and it is still used by the Peace Corps. Robinson-Stuart and Nocon (1996)
explore the effectiveness of 'ethnographic interviewing techniques' and suggest that
they break down cultural barriers and facilitate intercultural communication between
learners and native speakers. According to their description, the 'ethnographic
interview' is used in both anthropology and psychology for learners to elicit the
feelings and experiences of the members of the target culture, and the face-to-face
contact with them enhances learners attitudes towards that culture as well as their
desire to communicate, and it also promotes a better understanding of both their own
culture and the target culture. Nostrand (1974) and Robinson-Stuart and Nocon
(1996) also share an opinion that approaches employing 'interaction' or 'inquiry' as
cultural experiences can be used at either beginning or advanced levels of culture
learning.

Based on the above, using the approaches of 'creating cultural experiences' in this
study allows learners opportunities to interact with people from the target cultural
background, or interact with people in the cultural context. It is for helping learners
develop both cultural knowledge and skills for communication.

As Stern (1992, p. 231) claims, 'Thanks to immigration one is likely to find native
speakers of different languages in most urban communities'. With the limitation of
teaching Chinese culture to learners in a foreign country in this study, using this
approach aims to create possible opportunities for culture learning, making use of the

relative advantages of local Chinese community resources in Australia as a
multicultural society (see Section 5.2.8 and 7.2.5).

3.2.2.5 Conclusion to the Experiential Approaches
Relating to Seely's (1984) goals of teaching culture, all six experiential approaches
explained above aim to help develop learners sense or functionality of culturally
conditioned behavior, to help learners research another culture, and to develop in
learners appropriate attitudes towards other societies. The approaches of using
'simulation' and 'mini-dramas' have strengths in helping learners understand and
demonstrate conventional behavior in common situations, and together with the
approaches of using 'videos' or 'films' and 'creating cultural experiences', all these
approaches aim to help learners understand interactions of social variables,
understand cultural connotations of words and phrases, and to help them evaluate
statements about the target culture. All the experiential approaches explained in this
section have the function of helping learners acquire cultural knowledge and skills.
Using 'mini-dramas', 'videos' and 'films' particularly helps motivate learners to
explore the target culture.

3.2.3 The Cognitive-Experiential-Mixed Approach
The cognitive-experiential-mixed approach involves both cognitive and experiential
elements, combining the process of both learning by knowing and learning by
experiencing. The particular approach considered under this heading is 'using culture
clusters'.

A culture cluster consists of about three illustrated culture capsules (see 3.2.1.4)
which can develop related topics, followed by thirty-minutes of simulation or skit
involving the whole class in dramatization and having the teacher as a narrator to
guide the learners to the appropriate actions and speech (Seelye 1984, pp. 129-132).
An example of a 'culture cluster' on 'a family meal in a French home' given by Seelye
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consists of three culture capsules, including 1) how to set the table, 2) how to act at
the table, and 3) the family together at the table. The students need to demonstrate
awareness of French behavior in a conventional situation in the target culture and to
perform the behavior (pp. 133-139).

Based on the above, 'culture clusters' were used flexibly in Trial Session III to help
learners acquire cultural knowledge, and practice cultural skills, and also for
strengthening the learning (see Section 7.2.3). The activities were run by groups
instead of by the whole class, as group learning often proves a more efficient way in
adult teaching, as mentioned in Section 3.2.1.5. The skits were prepared by the
learners, which provided them with opportunities to review, discuss and clarify their
understanding of knowledge and skills they learned. The skits were then presented to
the class with oral introductions and role plays by the groups.

According to Stern (1992, pp. 227-228), 'role play' can be used for participants to
learn and practice cultural knowledge and skills, and to demonstrate the knowledge
and skills learned; it can be used to teach empathic behaviors by encouraging
learners to put themselves into the position of being a member of the target culture;
and it can also be used to illustrate a cultural fact, value, or problem by presenting it
as a scene to students or to be acted by students, with the skit prepared by the
teacher. However, the skit can also be prepared by the participants. In Trial Session
III the learners were required to role-play the skit prepared by themselves (Section
7.2.4.2), and this was basically for practicing and reinforcing their cultural
knowledge and skills.

Using 'cultural clusters' in Trial Session III was for helping achieve most of the goals
in teaching culture listed by Seelye (see Section 2.1.2), including the development of
the sense or functionality of culturally conditioned behavior, understanding the
interaction of social variables, understanding and demonstrating conventional
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behavior in common situations, understanding the cultural connotations of words and
phrases, and the development of learners' ability to evaluate statements about a
culture and appropriate attitudes towards other societies.

3.3 Summary
This chapter has explained the approaches to teaching culture to be used in this
study. It firstly provided an overview of approaches to teaching culture, focusing on
approaches by a number of researchers (Nostrand 1974, Seelye 1984, Stern 1992 and
Gudykunst et al. 1996). Based on these and also referring to ideas of others (Cranton
1992, Robinson-Stuart and Nocon 1996, and Mowatt and Siann 1997), three types of
approaches were developed for teaching Chinese culture to adult learners in this
study, namely the cognitive, the experiential and the cognitive-experiential-mixed.
Seventeen specific approaches were then described under the three categories. The
discussion also pointed out how these approaches were used in the trial sessions for
developing learners' cultural competence for cross-cultural understanding andlor
communication, and also for achieving most of specific goals listed by Seelye (1984,
p. 9; see also Section 2.1.2). Three functions of these approaches were also
addressed, including motivating learners to explore the culture, developing learners'
cultural knowledge and skills, and strengthening and assessing those knowledge and
skills. Using the approaches in different ways could have different function(s). For
details on how the approaches were actually used to teach culture in the three
sessions, please refer to Sections 5.2, 6.2 and 7.2.
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How the Teaching Was Explored

4.0 Introduction
This research is a case study of three trial sessions of teaching Chinese culture. It
explores the teaching through evaluating the appropriateness of applying a series of
approaches in the sessions, the ways they were handled, and other relevant issues.
This chapter provides a general introduction to the research methodology; details of
how the sessions actually proceeded can be found in Chapters 5, 6 and 7. Section 4.1
introduces the three sessions, including the topics, the attendance, the approaches
used and the way they were handled in the sessions. Section 4.2 gives information
about how the data was collected. Section 4.3 explains how the data was analyzed
for evaluating the appropriateness of the teaching, and how the findings are reported.
Section 4.4 discusses the limitations of the study. Section 4.5 provides a summary of
the chapter.

4.1 The Three Trial Sessions
The three trial sessions consist of (1) a two-day course titled Chinese Culture and
Language on Business and Tourism, presented at the Northern Territory University
(NTU) in April 1999, (2) a seminar titled Five Windows to Chinese Culture in
Change, presented at NTU in June 2000, and (3) a two-day workshop titled Learning
Chinese Culture, presented at NTU in June 2000. There were thirty-five participants
in the three sessions. Twenty-seven gave permission to be involved in the research,
and among them twenty-five completed the research questionnaires. These twentyfive learners included nine in Session I, seven in Session II and nine in Session III.
Further information about the participants of each session is given in Chapters 5 to 7.

To evaluate different approaches and ways to handle them, the three sessions were
designed differently, and different approaches were used in them. The approaches
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applied in the first trial teaching session were more cognitive-focused, although
some experiential approaches were also used; in the second session, a purely
cognitive approach was used; and in the third session both cognitive and experiential
approaches were used in a more integrated way. Meanwhile, teaching in the first and
second cultural sessions was more content orientated while the third was more
process orientated.

4.2 Data Collection
To evaluate the appropriateness of the series of approaches used in the three
sessions, the ways of handling them and other relevant issues, data collection
focused on the learners' feedback and reaction to the teaching. Since appropriate
teaching needs to cater purposefully to student learning background, needs and
interests, data about these aspects were also collected. Data was collected for the
research mainly through three ways, using questionnaires, video recording and
observation.

The questionnaires (given in Appendices A to G) used consisted of
Multiple choice and questions to collect data on participants' learning
In background,
motivation, needs and interests at the beginning of each session, or end of the first
day of the session (for the following day's teaching purpose);
Questions eliciting learners' comments on the advantages and disadvantages with
using specific approaches at end of each day or each session;
Multiple-choice questions with five-level Likert scales to collect data on learners'
satisfaction and dissatisfaction with using the approaches and the ways they were
handled, at the end of each day or each session. The five levels included either
'not useful', 'little useful', just OK', 'useful', and 'very useful'; or else 'not helpful',
'little helpful', 'not sure', 'helpful' and 'very helpful' (see 5.3 and 7.3).
Questions for obtaining learners' overall comments on each session and their
opinions for possible improvements in the teaching at the end of each session.
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All the questionnaires used in the three sessions are given in Appendices A to G for
reference.

Data collected through using video recording totaled about thirty-one hours during
the three sessions and provided a record of how the teaching was presented and how
the learners performed and reacted. About ninety minutes of video clips extracted
from this recording can be seen on the CD-ROM as the practical thesis
accompanying this thesis. My own observation of learners' performance and reaction
while working with the learners during the three sessions also provided some basis
for the evaluation.

4.3 Data Analysis
The data was analyzed in a simple and straightforward way, as will become clear as
the analysis and findings are presented in Chapter 5, 6 and 7. As all the data
collected through using questionnaires will be presented in Chapters 5, 6 and 7, and
the teaching and learning activities can be viewed through the practical thesis on CDROM, readers can easily decide if they agree with the conclusions I draw about this
data. Based on the findings in Chapter 5 to 7, a synthesis of findings and the
conclusion of the study are presented in Chapter 8. This provides the results of the
evaluation of the appropriateness of using the approaches and the ways they were
handled in the three trial sessions, and the comment about possible improvements for
the teaching based on the learners' and the researcher's views.

The data analysis focused on learners' satisfaction and dissatisfaction with the
applications of the approaches, and their reaction in the trial sessions. Data were
analyzed in relation to the learners' background, motivation, needs and interests. The
advantages and disadvantages of using specific approaches and the ways they were
handled were analyzed on the basis of learners' views as well as the researcher's (see
5.3, 6.3, 7.3 and Chapter 8).
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The similarities and differences shared by the three sessions either in way of
teaching, or in learners' reaction and feedback, and the relevant issues, were also
compared and discussed to identify more appropriate ways of teaching and possible
ways to improve them (see Chapter 8).

The video clips in the CD-ROM were chosen to illustrate points developed. My
observations of learners' differences in performance and reaction while working with
them in the teaching were also compared with the data collected through the
questionnaires. I will also note when I take my personal observation into account, so
the readers can at least judge whether or not these "ring true".

4.4 Limitations of the Study
There were four main limitations to the study. Firstly, of course, the scope was
limited to just teaching Chinese culture in a multicultural society in Australia rather
than in a target culture context, and also to teaching Chinese culture to adult learners
who haven't necessarily gained Chinese language proficiency (see Section 1.1.2).

Secondly, the research was not designed in such a way that it can actually
demonstrate the superiority of one approach over another, or one way of teaching
over another, but rather it is a case study of three sessions in applying a series of
approaches and handling the relevant issues. As a case study, of course, one can not
expect that what I found here will necessarily apply even to grossly similar situations
in Australia. Other teachers and learners and their learning environment may differ
significantly.

Thirdly, since I am essentially evaluating my own teaching rather than having an
independent evaluator, there is of course a potential problem of bias. Also, with
regard to my background as a researcher in this study, I had lived and worked in
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China for many years while I have studied and worked in Australia only for a few
years, which may well affect my perspective in teaching culture. To cope with these
issues, I presented in the thesis all feedback to the trial teaching from learners, and
tried to give as much information as I could about this study and my background (see
Section 1.2.1), so readers can be in a better position to judge the research for
themselves.

Using questionnaires as part of the research methodologies could be the fourth
limitation of the study, as responses to questionnaires may not always be entirely
honest (see e.g. Wiersma 2000, pp. 179-180), and learners might be reluctant to give
negative feedback, being polite to the teacher, even though the questionnaires were
anonymous. Considering this point, I also tried to get more feedback by verbally
talking to the participants. For example, at the end of Session III I asked the class for
their comments about the workshop. However, all of them showed their politeness
and expressed gratefulness, since in any case they might have found it even more
difficult to express any negative opinions to me in person than to express them on an
anonymous questionnaire.

4.5 Summary

In summary, three trial sessions were held on teaching Chinese culture to adult
learners in Australia. The appropriateness of using a series of approaches in the three
sessions and the ways they were handled were evaluated through questionnaires,
video recording and the researcher's observation in the sessions. This data was
analyzed in relating to the learners' background, needs, reaction and feedback, both
within each session and by comparing the findings for the different sessions. The
approach to data analysis will be clear as the findings are presented in Chapter 5, 6, 7
and 8. The study has certain limitations, as specified notably because it is an
evaluation of the researcher's own teaching.
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5.0 Introduction
The first trial Session was a two-day course presented on 12th and 13th April 1999,
at the Centre of Southeast Asia Studies (CSAS), Northern Territory University
(NTU). The course was titled Teaching Chinese Culture and Language for Business
and Tourism. It focused on teaching Chinese culture with eleven specific approaches,
while the Chinese language was introduced briefly as part of the culture, with a list of
words for basic communication in daily life being taught in Putonghua (i.e. Modern
Standard Chinese).

This chapter consists of four parts. Section 5.1 summarizes the participants' learning
backgrounds, motivations, needs and interests. Section 5.2 provides information on
how the approaches were used in the session. Section 5.3 evaluates the
appropriateness of using the approaches in the session and how they were handled.
Other relevant issues will also be dealt with. Section 5.4 provides a conclusion.

5.1 The Participants
In response to an advertisement in the local newspaper, the Northern Territory News,
ten learners attended the course. As understanding and meeting learners' needs and
interests were regarded as prerequisite to teaching, as mentioned in Chapter IV, two
questionnaires were used to collect information about the participants. Questionnaire
1.1 (see Appendix A) was used at the beginning of the session to investigate learners'
background, motivation, needs and interests, and Questionnaire 1.2 (see Appendix
B) was used before the second-day session to investigate learners' concepts and
experiences in intercultural communication in business and living, their attitudes to
'cultural shock' and their psychological types to further understand their needs and

way of learning. Below, Section 5.1.1 discusses their learning background and
Section 5.1.2 summarizes their motivations, needs and interests.

5.1.1 Learner Background
According to data collected through Questionnaire 1.1, the ten learners included one
university student, two university lecturers, two school teachers, two school
principals, and three managers from local business and a government department.
Four of them were males and six were females. Their ages ranged from 37 to 59
years old. All were Europeans except for one overseas Chinese who was invited to
the class as a background culture speaker but was willing to participate in the whole
learning process as a student. Most of them did not have experience in international
business dealings, although some of them had had contact with Chinese people in
business. However, they were successful adults in domestic business and work, and
most of them had important commitments to career. The data also shows that only
two of them had studied Chinese culture and language before and could speak
Chinese, and five of them had cultural experiences with Chinese people, while the
other three learners had not studied Chinese culture or language and had never dealt
with Chinese people.

For a better understanding of the participants' learning background, one question in
Questionnaire 1.1 was also used to investigate their concept of Chinese culture. Nine
learners answered this question, as shown in Table 5.1. (In this and later tables the
different responses are numbered for ease of reference, here from 1 to 9, but note that
the same number in different tables need not refer to the same respondent.)
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Table 5.1: Learners' Concept of Chinese Culture in Session I
Question: Would you like to give a brief description of your conceptions about Chinese people,
culture and business?
Answers:
My understanding of Chinese culture is that China has a long history and most highly developed
culture. I believe there are many changes happening now with changes from the Communist
System.
A complex culture and, in fact, array of cultures, whose characteristics are often oversimplified
and not possible to summarize in a couple of lines
Very cultured with long traditions, hard working and enterprising, outstanding ability in blending
the old with the new, natural flair for business opportunities.
Very hard working people who persevere in whatever task that confront them; very family
orientated.
A very long history, a complex language, influential culture, good food, very traditional.
A very large cities with highly sophisticated social systems, much less advanced rural people,
very large and sophisticated history, strong cultural systems.
Chinese people are many and their culture deep and complex. Chinese appear to be very focused
on business and have practiced it for a long time.
Efficient, balanced Chi & very academic, culturally family orientated.
The traditional Chinese people are civilized, cultured and dignified as they adhere to
Confucianism, MarxistfLeninistlCommunist believes and tend to be a law abiding and respectable
group. Business philosophy tends to be based on Kwan Si [sic] or relationship.
--

-

Certainly their concepts might have some limitations. For example, the statement
that 'Chinese appear to be very focused on business and have practiced it for a long
time' might be appropriate to describe overseas Chinese in Hong Kong, Singapore or
other foreign countries, rather than people in Mainland China. However, the data
above shows that the learners shared a strong interests in Chinese culture, although
their understanding of Chinese culture was at different levels.

To better understand the participants' learning background in preparation for the
teaching on the second day, data was also collected through Question 1.2 at the end
of the first day of the session. This investigated the learners' concepts and
experiences in intercultural communication in business and living. Seven learners
completed the questionnaire. In response to a question on the most valuable thing in
international business, six of them (one did not give an answer) chose cultural
awareness, including way of people's thinking, talking and behaving, etc. This
ranked the highest among sixteen issues listed in the questionnaire and chosen by the
learners (see Table 5.2).

ME

Table 5.2: Issues Selected by Learners as 'Most Valuable' in Business
Question:
In business dealing, especially international business dealing,
what would you think is most valuable?
Cultural awareness (way of people thinking, talking and behaving, etc.)
Special knowledge in a particular business area
Good personality
Ability in observation and collection of information
Analytical and synthetic ability
Government policy and relevant business regulations/law
Financial knowledge
Diplomatic ability
Decision making ability
Special experience in a particular business area
Psychological knowledge
Ability in Information Technology
Geographical knowledge
Language knowledge
Aesthetic knowledge
Literary knowledge

Numbers of Learners

6/7
5/7
5/7

5/7
5/7
4/7

4/7
4/7
4/7

3/7
3/7
3/7
2/7
1/7
1/7
0/7

The fact that 'cultural awareness' was chosen by most learners shows the importance
of cultural issues to learners in their thoughts on business. The importance of cultural
issues to the participants can also be seen from the data regarding their experiences
of 'culture shock'. Six of the seven learners reported in Questionnaire 1.2 that they
had experienced culture shock in various countries and regions, including People's
Republic of China, Hong Kong, Australia, and Arnhem Land, USA, Kashmir, India,
Papua New-Guinea, and Germany. They had experienced culture shocks in 'daily
life', 'study', 'working' and 'traveling'. To characterize the cause of the culture shock,
'values', a core issue of culture, was chosen by six of the seven learners, thus ranking
the highest among a list of issues (see Table 5.3). The data from these two tables
shows the importance of cultural issues to the learners either in their thinking or
experiences.
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Table 5.3: Causes for 'Culture Shock' Selected by Learners
Questions:
How would you characterize the
cause of the culture shock'?

Number of Learners

Values
Psychological
Political
Language issue
Economic
Others
Geographical

6/7
3/7
2/7

2/7
1/7
1/7
0/7

5.1.2 Motivation, Needs and Interests
Ten learners gave information about their motivation, needs and interests in
Questionnaire 1.1. Five of them wrote that their motivation for learning Chinese
culture was for getting ready to visit China, while that for the other five learners was
just to learn about China and Chinese people. With regard to their needs and
interests, two of the ten learners wanted to develop competence for cultural
understanding, while the other eight learners intended to develop competence for
both cultural understanding and communication, and three of the ten learners also
expressed interest in learning the Chinese language or simple communication in
Chinese.

Furthermore, as can be seen from table 5.4 they expressed different levels of learning
needs. Some learners wanted to develop a beginning knowledge of Chinese culture,
some expressed on-going interests in Chinese culture, and some intended to gain
insight into Chinese culture.
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Table 5.4: Learners' Needs and Interests in Session I
Questions: What would you like to get out of the session?
Answers:
An introductory understanding.
General background but, in particular, practical insights.
An understanding of Chinese culture (brief) and history, so that I will begin my tour of Beijing
with some knowledge, and will not make a fool of myself while traveling.
Some insights into the most populous nation on our planet where the people come from and
where they may be going. Background on what I may see and learn about in Beijing. Cultural
understandings so that I may behave appropriately during school visits in Beijing.
An awareness of basic etiquette for a traveler to China.
A greater understanding of Chinese people and improve my ability to communicate with them.
To be able appreciate the Chinese culture, local Chinese traditions and be able to liaise effectively
and sensitively for public relations.
Ideas, experiences and appreciation of Chinese culture and language in area of tourism and
business.
To be able to speak and understand some common sayings in Chinese and learn more about the
culture.
At the end of the course I would like to be able to say basic greetings and understand their
appropriate use in context and to have a general understanding of the modem day Chinese
culture.
-

To understand the participants' potential needs and interests in way of learning,
Questionnaire 1.2 also investigated their psychological types and their attitudes
towards 'cultural shock'. Among seven learners who completed the questionnaire
properly, five of them nominated a psychological type balanced between introverted
and extroverted, while the other two learners were introverted. To express their
attitude to culture shock, five of the learners chose 'tried to cope with it', one learner
chose 'ignored it', and one learner did not give an answer. These differences in
psychological type are of course the sort of variation teachers typically need to cope
with, but as it turned out I'll have no reason to refer to these particular differences
again, and this question was not asked in Sessions II and III.

5.1.3 Summary
To summarize, the nine participants who completed Questionnaire 1.1 shared strong
interest in Chinese culture and five of them had cultural experiences with Chinese
people, while only two of them had studied Chinese culture and language before and
could speak Chinese. Six of the seven who completed Questionnaire 1.2 viewed
63

cultural issues as more important than others in cross-cultural understanding and
communication in business and daily life, indicating their clear need of learning
Chinese culture in this area. Five learners were going to visit China. Among the nine
learners who completed Questionnaire 1.1, two intended to develop their Chinese
cultural competence for understanding, and seven expressed interests in developing
both cross-cultural understanding and communication, and three learners also
expressed interest in learning a basic knowledge of Chinese language or simple
communication in Chinese.

5.2 Presenting the Course

This two-day course tried to suit the learners' needs and interests as ascertained by
the questionnaires. The first day mainly introduced Chinese history, people,
language, philosophies, values, education, and ways of thinking and doing. The
second day focused on cultural background and government policy for business,
etiquette in daily life and business, formal and informal communication and
negotiation, and tourism. The two-day course was taught using 'lectures' as a main
approach integrated with other approaches, including using 'authentic artifacts',
'simulations', 'videos', 'case study', 'problem solving', 'group discussion and
presentation', 'having learners inquire', 'inviting cultural guests to class' and 'having
cultural activities out of class'.

The whole teaching structure consisted of five steps. The whole session was a
gradual process of providing learners information, followed by learners reflecting,
practicing or experiencing the culture. It was a process of helping learners develop
their cultural competence from the initial stage to further developed stages and from
more cognitive levels to more practical levels (see Table 5.5).
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Table 5.5: The Teaching Structure of Session I
Step 1: Initial Introduction
Using authentic artifacts to decorate the classroom
Lecturing I: geography, history, people and language
Video: Dragon Tongue: Communicating in Chinese I
Step 2: Developing Cultural Understanding
Lecturing II: Chinese philosophy, education, values and cases
in cross-cultural understanding and communication
Case study: by group discussion: Chinese way of thinking and doing
Group presentation: by a representative of each group
Step 3: Developing Competence for Cultural Interaction
Cultural guests presentation
Video: Dalian: A Window for North China
Lecturing III: Chinese business background and etiquette
Brief simulation of cross-cultural interaction
Step 4: Increasing Cultural Understanding
Lecturing IV(1): on cases in business communication
Lecturing IV(2): on cases in business negotiation
Problem solving by groups
Problem solving by class
Step 5: Further Developing Competence for Cultural Interaction
Lecturing V: tourism
Having learners inquire: on tourism and other free topics
Having a cultural activity (Chinese dinner at a local Chinese restaurant)

A more detailed program can be seen in the timetable for the session in Table 5.6.
Table 5.6: The Timetable for Session I
Chinese Culture and Languages for Business and Tourism
Date: 12- 13 April 1999
Venue: Centre of Southeast Asian Studies, NTU

12 April 1999
900-9:20

Opening of the program; completing questionnaires about needs and interests of
participants

9:20-10:30

Lecturing: geography, history, people and language

10:30-11:00

(Tea time)

11:00-11:50

Video: Dragon Tongue: Communicating in Chinese 1

12:00-1:00

(Lunch)

1:00-3:00

Lecturing: Chinese philosophy, education, values and cases in cross-cultural
understanding and communication

3:00-3:30

(Tea time)

3:30-4:10

Case study by group discussion: Chinese way of thinking and doing

4:10-4:50

Group presentation

4:50-5:00

Completing questionnaires about student learning background and needs for the
second day
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13 April 1999
8:30-8:55

Cultural guest's presentation

8:55-9:10

Video: Dalian: A Window for North China

9:10-10:10

Lecturing: Chinese business background and etiquette

10:10-10:35

Brief simulation of cross-cultural communication

10:35-11:00

(Tea time)

11:00-12:00
12:00-1:00

Lecturing on cases in business communication
(Lunch)

1:00-1:30

Lecturing on cases in business negotiation

1:30-2:00

Problem solving by groups

2:00-2:40

Problem solving by class

2:40-3:20

(Tea time)

3:20-3:50

Lecturing: tourism

3:50-4:40

Having learners inquire: on tourism and other free topics

4:40-5:10

Closing address by Minister of Asian Relations and Industry

5:10-5:20

Completing questionnaires for participants' feedback about the course

5:20-6:30

(Break to allow preparations for dinner)

6:30-9:30

Having Chinese dinner (at the Northlakes Chinese Restaurant)

The following sections provide information of how this session was presented in the
five steps with the eleven approaches. Details can also be viewed in the practical
thesis on CD-ROM.

5.2.1 Step I: Initial Introduction
The first teaching step provided an initial introduction to Chinese culture. It
consisted of using authentic artifacts to decorate the classroom, giving Lecture I on
Chinese geography, history, people and languages in China, and using a video,
Dragon Tongue: Communicating in Chinese I (Chang et al. 1990). Through the
videos the Chinese language was introduced as a part of the culture.

5.2.1.1 Using Authentic Artifacts
Authentic artifacts were used to provide an opportunity for participants to see, hear
and feel the culture. It was for developing their awareness of Chinese culture through
experience, as well as bringing the learners closer to the target culture physically and
NMI

psychologically. The approach used was to decorate the classroom with a number of
things from Chinese culture. On the walls, there were some Chinese maxims,
antithetical couplets and classic poems in Chinese calligraphy. To meet the needs
and interests of learners who might visit schools in China, I chose some traditional
maxims which were often used in a typical Chinese classroom, such as 'Worry before
everyone worries, and enjoy after everyone enjoys', and 'Read thousands and
thousands of books and travel thousands and thousands of miles'. Authentic items
were displayed on a table, including envelopes with Chinese postage stamps, bus
tickets, various cards, pictures, a vase, fans, bookmarks, Chinese writing-brushes,
etc. There were also books and magazines in Chinese and/or English about Chinese
culture, philosophy, literature, business and tourism, such as the book Sun Tzu on the
Art of War: The Oldest Military Treatise in the World (Giles 1988), 100 Tang and
Song Ci Poems (Xu 1986), 100 Modern Chinese Poems (Pang et al. 1993), A
Dictionary of Chinese Idioms with English Translations (Yu 1991), An EnglishChinese Classified Dictionary of Economic Terms (Zheng et al. 1994), China
Tourism 999 Questions and Answers (Wang 1996) and so on. Chinese music was
played before the class and during the break time. In addition, by explaining the
maxims, couplets and poems in the lecture, I provided learners with some ideas of
traditional Chinese ways of thinking and doing.

5.2.1.2 Using Lecture I
As the main approach applied in this course, the lecture consisted of five parts (see
Table 5.5). In the first step of the teaching, 'Lecture I' was used in the first morning
of the session to teach about geography, people (including the mainstream Han and
the minorities), and history, with a brief introduction to the whole but focusing on
the Qin, Tang, and Qing dynasties and on contemporary times. Visual aids, including
maps, pictures and overhead transparencies, were used with the lecture. Later,
knowledge about the languages of China was provided as a part of the culture, giving
a general introduction to a variety of languages in China, but focusing on features of
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Han Yu (Modem Standard Chinese) and on calligraphy. 'Lecture I' occupied seventy
minutes.

5.2.1.3 Using Video I
'Lecture I' was followed by a video, Dragon's Tongue: Communicating in Chinese I,
(Chang et al. 1990). This video provided an opportunity for learners to view the
Chinese people's way of living and communicating. It was in both English and
Chinese, and it supplemented the introductory lecture on the Chinese people and
language. It occupied about forty-five minutes of the session.

5.2.2 Step II: Developing Cultural Understanding
The second teaching step aimed to develop learners' understanding of Chinese
culture through using Lecture II and case study. Lecture II focused on teaching
Chinese philosophy, education, values, and explaining cases in cross-cultural
understanding and communication. It was followed by a case study of Chinese ways
of thinking and doing involving group discussion and then student presentation.

5.2.2.1 Using Lecture II
On the first afternoon of the session, Lecture II took thirty minutes. It explained three
philosophical schools, including the Ru, Dao and Military schools; the role of
Chinese education and how the system worked; and traditional values and changing
values in the People's Republic of China. A series of cases of typical Chinese ways
of thinking and doing were analyzed to provide the class with information, as well as
to serve as models for the learners to do additional case studies as the following
activity.

This part of the lecturing was designed to help learners to further understand Chinese
ways of thinking and doing. In this part I paid attention to the relation between
Chinese 'anthropological culture' and 'high culture'. For instance, to explain different

ways of thinking and doing, I related them to people's different attitudes in life and to
different philosophical schools, including the Ru, Dao, and Military Schools, which
could have a big influence to Chinese behavior patterns, even in contemporary times.
I also used some classic poems to explain why Chinese people thought and behaved
differently. For instance, I compared a poem by Huang Cao (Zhang 2001, p.140) in
the Tang Dynasty, 'Chrysanthemum', with another twelve chrysanthemum poems in
Hong Lou Meng (A Dream of Red Mansions, Cao & Gao 1995) to explain the
different ways of thinking and behaving and their causes. Although not every
Chinese person's way of thinking and behaving in contemporary times would
necessarily be influenced by high culture, providing learners with information
relating to both the 'high culture' and 'anthropological culture' may help to increase
their understanding of the culture and people of various levels of society, as
explained in Section 2.1.

5.2.2.2 Using Case Study (with Group Discussion and Presentation)
Following Lecture II, a series of relevant cases were presented on paper for learners
to discuss, first within groups and then in the class as a whole. It was mainly for
developing learners' cultural awareness and skills for understanding and
communication through reflection on the cultural differences they learned. It also
provided them an opportunity to explore the culture further. The whole procedure
took about thirty-five minutes.

The class was divided into three groups. To make the learning more fun, we divided
the students into groups consisting of different animals according to the participants'
Chinese horoscopes: we wouldn't want all 'rabbits' or all 'roosters' in the same group,
for example, because they might be too quiet or too noisy! Each group consisted of
three to four participants, so every learner had a chance to give their opinion on
different ways of thinking and doing between Chinese and Australian cultures. The
answers to the questions based on the cases required only 'yes' or 'no' and a reason

'why'. I participated in the discussion with each group in turn. If learners experienced
some confusion in making choices, I provided them with relevant information, so
they would be directed to the right answer.

The group discussions were followed by group presentations to strengthen learners'
awareness acquired. An oral presentation was made by a representative of each
group. After that there was brief class discussion and I gave a summary of the group
presentations.

The first part of the teaching was completed at the end of the first day. After that the
learners were required to complete Questionnaire 1.2 for investigating their learning
background and needs for the second day; see Sections 5.1.1 and 5.1.2.

5.2.3 Step III: Developing Competence for Cultural Interaction
The second day of the session started with Teaching Step III. This aimed to develop
learners' competence for cultural interaction through using four approaches,
including 'inviting cultural guests to class', 'video II', 'lecture III' on Chinese business
background and etiquette, and a brief simulation of cross-cultural communication in
Chinese (Putonghua).

-

5.2.3.1 Inviting Cultural Guests to Class
As explained in Section 3.2.2.4, the approach 'inviting cultural guests to class' was
one of two means of 'creating cultural experiences', which aims to provide
opportunities for learners to create cultural experiences through seeing, listening,
doing, and interacting. For this particular session, the President of the AustraliaChina Friendship Society, NT Branch, Dr. Hsiong, was invited to make a speech to
the class on his awareness of and experiences in Chinese business and tourism. His
presentation covered business environment, government policy, and personal
experience in business and tourism in China. The twenty-five minute presentation
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was followed by a video he brought back from his business tour in China in the
previous year. Dr Hsiong also participated in the activities of the whole session.

52.3.2 Using Video II
Video II was on tourism in China. It was titled Dalian: A Window for North China
(Dalian City Council News Media Office et al. 1997). This video gave learners an
opportunity to view Chinese material culture and the living environment of Dalian, a
coastal city in the Northeast of China. It aimed to increase learners' cultural
understanding through their visual and auditory experience. The video was in
English and took fifteen minutes.

5.2.3.3 Using Lecture III
Following Video II, Lecture III was delivered to the class. It took one hour and
employed overhead transparencies. This part of the lecture presented Chinese
business background, including people's perspectives on business, government
policy on business, government institutions and how to contact them, housing and
transportation, and etiquette for formal and informal communication. The last of
these included how to make an appointment and meet people; how to address, greet,
and introduce people; how to exchange cards and gifts; how to respond to
compliments; how to take one's leave; how to attend a banquet and express New
Year greeting; and cultural taboos.

To meet a part of the learners' needs and interests, some basic words for
communication in modern standard Chinese, Putonghua, were taught to the class.
These included expressions for 'hello', 'thank you', 'cheers', 'excuse me', 'sorry', and
'goodbye'; the words for 'taxi', 'hotel', 'airport'; and responding to compliments by
saying 'Nali nali' (literally 'where where'). How to use them and the associated body
language were explained and demonstrated to the class.
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5.2.3.4 Using Simulation
Following Lecture III, learners were led to simulate and practice some simple
communication in Putonghua and associated the body language. This provided
learners with an opportunity to practice greetings and other simple communication,
including saying 'Ni hao' (Hello), hand-shaking, exchanging social cards and toasting
in a formal business dinner. It took about twenty minutes.

5.2.4 Step IV: Increasing Cultural Understanding
Step IV aimed to extend learners' understanding from Chinese ideology to more
practical issues through Lecture IV on business communication and negotiation and
through using problem solving by group and class.

5.2.4.1 Lecture IV
Lecture IV explained Chinese ways of thinking and talking in formal business
communication and negotiation through analyzing problematic cases. It included two
sections: one hour on cases in business communication, and another half hour on
ones in business negotiation. Some sensitive issues in doing business with Chinese
people were explained, mainly including Chinese face issues, the hierarchical
system, human relationships, and expectation of pace. This part of the lecture aimed
to lead the learning to a more practical and insightful level, so the participants were
able to understand how to cope with a number of problems in cross-cultural
communication and negotiation in business. All the information provided was also
for learners to use as reference for the following problem solving.

5.2.4.2 Problem Solving (by Groups and Class)
Following Lecture IV, problem solving was used for half hour by groups and then
forty minutes by class as a whole. During the former half hour, learners were given a
series of problematic cases in business dealing, communication and negotiation with
Chinese people for discussion. These discussions focused on what to do to deal with
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the problems: how to communicate and negotiate in difficult cases, including who to
negotiate with and the procedure for negotiation; how to deal with deadlocks in the
negotiation; how to make a compromise if necessary; and so on. Using this approach
at this step was mainly for developing learners' knowledge and skills to cope with
cultural miscommunication through exercises.

Slightly different from the earlier 'case study' (Section 5.2.2.2), each case was now
more sophisticated and accompanied by four solutions, of which only one was
appropriate. The learners were divided into two discussion groups. This time they
were not supposed to answer just 'yes' or 'no' and 'why', but to choose an appropriate
way from among the four answers to solve the problem in each case, and then tell
'why'. This time I was only an observer of the group discussion in order to allow
learners an opportunity to develop their independent learning at this late stage of the
session.

In the final forty minutes the class as a whole began with a presentation by a
representative of each group. After each group reported their results, the whole class
had a discussion to clarify the solutions of the problems and I contributed
information by way of summary.

5.2.5 Step V: Further Developing Competence for Cultural Interaction
The fifth teaching step was for further developing learners' cultural competence
through three approaches. The first was to use Lecture V to provide information on
tourism in China. The second was having learners inquire, so they could have an
opportunity to freely ask for any cultural information according to their needs. The
third part was to organize the class to experience the target culture through having a
Chinese dinner in the local Chinese restaurant.
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5.2.5.1 Using Lecture V
Lecture V was used for thirty minutes at the beginning of this step, and it provided
cultural information on tourism in China. Fourteen tourism routes were introduced to
the class. A number of cities were described, focusing on three large capital cities,
Beijing, Shanghai and Changchun, which are located in North China, Southeast
China and Northeast China respectively. The tourism zones along the Changjiang
River were also introduced. The geographical locations, weather, environment and
people's way of life were explained. Relevant information on transportation,
accommodation, clothing, food, and local customs was also provided.

5.2.5.2 Having Learners Inquire
The approach of 'having learners inquire was used in this step to encourage learners
to ask questions for any information they needed. After the lecture on tourism, a half
hour was planned for using this approach at the end of the session. However, learners
showed a stronger interest in this activity than in the next one in the original plan
('using role play'), so I decided to increase the time for them to ask for more cultural
information to another twenty minutes and to replace the 'role play'. Their inquiry
covered a broad range of topics, including issues relating to housing (who owns the
house, how much is the rent, the price for purchasing a house), eating (what to eat,
when to eat, where to eat), family (one child policy, marriage and divorce), prices of
commodities and services, salary for university lecturers, how to exchange currency,
and so on. Learners kept showing interest in asking for cultural information and I
kept giving the answers promptly until close to the end of the class, when the former
Minister of Asian Relations came to give a speech.

The Minister's speech focused on the economic relationship and activities during the
two countries. To invite the Minister to make a speech at this step aimed to provide
learners' more knowledge and information in business interaction with China when
they were motivated to ask for them.
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5.2.5.3 Having Cultural Activities out of Class
The approach of 'having cultural activities out of class' was used in the evening of the
second day of the session. For this the class was organized to attend a Chinese
dinner. After relevant information was provided, the whole class went to a Chinese
restaurant in Darwin, and simulated and experienced the Chinese way of seating,
eating and communicating at a formal Chinese dinner table in the restaurant. It was
also an opportunity for the participants to learn about Chinese culture by asking for
more information in a less formal learning context. Although it was not in an
authentic Chinese cultural context, as the larger cultural background was different, it
was one of the best ways I could help the participants develop their Chinese cultural
competence through their practice and experience in Australia.

5.3 Evaluation
This section evaluates the appropriateness of using the eleven specific approaches
(grouped into eight sections) in this session, focusing on the strengths and
weaknesses of each approach and the way they were handled. The data used for
analysis was collected through a questionnaire (Questionnaire 1.3), video recording
the session, and my personal observations while working with the learners. Section

5.3.1 evaluates the appropriateness of the use of specific approaches in the teaching,
based on learners' reaction and feedback. Section 5.3.2 works on more general
feedback, providing an overall evaluation of the appropriateness of how the
approaches were handled as a whole during the session.

5.3.1 The Appropriateness of the Specific Approaches
Ten learners attended the course from the beginning to the end, and nine learners
completed Questionnaires 1.3 (see Appendix C) to give feedback on the teaching. In
this questionnaire, seven specific approaches were listed for evaluation through a
five-point Likert scale. Among the seven, however, no data was collected on the
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approach of 'role-play', as it was replaced by 'having learners inquire' in the teaching
when learners expressed a stronger interest in the latter (see 5.2.5.2). The other six
approaches were 'case study', 'problem solving', 'lecture', 'video', 'group discussion'
and 'group presentation'; see Table 5.7.
Table 5.7: Learners' Feedback on Appropriateness of Using Six Main Approaches
in Session I through the Likert Scale in Questionnaire 1.3
Question: How useful did you find each of these?

Number of Learners:
9

Answer:
not useful

little useful

just OK

useful

very useful

-

1/9

3/9

5/9

-

4/9

4/9

-

4/9

5/9

-

3/9

7/9

-

2/9

7/9

-

4/6

2/6

20/52

30/52

Problem solving

-

Case study

-

1/9

Lecture

-

-

Video

-

-

Group discussion

-

-

Student presentation

-

-

Total Instances:

1/52

1/52

Five learners ticked one of the five points to evaluate the six approaches separately.
One learner did the same, but ticked two different points to evaluate the approach
'videos', ticking 'very useful' for Video I (Dragon Tongue), and 'useful' for Video 2
(Dalian). The other three learners responded to only five of the approaches, as they
missed the activity of 'group presentation'. So the total number of ticks was 52. The
data revealed that the six specific approaches were considered 'very useful' in 30 of
the 52 instances, 'helpful' in 20 out of 52, just OK' in 1 out of 52, 'little useful' in 1
out of 52, and nobody chose 'not useful' (see Table 5.7). According to the table,
presumably most of the learners found using the six specific approaches in Session I
useful because they tended to suit their needs and interests, while they might not suit
some learners' expectations of the way of teaching.

Another five approaches were applied but not listed as the main ones in the table,
namely 'using authentic artifacts', 'simulation', 'having learners inquire', 'inviting
cultural guests to class' and 'having cultural activities out of class. Data analysis on
these five approaches was mainly based on participants specific comments presented
in Table 5.8, my own personal observation and the recorded video.
Table 5.8: Learners' Overall Feedback on Session I
Question A: How useful did you find the course?
Answers:
Al. Very helpful.
It is very useful as an overview of Chinese language and culture and will be very helpful to me as
preparation for my forthcoming visit to China.
Very useful.
Very useful.
Quite informative brief overview of history, good setting for later discussions.
geography/tourism details most interesting.
I think it will be very helpful for me as a tourist to use the knowledge I have gained.
I found the course useful in an introductory sense and will use it as a stepping stone to further
studies.
Tourism and discussion were of benefit. Sitting for long period's [sic] listening to one speaker I
found tiring.
I cannot claim immediate 'use' for it, but found it very motivating and informative.
-

Question B: What were the most useful things in the course?
Answers:
B 1. The business concept, tourism and history.
(1) Having a background speaker as a presenter (2) having a range of areas covered with lots of
input with stories, transparencies, videos, maps, etc.
Practical examples.
History, business and tourism.
Background information on Chinese culture and etiquette, behavioral expectations.
Most was useful the group discussions were useful in learning how Chinese people would deal
with particular situations.
I found all parts equally useful.
Video, group and individual participation, guest speaker.
Experiencing 'Chineseness', Etiquette and values which are distinctly Chinese.
-

Question C: What were the least useful things in the course?
Answers:
Cl. Videos [there] could have been more group analysis do [sic] these.
Everything was useful but I would have liked more time to practice the very basic language. I
must go to another course.
Videos (good and attractive but more marketing/propaganda rather than ana[l]yzing issues).
Business negotiation.
Not all that interested in business matters, so detailed negotiations not very useful.
There was a little too much talk about business protocol?
See above. (A7 & B7)
Business unit was of no interest.
Some examples & discourse about business dealings were a bit repetitive.
-

77

Question D: Any other comments?
Answers:
Dl. All areas covered will be invaluable and we were very blessed to have Wang Li to present the 2
day course.
Thank you Wang Li and Chaplin. I enjoyed the course very much.
Thanks very much. A really valuable initiative.
Congratulation on a wonderful presentation. The colorful artifacts on the wall, photography and
calligraphy on scrolls all reflects the richness and diversity of Chinese culture. The Chinese
dinner is not only beautiful to taste but also provides an experience in formal protocol and
etiquette in toasting and eating. The practice and simulation of Chinese culture and language all
added to the authenticity of the course.
Would have found more question sessions during the two days useful. Lots of sitting and
listening, but most of the information was useful.
There was a lot to listen to and take in and a lot of sitting down, but it was all very worthwhile.
Thank you. Xie Xie.
I think a summary of the course should be given out at the time of enrollment to study prior to
commencement of the course.
More individual group activities would be of benefit. Very exhausting listening to one person.
I very much liked the Chinese scrolls (on walls). In my view, a shortened version of this course
(one day) (or two shorter sessions) would be useful for travel agents and others in the Hospitality
& Tourism industry. Could be promoted at yearly Trade Expo. etc (Nali Nali ...) (The balance
between) Formal lecturing style, interactive group involvement, questions and answers, plus the
videos (was [sic]) very well balanced and stimulating.
-

In the following, the eleven approaches are grouped into eight sections where their
strengths and weakness will be discussed.

5.3.1.1 Using Lecture
Five of the nine learners marked using lecture in the session as 'very useful' and the
other four marked it 'useful' (see Table 5.7). In addition, in commenting on the most
useful things in the course, two learners listed 'history', 'tourism' and 'business', and
one learner noted 'background information on Chinese culture and etiquette,
behavioral expectations' (see B 1, B4 and B5 in Table 5.8). As all this information
learners mentioned was delivered to the class through lecturing, their comments
could denote that the content taught with that approach met their needs and interests.
Furthermore, as a main approach, its integration with other approaches through the
five teaching steps helped it work well. For example, a learner (132) commented in
Table 5.8 that 'having a range of areas covered with lots of input with stories,
transparencies, videos, maps, etc' was one of the most useful things in the session.

However, according to the data, using lectures could have two weaknesses. One was
that some of the content of the lecture did not satisfy all the learners' needs and
interests. In indicating the least useful things in Questionnaire 1.3, four (C4, CS, C6
and C8) of the nine learners chose business or business negotiation in Table 5.8.
What one learner (CS) wrote may explain this: 'not all that interested in business
matters, so detailed [business] negotiations [were] not very useful'. Another
weakness was that the way lecture was used did not suit at least one learner, as one
(A8) wrote in Questionnaire 1.3 that 'Sitting for long period's [sic] listening to one
speaker I found tiring'.

5.3.1.2. Using Case Study and Problem Solving
In Table 5.7, eight of the nine learners characterized 'case study' and 'problem
solving' as being either the 'most useful' or 'useful'. One learner (B3) also listed the
most useful things in the course in Table 5.8 as being the 'practical examples', which
were taught through these approaches. In addition, according to my observation and
data collected through the video recording, when 'case study' and 'problem solving'
were used in the session, every learner actively participated in the discussion and
presentation, exchanging and exploring ideas in the learning process. According to
the data collected, the strengths of using 'case study' and 'problem solving' could be
two, namely that they met the learners' needs and interests in how to learn, and they
could motivate an active learning.

The strength of using 'case study' and 'problem solving' in motivating an active
learning was also considered by this study to be due to integrating these two
approaches with 'using group discussion and presentation', which could promote a
collective learning that Mowatt and Siann's (1997, p. 94) believes to stimulate and
accelerate the learners' cognitive growth. For instance, one learner (136) wrote, 'the
group discussions were useful in learning how Chinese people would deal with
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particular situations', which was applied integrally with the 'case studies' and
'problem solving'.

While most of learners in the session liked using 'case study' and 'problem solving',
one learner considered 'case study' to be 'little useful', and 'problem solving' to be
just OK' (see Table 5.7). While no further data can be found for the reason for the
comment on 'case study', that on 'problem solving' could be related to the fact that
some learners (C4, C5, C6 and C8 in Table 5.8) were not interested in the business
issue that was included in the problematic cases. This data suggests that the problem
may have been with the subject matter taught rather than with the teaching approach
itself.

5.3.1.3 Using Group Discussion and Presentation
Data in Table 5.7 showed that using 'group discussion' was one of the favorite
approaches of the participants. Seven out of nine ticked 'very useful', and two of nine
ticked 'useful' to comment 'group discussion'. In addition, a 'student presentation' was
made by a representative of each group, with a total participation by six learners, and
all of them chose 'very useful' and 'useful' to characterize the approach in Table 5.7.

Learners also gave favorable comments in Table 5.8 specific to the two approaches.
One learner (D9) noted that 'interactive group involvement' was one of the things
which was 'very stimulating' in the session. Another learner (B8) concluded that 'the
group and individual participation' were among the most useful in the session, and
the same learner (as D8) also suggested 'more individual group activities would be of
benefit'. I also observed that with the 'group discussion and presentation' integrated
with 'case study and problem solving', all adult learners involved themselves in the
learning by contributing opinions and presentation.

According to these data, the approaches of 'group discussion and presentation' could
meet the adult learners' interests in how to learn, and the way the approaches were
handled maximized the learners' participation. These were the strengths of using
these approaches in the session. Although no other feedback was received on weak
points of using the approach, one student (D8) suggested using more group activities,
which could represent a possible improvement relevant to using this approach.

5.3.1.4 Using Videos
Using videos was characterized as 'very useful' by 7 out of 9 learners and 'useful' by
3
of the 9 learners in Table 5.7 (one learner gave two ticks, treating using video I:
Dragon Tongue as 'very useful' and video II: Dalian as 'useful'). In addition, learners
also specifically commented in Table 5.8 that using videos was one of the things that
made the session well balanced and stimulating (see D9), and that it was one of the
most useful approaches in the session (see B2 and B8).

The strength of using videos in this session could be that they provided learners
cultural input directly through visual and auditory experience. They actually
increased the learners' cultural experience, if only vicariously, and they could
promote cultural understanding. This was valuable especially because the culture
was being taught in a foreign country, where more direct experiences were not
possible.

On the other hand, the data also showed that there were two issues with using videos
in the session. One learner (Cl) suggested in Table 5.8 that videos needed to be used
with more group analysis. This suggestion denoted a weakness in how the videos
were used without integrating them with discussion in the session. I believe this is a
very useful suggestion for improving the use of videos in the teaching, as using
videos as a basis for discussion would help learners to achieve better understandings
II

of the culture and help motivate them to explore the culture, and thus this suggestion
was adopted later in Session III (see 7.2.3.2).

Another issue was about the content of the videos. One learner (0) commented in
Table 5.8 that Videos (good and attractive but more marketing/propaganda rather
than analyzing
4:1 issues). Although the learner did not give detailed explanation, I
believe this relates to the second video, Dalian, as it only portrayed environment and
its explanation, without people's interaction or communication or other issues for
analysis. This feedback may show again that adult learners' needs and interests
varied. To maximize the extend to meet their needs and interests, more options may
need to be given through using an alternative video or giving Dalian only to students
who were interested in tourism.

5.3.1.5 Having Learners Inquire
The approach of 'having learners inquire' was not listed as a main approach in Table
5.7 from Questionnaire 1.3, but it was used in the teaching. In class I called this
approach 'discussion' or 'asking and answering questions', and as it was used
following the lecture on tourism, some learners also called it the 'tourism part'. In
Table 5.8, one learner (A8) noted that the 'tourism and discussion were of benefit',
two learners (B 1 and 134) listed 'tourism' among the most useful things in the session,
one learner (D9) noted that 'questions and answers' helped make the session 'very
well balanced and stimulating', and one learner (D5) suggested having 'more
question sessions' in the two-day course. My own observations suggested that
'having learners inquire' was one of the most popular approaches. This approach was
originally planned to last for half an hour, but it was extended about another half
hour, as the learners kept asking me for various information they were interested in.
All the participants actively involved themselves in the learning and the classroom
atmosphere was warm and lively.

RX

From my perspective, using the approach in the session allowed the teaching to be
closely related to student needs and interests, as with using it, learners had an
opportunity to freely ask for cultural information. This could be the strength of using
the approach. Although no comments suggesting weakness have been found, it could
have been weaker if the approach had been used before students were ready for it. In
other words, the strength of using the approach in Step V of the session may have
been because that learners were ready for asking questions after the learning through
the earlier series of approaches.

In conclusion, it was appropriate to use the approach of 'having learners inquire in
the session and it was advantageous to integrate the approach with others for
motivating the learning, as in this way learners were provided a suitable opportunity
to take the initiative to ask the right questions and gain knowledge actively rather
than being fed with cultural information.

5.3.1.6 Inviting Cultural Guests to Class/Having Cultural Activities out of Class
I did not list 'inviting cultural guests to class' and 'having cultural activities out of
class' as main approaches with the Likert scale in Questionnaire 1.3. However, as the
study progressed, I realized that using these approaches helped learners create
cultural experiences and learners valued them most. In Table 5.8, to note the most
useful things in the session, one student (138) included having a 'guest speaker', while
another learner (139) wrote 'experiencing "Chineseness" and 'Etiquette'. That
feedback seems to relate to having the cultural guest and to the class having a
Chinese dinner in a local restaurant. In particular another learner commented: 'The
Chinese dinner is not only beautiful to taste but also provides an experience in
formal protocol and etiquette in toasting and eating' (see D4 in Table 5.8). Also,
according to my observation, learners shared much communication and many
activities with the guest speaker, and when 'having cultural activities out of class'
was applied, learners did very well with the Chinese way of seating, eating and

communicating in the local Chinese restaurant. Once when I deliberately put the
chopsticks down in a wrong way, for example, one participant pointed it out
immediately.

The main strength with using these two approaches could be that they created
opportunities for learners to practice and experience the target culture. In other
words, with these approaches, the learners could learn the culture by seeing,
listening, feeling, doing and communicating. Therefore they could help to develop
the learners' cultural competence for understanding and communication, even though
the experiences were not within a fully authentic Chinese cultural setting. It can also
be seen from video clips that learners appeared to find the cultural activities very
enjoyable.

There was no feedback suggesting weakness in the two approaches, and seeing the
approaches were liked by the learners so much, I feel they may need to be applied
more in such sessions, so the learners could have more opportunities to experience or
practice the target culture. Doing this may also meet one learner's request for more
activities, as mentioned earlier (in 5.3.1.3).

5.3.1.7 Using Simulation
As explained before, to meet a part of learners' needs and interests, a brief simulation
was used in this session to teach some common words for very basic communication
in Chinese (Putonghua) and in body language. As with three other approaches,
although using simulation was not listed as a main approach in Questionnaire 1.3, it
received feedback. For example, a learner (D4) concluded in Table 5.8 that 'The
practice and simulation of Chinese culture and language all added to the authenticity
of the course'. Although the approach was used briefly in the teaching, I also
observed that during it every learner actively followed me to simulate the
communication in oral Chinese and body language, and they did very well and

seemed to greatly enjoy this way of learning. Some students also tried to use 'Ni hao'
(hello), 'Xie xie' (thank you), 'Nali nali' (a Chinese expression used to respond to
compliments learned in the session) in interaction with me during the rest of the
course after using the 'simulation'. One learner (D9) even used the expression 'Nali
nali' in writing his or her comment on the teaching.

According to the learners' reaction to the teaching, using simulation' had the strength
of allowing students to enjoy practicing brief communication in Chinese and body
language, even though in a foreign country. It not only motivated students to learn to
communicate properly, but also encouraged them to learn the language. One learner
wrote in Questionnaire 1.3 that 'Everything was useful but I would have liked more
time to practice the very basic language. I must go to another course' (see C2 in
Table 5.8). Although this study focuses on teaching culture rather than teaching
culture with language, the data may suggest that using 'simulation' can better
motivate students to learn the target culture as well as the language for the
communication.

As most of the learners in this session could not speak the Chinese language, this
approach appeared helpful in teaching cross-cultural communication. The similar
approaches, such as 'role play' and 'mini-dramas', could also be used in this way in
developing learners' understanding and skills to cope with more complex scenarios in
cultural interaction, although in English or something we can call as 'Chinglish' (with
words, structure and grammar in English, but way of expression in Chinese). This
idea was later applied in Session III.

5.3.1.8 Using Authentic Artifacts
Using authentic artifacts is regarded as an experiential approach in this study (see
3.2.2.1). Through this, learners were allowed an opportunity to see some cultural
objects and therefore feel the culture. Although it was also not taken to be a main
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approach in the session, learners gave feedback on using it. In Table 5.8, one learner
(132) noted that using many objects in the session contributed to giving lots of input
to the class in a range of areas. Another learner (D9) wrote 'I very much liked the
Chinese scrolls (on walls)'. And yet another (D4) commented, 'The colorful artifacts
on the wall, photography and calligraphy on scrolls are all reflect the richness and
diversity of Chinese culture'. According to my observations, using this approach also
motivated learners to explore the target culture, as learners expressed their curiosity
when they looked at these authentic things by asking me for relevant information.

Although the authentic things presented in a session were limited, it seemed a helpful
approach in teaching a target culture in a foreign country. Providing an opportunity
for learners to physically approach the culture and to explore it could be a strength of
using this approach. However, this strength might depend on using the approach as
an organic part of an integrated teaching strategy. To nurture a cultural ability or
competence is like nurturing a child: a range of knowledge and experiences are
required. Using authentic artifacts was only one of the useful ways to help the adult
learners in this session to develop their cultural competence.

5.3.2 Overall Evaluation
In evaluation of the session as a whole, data showed the weakness in the teaching in
meeting some learners' needs and interests either in content or the way the
approaches were handled. In Table 5.8, to tell the least useful things in the session,
five learners (C4, CS, C6, C8 and C9) expressed less interested in business matters,
and one learner (0) expressed a different opinion on video content (see C3 in Table
5.8), as mentioned in a previous section (5.3.1). In expressing dissatisfaction with the
way of teaching, one learner (D8) wrote: 'Sitting for long period's listening to one
speaker I found tiring'. The learner also suggested to 'use more individual group
activities', and another learner (Cl) suggested that using videos needed to be
integrated with group discussion.
[7

The positive feedback on the teaching from the learners includes the following
points. One was that the teaching tended to satisfy the needs and interests of most
learners. Data in Table 5.8 showed that among the nine learners who completed the
Questionnaire 1.3, five learners (Al, A2, A3, A4 and A6) commented this session
was 'very useful', 'very helpful' and one learner (A7) commented that it was 'useful'.
A number of learners also gave specific comments separately that: 'It was very useful
as an overview of Chinese language and culture and will be very helpful to me as
preparation for my forthcoming visit to China' (A2); 'I think it will be very helpful
for me as a tourist to use the knowledge I have gained' (A6); 'I found the course
useful in an introductory sense and will use it as a stepping stone to further studies'
(A7); 'A really valuable initiative' (D3); and 'All areas covered will be invaluable'
(Dl).

Learners also commented in Table 5.8 the session was 'very informative' and
'motivating'. For example, one learner (A9) noted 'I cannot claim immediate "use" for
it, but found it very motivating and informative'; another learners (AS) commented,
'Quite informative brief overview of history, good setting for later discussions.
-

Geography/tourism details [were] most interesting'; and yet another (D2) also stated:
'I enjoyed the course very much'.

The learners' satisfaction may relate to two aspects of the teaching. One was the way
of the teaching, i.e. the structure how all the approaches were handled. One learner
(D9) commented it in Table 5.8, 'Formal lecturing style, interactive group
involvement, questions and answers, plus the videos [were] very well balanced and
stimulating'; and another learner (B7) commented that 'I found all parts equally
useful'.

more activities were required (see 5.3.13), and some teaching content (business
negotiation) did not meet some learners' needs and interests as well (see 5.3.1.2).

Accordingly, three points may need attention for possible improvement of the
session. The first was that the approaches used were cognitive-based, and the way
the approaches were used was content-focused. They paid more attention to learners'
needs and interests in what to learn than in how to learn. Therefore while integrating
lecturing as a main approach with other ten specific approaches in the session
satisfied most learners, it did not best suit some learners. Furthermore, although
some experiential approaches were used in the session, including using 'authentic
artifacts', 'videos', brief 'simulation' of Chinese way of communication, 'inviting a
cultural guest to class' and 'having an cultural activity out of class', they might still
not be adequately used in the two-day session, as some learner asked for more
activities. This point is especially significant for me as a teacher from Chinese
cultural background, to understand that to meet different needs and interests of
learners should not only focus on teaching content but also on teaching methodology.
Accordingly to improve the teaching the experiential approaches may need to be
increased.

Second, the way of handling the approaches in the session was conventional,
generally providing information first followed by learners' reflection, or experiences
or practice of the culture. In this way, some learners might be easily fed with the
cultural information. To improve the teaching, the order of use of the different
approaches could be changed to motivate learners explore the culture first through
using activities, before cultural information was provided.

Third, I tried to maximize the extent to which the course met learners' needs and
interests. To do so, the advertisement for the session was put before the course, two
questionnaires (1.1 and 1.2) were used to investigate learners' needs and interests,

Another was the teaching content. In commenting the most useful things in the
session, learners listed the followings in Table 5.8: 'history, 'business' and 'tourism'
(Bi and 134), background information on Chinese culture and etiquette, behavioral
expectations', 'values (135, also see B9), 'practical examples' (B3), 'having a range of
areas covered with lots of input...' (B2), and experiencing "Chineseness" (B9). All
the above data showed the learners' satisfaction with most of the content taught,
except certain content (the business negotiation).

According to the above, the teaching met the needs and interests of most of the
learners in how the various approaches were integrated into a well structured
teaching strategy. It also focused on learners' needs and interests in content as it
delivered an informative and motivating teaching. However, there still existed
weakness in the teaching in meeting some learners' needs and interests either in
content or the way the approaches were handled.

5.4 Conclusion
Eleven specific approaches were integrated in five steps in this session in helping
learners develop knowledge and/or ability for cross-cultural understanding and/or
communication (see 5.1). The whole session provided an orderly process of learning
Chinese culture from essential to more sophisticated levels, from general to more
specific areas, and from more theoretical to more practical issues.

By analyzing the data collected through using Questionnaire 1.3, video recording,
and personal observation throughout the session, this study found that the approaches
used and the way they were handled met the needs and interests of most of the
learners, and that most of the teaching content met the learners' needs and interests;
and that the strengths of the teaching could be that it was informative and motivating
with a well-organized teaching structure (see 5.3.2). The weakness was that the
teaching did not best suit some student' needs and interests in way of learning as

and the teaching was adjusted to meet their needs and interests in a few different
contexts. However, it could still be improved in this aspect. As mentioned above,
five learners expressed less interested in business issues presented, which may
require a better understanding of their needs. And although the teaching program
with timetable was handed out to every participant before the class, one learner
commented that, 'I think a summary of the course should be given out at the time of
enrollment to study prior to commencement of the course' (see D7 in Table 5.8), and
I consider this a very useful suggestion.
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6.0 Introduction
The second trial session was titled Five Windows to Chinese Culture in Change. It
was a one-and-half-hour seminar presented on 4 June 2000 for the Centre for Studies
of Language in Education (CSLE) of Northern Territory University (NTU).
'Lecturing' and 'having learners inquire' were used as approaches in the session.
Through this trial session, the appropriateness of using the approaches was
evaluated. It aimed to find how the two approaches, particularly 'lecturing', could be
used most appropriately in the session.

In response to an advertisement (reproduced in the practical thesis on CD-ROM),
about twenty participants attended the session. Seven of them agreed to be involved
in the research and they completed a questionnaire with twelve questions. The
questionnaire was used to investigate participants' learning background, motivation,
needs and interests, and their feedback on the teaching (see Appendix D,
Questionnaire 2 for Trial Session II). Personal observation and video recording were
also used to collect data on the learners' reactions to the teaching.

This chapter consists of four parts. Section 6.1 summarizes the participants' learning
background, motivation, needs and interests. Section 6.2 describes how the session
was presented. Section 6.3 evaluates the appropriateness of the teaching with
'lecturing' and 'having learners inquire'. The data analysis will focus on learners'
feedback to the lecturing, including both the content taught and the way the approach
was used, in relation to the learners' needs and interests. Section 6.4 provides a
conclusion.
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6.1 The Participants
The seven participants who agreed to complete questionnaires included one
government worker, two university students and four schoolteachers. Four were
males and three were females. Their ages were between thirty-two and forty-eight
years old. All the seven learners had dealt with Chinese people before, while three of
them had been to China. Four of the seven participants were involved in academic
study or the teaching of Chinese culture or language, while only one of them could
speak Chinese. The other three participants were postgraduate students in the
university in language and culture, although not for Chinese.

To better understand the participants' learning background, the questionnaire also
asked about their conceptions of Chinese culture. Their responses showed that they
already had certain Chinese cultural awareness. They wrote in the questionnaire,
'Chinese people are hard working, keeping feeling to self; '[Chinese culture is] very
conservative and hierarchical'; With the Chinese culture, family is greatly valued';
'Chinese culture has an artistic history and prospects for change'; and Chinese culture
is 'powerful', 'influential', and so on. Some learners conceptions about Chinese
culture and people were different from each other. One participant wrote, 'Chinese
people are helpful, pleasant, eager to be friends', while another learner wrote,
'Chinese people are business minded, strict code of ethics, don't easily mix with
people from other cultures, impose strict discipline to oneself and others, and have
unique cultural Chinese groups settled in various (nearly all) countries on the globe'.
In any case these data also show that they shared a strong interest in Chinese culture.

To answer the question as to why they attended this session, two participants
explained that it was related to their study (they were currently studying Chinese
language or culture), two wrote that it was work related (one was currently teaching
Chinese overseas students', another was going to work in China as an exchange
teacher for three months), and the other three learners, who were engaged in

postgraduate study in other languages and cultures, expressed a personal interest in
Chinese culture. Two of the seven learners also further expressed interests in
learning 'something about Chinese culture and history and 'thoughts'.

In summary, somewhat unlike Session I, all of the participants in Session II were
involved in academic study or teaching of culture or language, and four of them were
studying or teaching Chinese culture or language, while only one could speak
Chinese. Although only two participants expressed more detailed needs and interests
in learning Chinese history and ideology in the session, according to the learning
background and motivation of the other learners, all of them were interested in
knowledge for cultural understanding. The one who was going to work in China
might also be interested in specific knowledge for communication, although he or
she did not express this in the questionnaire.

6.2 Presenting the Session
According to the program planned and advertised (see the advertisement in the
practical thesis on CD ROM), and in accord with the needs and interests of the
learners as determined through investigation, the lecturing used in the session
presented a general introduction to Chinese culture in change in the People's
Republic of China (PRC) through five "windows": philosophy, history, society,
education, and family. Three significant points were selected in the lecturing for
illustrating each particular aspect of Chinese culture in change; see Table 6.1.

Table 6.1: Teaching Program for Session II
Philosophy
3 Schools:
The Ru School
The Dao School
The Military School

II

History

3 Dynasties:
The Qin Dynasty
The Tang Dynasty
The Qing Dynasty
III

IV

V

Society
3 Events:
The Socialist Construction
The Cultural Revolution
The Reform and Opening
Education
University Graduates in 3 Periods:
Before the Cultural Revolution
During the Cultural Revolution
After the Cultural Revolution
Family
2 Marriage Laws:
The First one issued on 1/5/1950
The second one issued on 10/9/1980
3 waves of Divorce:
The beginning period of the PRC
During the period of Cultural Revolution
During the period of Reform and Opening

The lecturing presented to the learners both subjective and objective issues in the
five areas, relating to both the high culture and the anthropological culture. For
example, it explained the influence of different philosophical schools on Chinese
peoples ways of thinking and behaving throughout different historical periods and
events in different areas, such as in education, social movements, family, marriage
and so on. The lecture involved using selected examples, story telling, and pictures,
and all the core issues were highlighted by outlines displayed with an overhead
projector. At the end of the lecturing, the learners were encouraged to ask questions,
and I provided the answers (see video clips in the practical thesis on CD-ROM).

6.3 Evaluation
In evaluating the teaching through lecturing, a number of questions were listed in
Questionnaire 2 for the participants' comments. As using lecture in this session was
basically for delivering information, it received much feedback from learners on the
content taught with it, as well as on the way the approach was handled in the session
(see Table 6.2, 6.3 and 6.4). We can see from Table 6.2, in telling how useful the
session was to them, one participant (A2) favored the marriage analogy part and the
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clear exposition, one (A5) commended the lecture as being useful as it presented the
changes into a logical way, another one (A3) concluded that the lecturing was quite
informative and interesting, two (A6 & A7) noted that the lecturing increased their
knowledge and interest, and two participants (Al & A4) expressed their satisfaction
with respect to philosophy and history. In addition, in noting the most useful things
in the session, the philosophy part was chosen by three learners (Bi, 132 & 135), the
history part by two (133 & 134), the education part by two (133 & 134), issues related to
different ways of thinking and doing by two (134 & 136), family or marriage ideals by
two (Bi & 133), and Modern China after 1949 by one learner (137). According to this,
although the learners had different needs and interests, and favored different parts of
the content, the lecturing was able to meet these needs and interests by providing
information as broad as in the five areas advertised for the program. Furthermore,
one learner (135) commented in Table 6.4 that the session was 'Generally very useful
especially in bridging gap between ancient and modern China'.
Table 6.2: Learners Overall Feedback on Session II
Questions A: How useful did you find the session?
Answers:
Al. Very useful. I liked the philosophy.
The marriage analogy for historical change and clear exposition.
Quite informative, and interesting.
Did learn something more about Chinese culture and its history than I previously did before this
session: Chinese philosophy.
Useful as it put changes into a logical time sequence.
Broaden my knowledge, created interest.
Consolidated my prior knowledge and make me aware of changes in China today.
Question B: What were the most useful things in the session?
Answers:
Bi. The philosophy and I liked the information about changes in family and its structure.
The three philosophical schools.
Section on Chinese history and education differences. Also an section on Chinese marriage ideals.
Discipline (control over people), Chinese history (the three dynasties), education in China, self
respect, respect for others and nature.
Explanation of major philosophies.
The info regarding the different ways that people think.
China after 1949.
-
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Question C: What were the least useful thing in the session?
Answers:
Cl.
-

-

-

The Emperors corruption in the Tang dynasty culture and its history than I previously did before
this session: Chinese philosophy.
-

The amount of information was extremely large handouts with outlined points would be helpful.
-

-

On the other hand, in listing the least useful things in the session, two participants
gave feedback in Table 6.2. One (C4) noted, 'the Emperor's corruption in Tang
dynasty' and another learner (C6) commented that 'the amount of information was
extremely large handouts with outlined points would be useful' (see Table 6.2).
-

All the seven participants also gave very positive comments in Table 6.3 on the
approach to presenting the information, that it was 'good', 'very effective, 'very
useful' and so on.
Table 6.3: Learners Feedback on Approach Used in Session II
Question A: How did you find my approach to presenting the materials?
Answers:
Al. Good. The presentation was interesting and easy to understand.
Very useful with the overhead projector.
Good.
Very effective presentation (i.e. use of 0/H projector, well structured speech).
Overheads helped clarify main points.
Good.
Good. Transparencies clear and meaningfully presented.
Question B: What were the strengths?
Answers:
B 1. The presenter is a very good speaker. A polished performance.
Forceful presentation.
Well researched.
-1) Structure of presentation
-2) Use of examples to emphasize on certain points.
Well thought out and presented.
Clear interesting stories.
Overhead projector used effectively.

Question C: What were the weaknesses?
Answers:
Cl.
Pronunciation of some words was difficult sometimes.
Quite a broad topic, may have been better to be more specific.
Pronunciation of certain words served as a barrier to understanding what was said.
Difficulty in understanding pronunciation.
Amount of facts overwhelming.
Lacks tone variation, tones too monotonous. English expressions.
-

The strengths they commented on can be summarized as follows:
Appropriately presented (noted by four participants: Al, A4, A7, B2 and B5)
Appropriately using overhead projector (three participants: A2, A4, A5 and B7)
Interesting (two participants: Al and 136)
Clear or easy to understand (two participants: Al and 136)
Appropriately using stories or examples (noted by two participants: B6 and B4.2)
Well structured (two participant: A4 and B4)
Well researched (two participants: B3 and B5)

The responses to Question A especially shows that all the learners found the
lecturing to work well in this session, and the lecturing met most of learners' needs
and interests in what and how to learn. The result could be related to the participants'
learning background and needs and interests. Since all the learners shared the
experiences of academic study or teaching culture or language and they were
interested in cultural knowledge (see Section 6.1), using a purely cognitive approach
to present the session might better suit their needs and interests than those of others.
It could be also related to the length of the session, an hour and a half, which was
much shorter than Session I. 'Lecturing', a purely cognitive approach, was therefore
appropriate for presenting the session.

On the other hand, in noting the weakness as required by the questionnaire, six gave
feedback in Table 6.3. Three of them (C2, C4 and C5) noted the pronunciation of
some words, one (C7) noted the lack of tone variation and English expression, one
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(C6) noted that the amount of facts was overwhelming, and another (0) noted the
topic was quite broad. This data shows that while all the seven learners gave positive
conunents on using the lecturing in the session, and as planned using the approach
achieved the goal in presenting introductory information through the 'five windows'
of Chinese culture, the information presented through the lecture was considered as
'large' and 'broad' in a disadvantageous way by some learners.

In response to the request for opinions in improving the teaching, five gave
suggestions (see Table 6.4). Among them, suggestions given by three learners (A5,
A6 and A7 in Table 6.4) were closely related to the way the lecturing was used,
including a suggestion for improvement in photographs or diagrams, one to give
more stories and examples, and one to relate better to the audience when jokes were
told and example were used, so the audience could be more involved. The suggestion
made by A3 could also be implemented but may make little difference, while that of
A4 is more difficult to implement.

Table 6.4: Learners' Suggestion and Extra Comments on Session II
Question A: How could I improve this session in the future?
Answers:
Al.
No improvements necessary. Would be interested to hear further talks about Chinese culture.
Visual content to be in center of theater.
I don't mean to be personally rude to the seminar presenter; she was very effective. However, an
improvement in pronunciation should help in future.
Photographs or diagrams.
More examples/stories stick in the mind.
AT Relate to the audience when jokes are told and examples are used to illustrate and reflect
meaning.
Involve the audience in some way.
-

Question B: Any other comments?
Answers:
Bi.
-

-

-

Generally very useful especially in bridging gap between ancient and modem China.
-

-

As question time was used only briefly in this session, data on 'having learner
inquire' was not collected with the questionnaire. However, I realized that it was a
useful approach as I progressed with my study, as I mentioned in Chapter 5.
According to personal observation, furthermore, after the more than one hour of
lecturing, learners were able to use the short question time to actively ask for more
cultural information, as can also be seen from the video clips in the practical thesis
on CD-ROM.

6.4 Conclusion
This chapter has evaluated the appropriateness of using 'lecture' and 'having learners
inquire' in Session II, through investigating the participants' background, motivation,
needs and interests, how the approaches were used in the session, and the
participants' feedback and reaction to the teaching. Section 6.1 found that all the
participants were interested in Chinese cultural knowledge, and that all of them were
involved in study or teaching of culture andlor language, although only one could
speak Chinese

Section 6.2 told how Session II was presented using lectures and having learners
inquire. Chinese cultural knowledge, including the five areas of history, philosophy,
education, society and family, were presented to the participants as the program
advertised. Visual aids, telling stories, giving examples and using pictures were
employed in the teaching. And after the lecture, learners were encouraged to ask for
more information and the teacher gave the answers promptly.

Section 6.3 found that all the seven learners who completed the questionnaire gave
positive feedback on the presentation of the session, relating to both the content
taught and the way the lecture was used. According to the learners' feedback, the
strengths with using the lecture in the session were it was informative, interesting,
linking the high culture with the anthropological culture, well structured, and used

visual aids, story telling, examples and pictures appropriately. The analysis
suggested that the appropriateness of using lecture in the session was also context
based in that it suited the learners' background in academic study or teaching of
culture or language, and therefore it also met the learners' needs and interests for
cultural knowledge. Also, as it was a short session, for one and one half hour, using
lecture in this session appeared more appropriate than in the much longer Session I.
In addition, although 'having learners inquire' was used briefly in the session, it was
appropriate to be used at the end of the lecture as it motivated learners to further
explore the culture.

This chapter also found that using lectures in the session could be improved by
involving learners' reflection through telling more stories or giving more examples
relating to them. It also found that while all the learners commented that it was
appropriate to use lecture to present the session, the content taught with the approach
and the way the information was presented suited the needs and interests of most of
the learners, but not all the participants. Certain strengths to some learners could be
weaknesses for others and vice versa, since the learners' needs and interests varied.
However, to improve the teaching, flexibility will still be required in handling the
approach to maximum the extend to meet different learners' needs and interests. For
example, hands-out could be used, and more time could be allowed for learners to
further explore some topics or different issues in which they might be interested.
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7.0 Introduction
The third trial session was a two-day Learning Chinese Culture workshop presented
on 10 and 11 April 2000 at the Center for Studies of Language in Education (CSLE),
Northern Territory University (NTU). Fourteen approaches were used in this session
to help another nine adult learners to develop their Chinese cultural knowledge and
skills. The fourteen approaches included eight cognitive ones, five experiential ones
and a cognitive-experiential approach.

This chapter consists of four parts. Section 7.1 examines the participants' learning
background, motivation, needs and interests. Section 7.2 provides information on
how the fourteen approaches were used in the session. Section 7.3 evaluates the
appropriateness of using the approaches in the session and the way they were
handled. Section 7.4 provides a conclusion.

7.1 The Participants
Responding to an advertisement in the local newspaper, Northern Territory News,
and information circulated within the university and to schools, ten learners
registered for the workshop, and nine learners attended it from beginning to the end
(for personal reasons one participant attended only the first morning of the
workshop). To better understand the nine learners' needs and interests, so as to be
able to deliver a more purposeful teaching, Questionnaire 3.1 (Appendix E) was used
at the beginning of the session to investigate their learning background, motivation,
needs and interests. The resulting information is summarized below.
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7.1.1 Learner Background
Among the nine learners there were one university lecturer, one medical worker, two
local business managers and five schoolteachers. Six of the nine learners were
females and the other three were males. Their ages varied between 40 to 52 years
old. Six of the nine learners had formally or informally studied Chinese culture or
language before. Among the six, one had studied Chinese history as her major for a
BA in the 70s, one had taken a short term Chinese culture course, two had taken
Chinese language courses for approximately two or three years, and two had
informally studied Chinese culture. However, only two of the nine learners could
speak a little Chinese, while seven of them could not speak any Chinese.

Eight of the nine had experiences with Chinese people. They had maintained
relationships with Chinese people for a long time, such as through being a member
of an Australia-China Association since the 1970s, or doing business with Chinese
people in Singapore, Malaysia, Hong Kong or Mainland China, or having been to
China for tourism and study. Among these eight learners, one had visited China for
ten to fifteen times and others had toured China one to three times, but only two of
them had visited Mainland China.

In Questionnaire 3.1 one question was used to investigate the learners' concept of
Chinese culture; see Table 7. 1. Data showed that as in the previous two sessions, the
learners already had certain Chinese cultural awareness and shared a strong interest
in Chinese culture.
Table 7.1: Learners' Concept of Chinese Culture in Session III
Question:
Would you like to give a brief description of your
conceptions about Chinese people and culture?

Number of Learners:
9

Answers:
Chinese culture is very old and very complex. I don't think it easy to give a brief description of
my conceptions as they have evolved over all my life.
An extremely old culture with many fine traditions which have been spread around the world. A
culture that is a present in the process of change; A very proud, industrious and mercurial people.
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As a teacher of history in a secondary school, I often point out to the students that European
history was influenced by Chinese knowledge and invention, also that it was a more complex
civilization than many ancient Europe areas.
Hard working, helpful, welcoming, traditional close family ties, strict, disciplined, aloft, strong.
They are very polite, interesting and enjoyable people to get to know. I think their culture values
the family more which is good but is very concerned about what is proper and correct.
Mostly polite, formal, regimented, focus on eating and hospitality, some shady characters
Mafia, and murders in Western Sydney, etc.
Hardworking, entrepen[euri]al, hard negotiation, xenophobic; civilized but surrounded by
barbarians; giant, important; face' important; politeness masks conflict and conflict resolution;
closed to outsiders.
Very family-oriented and able to withstand and endure many hardships in their stride, very
formal and regimented.
Ancient culture, Confucius, collectivist culture, communism, rural economy, developing country,
one child policy. Culture Revolution, Mao Tse Tung [sic].
-

7.1.2 Motivation, Needs and Interests
To understand the learners' motivation, they were asked, 'Why did you decide to
attend this workshop?' Five of the nine learners answered that they would be going
to China sooner or later for working, teaching, traveling or visiting, so they wanted
to gain a better understanding of Chinese culture and learn appropriate ways for
cross-culture communication to help them prepare to go to China. Four others
responded that it was for acquiring Chinese culture knowledge related to personal
interests in life and business, or for professional research. Another question was
asked what they hope to get out of the session; see Table 7.2.
Table 7.2: Learners' Needs and Interests in Session III
Question: What would you like to get out of the session?

Number of Learners

9
Answers:
A better understanding of Chinese culture and custom today, so that I would be able to more
conformable in the society.
A better understanding of Chinese people and their way of life. A greater insight into the way
Chinese people think.
A better understanding of the culture that I can pass on to secondary school students.
Ideas for discussions for teaching Chinese students.
An understanding of behavior and conversation acceptable when mixing with Chinese.
Cultural orientation, what to expect towards running such a seminar, learning style.
Better understanding of what is correct, polite and appropriate.
Make some sense of the experiences I had when working in China.
Better understanding of Chinese culture and culture in general.

This data on learners' motivation, needs and interests showed that some of the
learners in Session III were keen to built up cultural competence for better cross103

cultural understanding and proper communication, while some learners intended to
acquire only better understanding of Chinese way of thinking, and doing in daily life
and in Chinese culture in general, and pass the knowledge on to their students.

7.2 Presenting the Workshop
As mentioned before, fourteen approaches were used in Session III. There were eight
cognitive approaches, including 'using imagination as a source', 'using culture
assimilators', 'using culture capsules', 'using textural materials', 'using lecture', 'using
group discussion', 'using group presentation' and 'having learners inquire'. There
were five experiential approaches, including 'using authentic artifacts', 'using minidramas', 'using films', 'inviting a cultural guest to class' and 'having cultural activities
out of class'. There was also one approach that mixed the two types, namely 'using
culture clusters'. The functions of using the approaches in the session were mainly
three, including inspiring learners to explore the target culture, providing culture
information, and helping learners to create cultural experiences. Integrating both the
cognitive and experiential types of approaches in the teaching for the three functions
was one of the main principles in presenting the workshop. Teaching in a way
closely relating to learners' needs and interests was also an essential principle for the
teaching, as with the previous two sessions.

The structure of the teaching involved six stages, which included fourteen steps
using the fourteen approaches, as shown in Table 7.3.

Table 7.3: The Teaching Structure of Session III
The Initiation Stage
Step A: warm up
Approach 1: using authentic artifacts
Approach 2: using imagination as a source
Step B: exploring the culture
Approach: using mini-dramas
Step C: providing culture information I
Approach: using textual materials
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The In-Process Stage
Step A: facing cultural problems
Approach: using culture assimilators
Step B: exposure to the culture
Approach: inviting a cultural guest to class
Step C: providing culture information II
Approach: lecturing
Step D: providing cultural information III
Approach: using culture capsules I
The Expanding Stage
Step A: observing the culture
Approach: using film I
Step B: further exploring the culture
Approach: using group discussion
The Strengthening Stage
Step A: having learners orally present
Approach: using culture capsules II
Step B: having learners perform
Approach: using culture clusters
The Practicing Stage
Approach: having cultural activities out of class
The Completing Stage
Step A: Further observing the culture
Approach: using film II
Step B: Finding more cultural information
Approach: having learners inquire

This was somewhat different from Session I. Session I consisted of five steps using
eleven approaches in a process of gradually developing learners cultural competence
for cultural understanding and interaction through providing them information
followed by learners' reflection, practice or experience the culture. On the other
hand, Session III was generally a continuous spiral of inspiring learners to actively
explore the target culture first, then providing them with cultural information,
followed by the learners' reflection, performance, practice or experience, then
motivating them to explore the target culture again, and so on. In this way it aimed to
motivate an active learning, and the cultural knowledge and skills could be taught to
learners in a gradually increasing and expanding way.

It was not just the procedure but also the focus which was different between Session
I and III. While the teaching structure of Session I was more concerned with content,
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paying more attention to what the students were interested in learning, this third
session maintained more balance, paying attention to both the teaching content and
the way the content could better be taught with the various approaches, so the
students could learn actively and more efficiently.

A different teaching structure was developed in Session III because of what was
learned from Session I. While with a well-organized teaching structure the Session I
appeared informative and interesting to most of learners, as they commented, the
way of teaching did not best suit some learner's interests in what and how to learn, as
more activities were required and some teaching content like business negotiation
appeared not close to some learners' interests. To avoid the weakness of Session I,
Session III with six stages and fourteen steps involving fourteen approaches
integrated both cognitive and experiential approaches in a more balanced way, to
better suit learners' needs and interests in what and how to learn.

Two ideas were also adopted in developing the teaching strategy. The first was that
the better way to teach a culture was through learners exploring it rather than by their
being given the information (Stern 1992). The second was that adult students can
learn better through performance-centered approaches, and educators need to
develop learning experiences that are relevant to learners' preferences (Cranton 1992,
p.14). The latter idea was especially considered more appropriate for a two day
workshop than for a session of about one hour like Session II.

Session III started with a general introduction of the approaches to be used followed
by participants' completing Questionnaire 3.1 on their learning background,
motivation, needs and interests. After that, the six-stage session was presented using
the fourteen approaches. The scheduled timetable for the workshop can be seen in
Table 7.4.
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Table 7.4: The Program for Session III

Learning Chinese Culture Workshop
Date: 10-11 April2000
Venue: Centre for Studies of Language in Education, NTIJ
Monday 10 April
9:00- 9:30
Introduction, completing Questionnaire 1, and dividing into groups
9:30-10:00
Using Imagination as a Source
(Every group presents the pictures they have brought and discusses what the
people are doing in them and why they are doing it, then makes a report on their
discussions)
10:00-10:30
Morning tea
10:30-11:00
Group preparation for the mini-dramas
11:00-11:30
Mini-drama performances
Eating in a restaurant /Meeting people at a bookshop (Each scene and drama
followed by discussion)
11:30-12:00
Preparation of written group reports
Textual materials will also be handed out as Providing Cultural Information I'
12:00- 1:00
Lunch
1:00- 2:00
Using Culture Assimilators (Case Study and Problem Solving)
Inviting a Cultural Guest to Class
2:00- 2:30
Lecturing with OHP (Providing Cultural Information II)
Using Cultural Capsules I (Providing Cultural Information III)
2:30- 3:00
Afternoon tea
3:00- 5:00
Film I: The Spring Festival
Tuesday 11 April
9:00- 9:30
Group discussion of Film I and preparation of Culture Capsules II
9:30-10:00
Using Culture Capsules II
(Learners presentation of Culture Capsules)
10:00-10:20
Morning tea
10:20-10:40
Preparation of Culture Clusters by groups
10:40-11:10
Presentation of Culture Clusters by groups
(Oral presentation followed by performance)
11:10-11:25
A review of Chinese dining culture
11:25-1:00
Having a formal Chinese dinner
1:00- 3:00
Film II: The imperial Concubine Yang
3:00- 3:30
Afternoon tea
3:30-4:30
Learners freely asking questions on the films and on Chinese culture more
generally
4:30- 5:00
Completing questionnaires and issuing certificates

The following is detailed information of how the approaches were used in the six
stages of the session. The teaching and learning activities can also be viewed from
the video clips in the practical thesis on CD-ROM.

7.2.1 The Initiation Stage
The initiation stage' consisted of three steps. The first and the second steps were to
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motivate learners to look at Chinese culture patterns and to explore cultural
differences through using 'authentic artifacts' and 'mini-dramas'. The third step was
to provide the learners with relevant resource materials to help them find answers for
possible questions raised through the first two steps. This aimed to motivate active
learning, so learners could acquire cultural knowledge through exploring the culture
rather than being fed it.

7.2.1.1 Warming Up
The first step of the initiation stage was to motivate learners to start looking at
Chinese culture patterns and think about culture differences. Two approaches were
used. The first was using 'authentic artifacts'. With this approach, the classroom was
decorated with about twenty photos depicting Chinese people in various activities.
Most of them were in modern times, and a few were in an ancient period. In addition
to those, there were maps, poems, examples of calligraphy and a diagram with the
twelve Chinese twelve horoscope animals and their explanations. Decorating the
classroom with authentic things from the target culture aimed to provide learners
with an opportunity to look at the culture and to bring learners closer to the target
culture physically and psychologically.

'Using imagination as a source' was another approach applied in the step. The
participants had been told before the session to bring Chinese things and pictures of
Chinese people's behaviors or activities. The participants were then given an
opportunity to explain the Chinese things and the Chinese behaviors in the pictures,
using their imagination. It allowed the adult learners an opportunity to freely express
their understandings about cultural differences and to 'break the ice', as they
commented. It aimed to be a 'warm up' and to motivate an active learning from the
very beginning of the session.

To make the learning more fun, I used a Chinese horoscope diagram to divide the
class into two teams. Then each team named themselves in a Chinese way. One was
the Sanba (Three-eight) Team, and the other was the Dongfeng (Eastern-wind)
Team. The Sanba Team brought to the workshop a Chinese classic book, A Dream of
Red Mansions, a Chinese pot for cooking, some Chinese coins made in the Eastern
Han Dynasty, Chinese business cards, photos of Buddha and Chinese pictures. The
pictures they brought were of Chinese folk dancing, cooking, children's education,
and a scroll painting of a scene in nature. They used their imagination actively. For
instance, the Eastern Han coin was round with a square hole in the center. They
imagined that the round circle outside symbolized the Heaven, and the square
symbolized the Earth, both of them indicating the 'continuity [ofi culture, trade and
human relation[s]'. With regard to the Chinese pot, they expressed Australians'
appreciation and familiarity with Chinese cuisine, and they even related it to a
'Chinese philosophy of a meal in [an] advertisement: Guanxi (human relationship)
and civilization'. In connection with the Chinese business cards they discussed the
'Chinese protocol of giving and receiving' in terms of their understanding. With
regard to the photos, they discussed the 'influence of Buddha throughout China and
Asia', and in connection with the Chinese pictures, they talked about 'Confucius:
obligations of the individual' and 'the relationship between the individuals and
authorities'. With pictures related to Chinese education, they imagined the children
receiving a good education in song and dance performances, and they showed their
appreciation of the 'distinctive and skillful music and custom' in Chinese culture.
When they presented a Chinese scroll painting of a scene, they expressed their
understanding of the themes in it, 'the harmony of design', 'close observation' and
'appreciation of nature', which were possibly related to Chinese culture. In fact, they
unconsciously touched several core essences of Chinese culture, such as valuing
nature, harmony, human relationships, and the unity of nature and human beings.
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The Dongfeng Team brought a Chinese ring, a few Chinese health balls, a mah jong
set, and a series of pictures and photos. They explained their understanding using
imagination very well. For example, with the mah jong set, they imagined it
representing the traditional Chinese obsession relaxation and with the health balls,
-

-

they explained that they were for stimulating the nerves of the hand, and an example
of more traditional culture. They guessed that some old style shops in the picture
probably belong to villages, and some were built up after the modernization. They
imagined the latter probably symbolized the economic boom in China. They also
discussed their experiences in China, and commented that Chinese culture is 'a
formal culture'.

The discussions were quite warm, and I joined them in turn group by group. I
generally listened to them and occasionally contributed information when I was
asked. Each group recorded their highlights on butcher's paper and then made a
group presentation with them. The total process was planned to last half an hour, and
it finished on time.

7.2.1.2 Exploring the Culture
The second step of the initiation stage was to motivate learners to explore the
cultural differences by using mini-dramas. With this approach, the learners were
confronted with Chinese ways of behaving and communicating in two different
mini-dramas. The scripts were written by me but performed by the learners. Half an
hour was allocated for group preparation of the performances. The first mini-drama
was titled 'Eating in a Restaurant'. It was about an Australian couple visiting their
son who was studying at a university in China. They experienced culture differences
along the way from the airport to the restaurant after they arrived in China, such
people not lining up in the restaurant, sitting beside them at a table without asking
their permission, and so on. Finally they found out they had some
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misunderstandings, as this way of behaving was caused by the large population and
crowded spaces.

The second mini-drama, Meeting People in a Bookshop, was basically related to
Chinese people's way of communication. Hierarchical relationships, especially
between the aged and younger people, and mutual concern and family relationships
are valued in Chinese culture. Those phenomena were misunderstood by a young
Australian man who came to study in China: in particular he was shocked by people
directly asking 'personal information' when they met each other at the first time.
However, he gradually came to understand the Chinese way of thinking and talking,
and was learning to make proper cross-cultural communication.

The length of each drama was about five minutes. Each consisted of two to three
scenes, and each scene had an episode that could represent a cultural difference.
Class discussion followed learners' performance of each scene. In the discussion,
especially at the beginning, to enhance emotional effects and to motivate learners to
explore the cultural differences by themselves, I avoided using narrow-scope
questions, but used broad and open-ended questions, as Seelye (1984, p. 106)
suggested. These questions included 'What is your impression of this scene?', 'What
is happening in this scene?', 'What do you think about this scene?' and so on. The
classroom activity was not at this point concerned with ascertaining the 'correct'
explanation, but to motivate the participants to look at the Chinese cultural patterns
and to explore the cultural differences. The whole procedure took half an hour.

In another half hour, each group discussed the cultural differences based on their
understanding and made a written report. For Drama I, learners from the Dongfeng
Team summarized their understanding of Chinese culture as follows:
Scene I: Take initiative: queuing is not practiced; and if you want to do something be
-

assertive not aggressive;
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Scene II: Betty thinks that the two Chinese men (in the drama) are being rude

-

(Re)

personal space; However, the normal practice in the public space with Chinese
culture is that if the seat is free (not used), people will sit down;
Scene III: Jumping to conclusions: Little knowledge is a problem, cultural baggage should
be left home.

For Drama II, Learners from the Sanba Team reported their understanding that:
I) Age and rank are more important to establish immediately in relationships;
'Close knit' family and respect in the family is very important in Chinese culture;
-

Single child represents the whole family and needs to speak as such;
Education is important.

As planned, the whole procedure was completed on time before the class had lunch
together.

7.2.1.3 Providing Cultural Information I
The initiation stage was completed by providing the first part of cultural information.
This was done by handing out a simple textbook and some copied articles. The
textbook, written by me, focused on a list of practical issues, including geography,
people, language(s), education, values, way of living, way of communication,
etiquette and tourism, while selected aspects of 'high culture' were also introduced,
mainly including Chinese history, achievements, classic literature, and three main
philosophical schools. The other textual materials included information about
Chinese cultural concepts, people and communication in business and daily life from
the various perspectives of researchers who had visited China.

While each group was discussing and making reports about the mini-drama, the
textbook and four other pieces of textual material were provided to all learners.
Together with 'using imagination as a source' and 'using mini-dramas', this third step
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completed a planned process to motivate the learners to look at the Chinese cultural
patterns, then to explore the cultural differences, and finally to direct them to more
plausible opinions with the textual materials provided. Providing learners with
cultural information at this step also aimed to provide a foundation for learners to
explore the target culture in the next stage.

7.2.2 The In-Process Stage
The 'in-process stage' consisted of four steps, including 'facing cultural problems',
'exposure to the culture' and 'proving cultural information II and III'. It aimed to
motivate the learners to enter another level of active learning by letting them face
different scenarios and problems in intercultural communication, and by exposing
them to the culture through communication with people from the target culture,
before cultural information was provided to them. The four approaches used in the
stage were 'using culture assimilators', 'inviting a cultural guest to class', 'using
lecturing' and 'using culture capsules I'.

7.2.2.1 Facing Culture Problems
By using 'culture assimilators' as the first step, the learners started to face cultural
problems and study the various possibilities for solutions. This approach was quite
similar to 'using case study and problem solving' in Session I. However, the way it
was handled was different. In Session I, cultural information was taught before
learners had opportunities to study various cases and solve problems. In Session III,
on the other hand, the participants were allowed to face cultural problems before
information was provided through a lecture, although the textual materials used in
the previous stage could provide a basis for the current stage. Doing this aimed to
motivate the learners to keep acquiring cultural knowledge on their own initiatives.

Using culture assimilators' was used in the first-afternoon workshop for one hour
With this approach every learner was provided with a series of written episodes in
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cross-cultural communication between Australian and Chinese people. Each episode
represented a 'critical incident' (Seelye, 1984) or 'rich point' (Agar, 1994). All the
content was carefully selected according to the learners' background, motivation,
needs and interests. It included 'exchanging gifts', 'introducing people',
'communication between different genders', 'giving and accepting invitations', 'giving
and accepting compliments', 'body language', 'facial expression', and 'customs and
habitual behavior'. After reading each episode, learners chose an answer from four
explanations of the behavioral pattern described in the episode, and discussed the
causes behind the rniscommunication and the appropriate way to deal with it.

To make it more interesting, the whole process was run as a quiz competition. Every
group competed for the chance to answer by hitting a gong. The participants were
provided with feedback. If the right answer was chosen, a point was scored for the
group. If the learner erred in a choice, I directed him or her to make another
selection. Each episode took about one to three minutes. While this approach was
used for an hour, the students were still interested and excited with it. Neither of the
groups wanted to lose the competition. In the end, both of the groups scored a tie,
and all of the students won chocolates!

7.2.2.2 Exposure to the Culture
With the second step a cultural guest was invited to the class on the same afternoon.
The guest had come from the Mainland China and settled down in Australia for a
few years. Although she could speak both Chinese and English very well, as her
friend I knew she was a typical Chinese. Inviting her to the workshop for half a day
provided the participants with an opportunity to gain some exposure to the culture
through interacting with a person from a Chinese cultural background. It was also an
opportunity for them to ask information from the cultural guest directly, although in
English. As explained in Chapter III, a number of researchers (Nostrand 1974,
Seelye 1984, Stern 1992, Robinson-Stuart and Nocon 1996) share an opinion that it
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is better to learn culture from real life experience, and one of the best sources of
learning culture is from somebody who lives or has lived in the target culture (see
Section 3.2.2.4). Using this step here was also for helping learners further explore
the culture and use their own initiative to find more cultural information.

7.2.2.3 Providing Cultural Information II
After letting learners face cultural problems and thus become exposed to the culture,
the second part of culture information was provided to the learners through lecturing.
Through this, Chinese ways of thinking, behaving and communicating in daily life
and business were introduced for half an hour. A number of 'critical incidents'
collected on cross-cultural communication between Western and Chinese people
were presented with an overhead projector. A series of issues which could reflect
Chinese behavioral patterns from various perspectives of researchers (Sinclair 1990
and Goh 1993) were explained. Also, taking a suggestion from the learners in
Session II on the value of photographs or diagrams, more pictures and brief
statements were used in the transparencies. This aimed to help learners to increase
their understanding of how Chinese culture worked, what 'culture shocks' were, and
how cross-cultural misunderstanding and miscommunication happened. The lecture
also involved conversations between the learners and me. If a learner's response was
wrong, I provided the right information.

7.2.2.4 Providing Cultural Information III
Following the lecture, the third part of cultural information was provided to learners
through a series of 'culture capsules' prepared by me. Each culture capsule consisted
of a paragraph or two of explanation of one minimal cultural difference in daily life
or business dealings, as described in Section 3.2.1.4. Using them provided further
information about Chinese ways of thinking, doing and communicating, as well as
models for learners, as they were required to make group presentations of 'culture
capsules' developed by themselves on the next day. As planned, the learners were
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also encouraged to have brief discussions with each other to prepare their group
presentations.

The whole stage tried to motivate active learning. It allowed learners to face cultural
problems, to solve the problems, to became exposed to the target culture and to
interact with the cultural guest, before providing them cultural information with a
lecture and 'culture capsules'. It then led students to write 'culture capsules' based on
their understanding and learning and to make group presentation of the 'culture
capsules' prepared by themselves (see 7.2.4.1).

7.2.3 The Expanding Stage
After the 'initiation stage' and 'in-process stage', the 'expanding stage' included two
steps: 'observing the culture' and 'further exploring the culture'. Two approaches
were used for the two steps. For the first step a film was used to provide the
participants with an opportunity to observe Chinese culture, to visually and audibly
experience it. For the second step, group discussion was used for learners to explore
the culture based on what they observed in the film so as to expand their cultural
understanding.

7.2.3.1 Observing the Culture
The first-day workshop ended with the step of 'observing the culture'. A Chinese film
with English subtitles, Guo Nian (The Spring Festival), was presented to the class
for about two hours after a brief introduction. Guo Nian described the lives of a
variety of people during the period of the Economic Reform in China. Although the
leading role and his wife were an aged couple in the countryside, it involved various
sorts of Chinese people and their lives. These included graduates of schools and
universities, government officials, school teacher(s), workers and managers in
industries, minister's daughter and farmers children, the employed and unemployed,
young and old, urban citizens and village people. Using the film allowed the
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participants an opportunity to vividly observe Chinese people's ways of thinking,
doing and communicating in everyday life. Using this approach at the end of the first
day of the workshop also left enough time for learners to think about the cultural
scenarios in the film and find topics for discussion on the morning of the second day.

7.2.3.2 Further Exploring the Culture
The second-day workshop started with a half-hour group discussion about the film,
Guo Nian, shown at the end of the first day. This allowed an opportunity for the
participants to further explore the culture based on topics or questions that arose
through observing the culture in the film. Learners were allowed to discuss topics
found from the film according to their needs and interests and to prepare their
presentation for the next stage.

7.2.4 The Strengthening Stage
The strengthening stage consisted of two steps. 'Culture capsules' were used in the
first step to allow learners to orally present their understanding of some aspects of
cultural differences learned through the session. In the second step, using 'culture
clusters' gave learners opportunities to portray cultural differences in ways of doing
and communicating. Using these two steps at this stage was mainly designed to help
participants to strengthen their learning through the process of review, discussion,
oral explanation and performance, while their learning progress could also be
assessed.

7.2.4.1 Having Learners Present Orally
The first step involved 'using culture capsules II' for half an hour on the morning of
the second day. This provided each group with an opportunity to give an oral
presentation of three culture capsules written by themselves based on their review
and discussion. As mentioned in Section 3.2.1.4, a culture capsule consists of a
paragraph or so of explanation of one minimal difference between a native and a
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target custom or behavioral pattern. These 'culture capsules' could be related to each
other on a specific topic and yet could also be separate from each other. The process
of writing and reporting on the 'culture capsules' in groups allowed the participants
to review what they learned and to discuss and synthesize their understanding of the
cultural differences. For their topic, the Sanba Team focused on the differences
involved in 'giving and accepting invitation to people's house', 'giving and accepting
gifts', and 'food and eating culture in an average party'. The Dongfeng Team
explained cultural differences in 'ways of greeting, introducing people, and
interacting with people'.

7.2.4.2 Having Learners Perform
The second step involved using 'culture clusters'. As explained in Section 3.2.3,
'using culture clusters' is a cognitive-experiential approach. A 'culture cluster'
consists of about three 'culture capsules' related to each other. It can develop a topic
and it is followed by a dramatization of it. In preparing 'culture clusters', learners in
the session reviewed and discussed what they learned on a series of cultural
differences and wrote the skits. A following 'role play' performed by the groups
helped them to put their concepts into performance. In applying this approach,
learners were allowed to use the capsules they presented orally in the previous step
for the performance, or they could develop different capsules for the brief
explanation and performance. This was an opportunity for the participants to
strengthen their learning through reviewing, discussion, oral presenting and
performing their understanding of different behaviors in cross-cultural
communication. It was also a process that allowed students to reflect on their own
cultural experiences and to practice the target cultural behavior in a simulated
context. It enabled the teacher to assess the learning as well.

Within twenty minutes after the morning tea of the second day, learners got ready to
present a 'culture cluster' by each group. In the following half an hour, each group of
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learners first introduced their 'culture clusters', then role played them. They chose
their own topics. The Sanba Team's topic was 'business meeting' and the Dongfeng
Team's topic was 'business interaction'. Their topics were quite similar, but each
group presented them in a different way. The Sanba Team demonstrated
miscon-imunication in a formal business negotiation, while the Dongfeng Team
portrayed appropriate cross-cultural communication in doing business with Chinese
people.

The Sanba Team displayed their understanding of cultural differences relating to
issues of 'face value', 'relationship value', 'hierarchical system', 'concern for
documentation', and 'expectation of pace', as well as more trivial things, including
'gender differences' and 'reserved manner' in business communication and
negotiation with Chinese people. They showed their understanding by taking the
wrong approach to an unsuccessful business negotiation between Australian and
Chinese people, including hugging and kissing the Chinese businesswoman,
ignoring the issue of documentation, being insensitive to the hierarchical system,
asking directly for a prompt answer related to the business, showing no patience,
expressing disrespectful emotion, and so on. In contrast to the Sanba Team, the
Dongfeng Team presented their understanding of the appropriate way of undertaking
cross-culture communication in formal business, regarding issues of exchanging
cards, shaking hands, the appropriate way of introducing the team and its members,
conversation in a friendly and reserved way, coming with documentation prepared,
displaying a formal and harmonious business relationship, and so on. After these
performances, the whole class had a brief discussion on them, and I gave a summary
of positive points in each of them.

This second step was a reinforcement to the first step in this stage: while the first
step allowed the participants to review and draw conclusions about different
behavior patterns, the second step provided opportunities for them to synthesize their
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cultural understandings systematically and perform them. Furthermore, this
strengthening stage was built on the foundations laid by the previous stages.

7.2.5 Practicing Stage
The practicing stage was originally planned to provide learners with opportunities to
develop their Chinese cultural competence in cross-cultural communication through
two steps, using Step I to provide learners an opportunity to become exposed to the
culture through inviting a guest of Chinese cultural background to the class for
interaction and using Step II to allow learners to create cultural experiences through
having a cultural activity outside of class. As the guest arrived earlier than planned
time, I integrated Step I into Stage II, and kept Step II in the current stage.

With Step II, the whole class was organized to have a formal Chinese dinner out of
class. After I led learners to review all relevant information, the whole class moved
to a large catering room, in the Commercial Building of the University. There the
class practiced the proper way to arrange a dinner table, present the food, use
chopsticks, and communicate in a Chinese formal dinner. They did very well with
every step in the one and one half hours activity. They even brought to the dinner a
bottle of Chinese wine to practice Gan Bei' (Chinese way of toasting) repeatedly for
quite a number of reasons. In addition, learners kept chatting with me regarding
information about Chinese culture at the dinner table until we went back to our
regular classroom.

Although we can not say that this activity was culturally authentic, as the overall
cultural background was different, using this could still help the learners to develop
their cultural competence through practice and experience.
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7.2.6 The Completing Stage
The completing stage' consisted of two steps. The first was further observing the
culture' and the second was finding more cultural information'. For the first step,
another film was used, and for the second step, an approach of 'having learners
inquire' was used. This provided participants with a final opportunity to take the
initiative to find cultural information through observing the target culture and asking
questions according to their needs and interests before completing the two-day
workshop.

7.2.6.1 Further Observing the Culture
To allow the participants an opportunity of 'further observing the culture', another
film, Yang Guifei (The Emperor's Concubine Yang), was presented to the class for
about two hours after a brief introduction. Using this film allowed learners to see
Chinese cultural heritage in the arts, literature, music, architecture and so on in the
Tang Dynasty, so it might be easy for them to find topics relating to Chinese high
culture if they were interested in asking for information about them, or about issues
relating to anthropological culture as well.

7.2.6.2 Finding More Cultural Information
Following the film, the participants were encouraged to freely inquire about Chinese
culture. As in Session I, learners liked this approach very much. Half an hour was
planned for the class to ask the teacher for more information about either everyday
culture or high culture, and I gave the answers straightaway. However, it was
extended for another half hour when I found they were very interested in this way of
learning. The issues they inquired about included Chinese values about living, death,
money, love; human relationships in a typical Chinese family in modern times as
well as in a royal family in ancient times; issues about changes in culture; and so on.
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Adult learners come from various walks of life; their background and experiences
are different, so their needs and interests might also be different. Using this approach
provided the learners with one more opportunity to ask questions according to their
needs and interests, so as to make the short session a more purposeful learning
experience for them. This was the completing stage of the workshop, although as a
whole the workshop was a continuous spiral of inspiring learners to explore the
culture through activities, experiences, solving problems or inquiries, before cultural
information was provided, and followed by learners' exploring again and again.

7.3 Evaluation
This section evaluates the strengths and weaknesses of the fourteen specific
approaches and how they were handled in the session. The evaluation was based on
analysis of data collected through using questionnaires, video recording of the
session and my personal observation while working with the learners in the session.
Section 7.3.1 evaluates the appropriateness of using the specific approaches on the
basis of the learners reaction and feedback. Section 7.3.2 provides overall evaluation
of the session, the appropriateness of how the fourteen approaches were handled, and
other relevant issues. Section 7.3.3 provides a conclusion.

7.3.1 The Appropriateness of Using Specific Approaches
Nine learners attended the two-day workshop from the beginning to the end.
Questionnaire 3.2 (Appendix F) was completed at the end of the first day and
Questionnaire 3.3 (Appendix G) was completed at the end of the second day to
obtain learners' feedback on the teaching. Two five-point Likert scales were used in
the two questionnaires to evaluate the appropriateness of applying ten main
approaches grouped into eight items. The feedback on using the ten approaches can
be seen in Table 7.5 below.
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Table 7.5: Learners' Feedback on Using Ten Main Approaches in Session III
(Collected through Using Likert Scales with Five Points in Questionnaire 3.2 & 3.3)
Question: How helpful did you find each of theses approaches?
Answers:
not helpful little helpful
From Day 1 (Questionnaire 3.2)
1. Using Imagination
as a Source

Number of Learners: 9

not sure

helpful

very helpful

-

2/9

-

5/9

2/9

Using Mini-Drama

-

2/9

-

3/9

4/9

Using Culture Assimilators

-

-

-

2/8

6/8*

-

-

-

4/9

5/9

-

-

-

4/9

5/9

-

-

-

4/9

5/9

Inviting Cultural Guests
to Class[Having Cultural
Activities out of Class

-

-

-

4/9

5/9

Using Films

-

-

3/9

2/9

4/9

Using Textual Materials
& Lecture
From Day 2 (Questionnaire 3.3)
Using Culture
Capsule
Using Culture
Cluster

*

One learner missed the activities when the approach was applied.

The five points used in the Likert scale in Questionnaires 3.2 and 3.3 were originally
'not helpful', 'little helpful', 'less helpful', 'helpful', and 'very helpful', but one
participant suggested to change the one sitting in the middle, 'less helpful', into 'not
sure', I agreed and told the class to change it. Also, 'using textual materials and
lecture' was originally listed in a single item in Questionnaire 3.2 under the name of
'providing cultural information I, II & III (give textual materials as resources and
lecturing)'. 'Inviting cultural guests to class/having cultural activities out of class'
was originally listed in Questionnaire 3.3 termed 'exposure to the target culture
(Chinese lunch and guests)', and 'using films' was termed 'providing cultural
information IV (films)'. The reason for changing them into the current terminologies
is that as the study progressed, the original ones seemed inappropriate, and thus the
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new distinctions were made; see Sections 7.3.1.4, 7.3.1.7 and 7.3.1.8 for more
details.

According to Table 7.5, the participants gave very positive comments on the way the
above ten approaches were used. In the two questionnaires, 'very helpful' was
selected 38 of 80 possible times and 'helpful' was chosen 35, totaling 73 out of 80,
compared with 'not sure' chosen by three, 'little helpful' chosen by four, and 'not
helpful' chosen by none. Learners' feedback on the strengths and weaknesses of
using the ten approaches were also collected with the two questionnaires.

The other four approaches were not listed as main ones but will be analyzed on
learners' feedback on the whole workshop from Questionnaire 3.3 (see Tables 7.14,
7.15 and 7.16 in Section 7.3.2), the data collected through video recording and my
observation throughout the session. They are here grouped into three sections
including:
'having learners inquire',
'using group discussion' and 'using group presentation',
'using authentic artifacts'.
Item 10 consists of two approaches which were used as a single approach or used
separately, and also mixed with approaches 1, 2, 4, 5 and 8.

The following provides detailed analysis on appropriateness of using the fourteen
approaches grouped into eleven subsections (7.3.1.1 to 7.3.1.11) based on all sources
of data.

7.3.1.1 Using Imagination as a Source
'Using imagination as a source' was characterized as 'very helpful' by two learners,
'helpful' by five learners and 'little helpful' by two learners (see Table 7.5). Eight
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learners gave comments in Questionnaire 3.2 on the strengths and/or weaknesses of
using imagination as a source in the session; see Table 7.6.
Table 7.6: Learners' Conirnents on Strengths and/or Weaknesses
of Using Imagination as a Source in Session III
Good "ice breaker' to get to know people and see what we have experienced;
Bringing own things made us reflect on what we already knew about Chinese culture;
Allowed people to discuss what they already knew about China, no imagination was used;
Good way of getting to know people in group a good ice-breaker. However not everyone had
something to talk about. Needs to be better organized, eg put this on course advert;
Engaging, interesting activity in that it is worthwhile discussing the knowledge the class
participants
have. However it would have been more informative for the "teacher" to guide and make
observations about the groups conclusions;
Only as good as the group we had some good ones but if people did not bring anything it fell
down;
Translating imagination into words is never perfect and often very difficult thing to do;
[I] want to learn what I do not know not what others do or do not know;
-

-

-

According to the above, 'using imagination as a source' could motivate learners to
start looking at and thinking about Chinese culture patterns in the 'warm up' step in
the 'initiation stage'. Two learners (2 and 3 in Table 7.6) commented that using the
approach allowed them to reflect on and discuss their existing knowledge of Chinese
culture, another two (1 and 4) characterized the approaches as an 'ice breaker', and
one (5) described it as an engaging and interesting activity for them to discuss the
knowledge they had.

Also according to my observation and data collection through video recording, with
this approach every learner was involved in the learning by showing others the
Chinese thing and/or pictures they brought to the workshop and talking about them.
Although it was at the beginning of the workshop, learners worked cooperatively in
group discussion and presentation. This showed the strength of using the approach in
that it motivated an active and cooperative learning which allowed the adult learners
to start thinking about and exploring the target culture at an earlier stage of a culture
session.
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On the other hand, data showed that the weaknesses with using the approach in the
session could be two. For one thing, three learners expressed that it was difficult to
use imagination and preferred the teacher to give guidance and observation of group
conclusion (see 3, 5, 7 in Table 7.6). Perhaps these participants did not realize that
the purpose of the approach just to help them start exploring the culture. Another
was that using the approach in the session did not meet some students expectation in
either what or how to learn, as the learner (8) expressed: '[I] want to learn what I do
not know not what others do or do not know.
-

In terms of the weaknesses, a few things could be done as possible improvements.
The first would be to give participants more information about how the approach
would be used, such as telling them that as the whole idea to use this approach was
to encourage them to start learning through actively thinking and discussing, and that
no distinction need be drawn between learners' 'imagination' or 'understanding'.
Second, although it may not be possible to meet the needs and interests of all
learners in an adult class with any one specific approach, it was important to
understand the differences and to try to cope with them. A possible improvement can
also be to give information through the advertisement to enable students to be well
prepared to talk at the beginning of the workshop, as one learner (4) suggested,
although every learner had been informed by phone to bring a Chinese thing and a
picture portraying Chinese people in action to the class. Another possible measure
which could be taken was that the teacher could give a summary to the whole class
at the end of their discussion, so that some cultural information could be provided to
the learners after they started to look for it.

7.3.1.2 Using Mini-Drama
Eight learners gave comments in Questionnaire 3.2 on strengths and weaknesses of
using mini-drama in the session; see Table 7.7.
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Table 7.7: Learners Comments on Strengths and/or
Weaknesses of Using Mini-Drama in Session III
Excellent great teaching tool to help in understanding cultural differences;
Its good to imagine a real situation and real conversations;
Strength: concrete; weakness: some people are not good at getting up in front of people. The
audience can focus on the inadequacies of the actors' and not on the purpose of the drama;
Informative in that it shows up attitudes of Chinese towards Westerners. It would have been useful
to know how to speak with dignity about our own culture instead of speaking in a way which can
be
misinterpreted as "they don't care" for example.
Maybe more situations would have been better;
Need more time to complete this task and reflect on cultural differences;
This would have made more sense if it was done after culture information (I, II), Wang Li needs to
divide her time more evenly between the 2 groups to get full value out of discussion;
Directionless without pre-existing knowledge of what constitutes an appropriate response;
-

While seven of nine learners noted through the five-points Likert scale that using
mini-dramas were helpful and very helpful in the session (see Table 7.5), four
different reaction can be seen from the data in Table 7.7. The first is that three
learners (1, 2, 4 in Table 7.7) commented that using mini-dramas in the workshop
helped them develop an understanding of cultural differences, as it was informative
and good to use simulated cross-cultural communications. The second is that one
learner (3 in Table 7.7) suggested that some people would find it difficult, while this
participant also commented that the strengths of using this approach was 'concrete'.
The third is that a learner (5 in Table 7.7) was satisfied with using the approach, but
felt it was better to involve more situations. The fourth is that two learners (7 and 8
in Table 7.7) preferred the approach to be used after cultural knowledge was taught.

To compare the above with data collected through Questionnaire 3.3 at the end of the
session, it was found that the participant who was not used to the approach at the
earlier stage of the session (see 3 in Table 7.7) gradually favored the way of teaching
and noted that the most useful things in the workshop were the 'The different
learning styles made the days very enjoyable' (see A3 in Table 7.15 later). It was
-

also found that some learners liked using dramatization at anytime in the session. For
example, the learner who made the comment on the approach at the beginning of the
session that 'It's good to imagine a real situation and real conversations' (see 2 in
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Table 7.7) noted later in Questionnaire 3.3 that using 'mini-dramas' was one of the
most useful things in the workshop (see A5, Table 7.15).

According to my observation and data collected through video recording, the most
valuable thing with the approach was that when learners performed different ways of
doing and talking in the mini-dramas, they could identify the cultural differences and
explore the differences through discussion (see Section 7.2.1.2).

Consequently, the strength of using dramatization in the session was that it helped
motivate learners to explore the culture in the second step of the 'initiation stage', and
the way of using this approach satisfied needs and interests of some of the learners.
Its weakness was that it did not best suit some learners needs and interests (see 3, 7
and 8 in Table 7.7). Just as with using imagination as a source, the possible
improvement of using mini-dramas in the session could be giving more explanation
of the way the approach was to be used in advance, namely that the main function of
using it was for motivating learners to discover cultural differences by having them
to confront a simulated cultural context, rather than making proper communication.

One more issue is that one learner suggested a need for more time for completing the
task and for reflection. On reviewing the process of using 'mini-dramas', I found it
cost a total of one and a half hours, including group preparation for half an hour for
the performances with the skits I had already written for them, the performances and
discussion between different scenes for half an hour, and discussion and writing
group reports on the performances for half hour (see Section 7.2.1.2). Although it
took time, I believe using any approach in adult teaching needs flexibility and
adjustment according to learners' needs and interests.
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7.3.1.3 Using Textual Materials and Lecture
Using a textbook and other materials, lecture, and 'cultural capsules I (a list of
'

written capsules) were listed under the terms of 'providing cultural Information I, II
& III (give textual materials as sources and lecturing)' in Questionnaire 3.2 (refer to
Sections 7.2.1.3, 7.2.2.3, 7.2.2.4, and the introduction to 7.3.1), as they served the
same purpose of 'providing cultural information' in different steps. The three
approaches were categorized into two in the data analysis: one was using 'textual
materials', including using the textbook, the other reading materials, and the list of
written cultural capsules, and the other was lecturing. Listing the two approaches in
one item for learners' feedback turned out to be awkward for data analysis, of course,
but this was not anticipated at the time.

Data in Table 7.5 showed that all the nine learners expressed satisfaction with using
textual material and lecturing in the five-point Likert scale in Questionnaire 3.2, as
nine of them noted using the approaches in this session were 'helpful' andlor 'very
helpful'. Eight learners also gave comments in Questionnaire 3.2 on the strengths and
weaknesses of using textual materials and lecturing in the session; see Table 7.8.
Table 7.8 : Learners' Comments on Strengths andlor Weaknesses
of Using Textual Materials and Lecture in Session III
Excellent, underpinning what has been learned with facts;
Very practical and realistic situations;
This is very useful worth spending more time on;
Interesting;
Very useful detail; It was also helpful to discuss this (information) and give a talk;
Strengths: can be read in your own time all the information is there. Weaknesses: You often
remember better that which is presented in dramalculture assimilator style of learning;
Good for long term use;
Would have been better if introduced earlier in course, not sufficient time to look at information
and
discuss.
-

-

Data in Table 7.8 also showed that seven of the eight learners who answered the
question in Questionnaire 3.2 on strengths and weaknesses of the approaches gave
very positive feedback that using the approaches was very useful, practical,
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interesting and underpinning what was learned (see 1, 2, 3, 4, 5, 6 7 in Table 7.8).
,

In particular the cultural information was not fed to learners as a given, but rather
provided to them when they were ready for it, after exploring the culture through
previous steps (see 1 and 5 in Table 7.8). It also laid a foundation for further steps of
learning. For instance, I observed that learners looked over the textbook for
information before and even during the time when 'using culture assimilators' was
applied in the workshop.

With regard to the weakness of using textual materials and lecture in the session, two
of the nine learners gave negative comments (see 6 and 8 in Table 7.8). Comment 6
showed that one learner liked a dynamic way of learning which could allow students
to confront different cultural situations and problems straightway and learn from
them, while Comment 8 indicated that another learner preferred a conventional way
of teaching with which cultural information could be provided to students and
discussed before other approaches were used. The feedback reflects different ways of
learning of the adult students. Once again, it is important to understand the variety
and try to maximize the extent the differences are accommodated. To deal with
Comment 8, one possible option could be to tell the class at the beginning of the
session that students who hope to have the textual materials earlier are welcome to
fetch them whenever they would like, so they can read them when they like, but that
otherwise, the textual materials would be delivered later according to the plan. If
they took the textual materials earlier, the possible times for them to read them could
be after lunch before the afternoon session started or during the night at home.

7.3.1.4 Using Culture Assimilators
Using 'culture assimilators' in the first step of the 'in-process stage' was intended to
motivate the learners to enter another level of active learning. In another words, if
'using imagination as a source' inspired the learners to think about what Chinese
culture is and 'using mini-dramas' motivated learners to think about how the Chinese
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culture works before Cultural Information I was provided, then using culture
assimilators' aimed to motivate learners to look for information to answer why
Chinese culture works in certain ways and how to communicate appropriately in
Chinese culture before Cultural Information II and III were provided.

In Questionnaire 3.2, seven learners (one did not answer and one was absent) gave
comments on strengths and/or weaknesses of using imagination as a source in the
session; see Table 7.9.
Table 7.9: Learners' Comments on Strengths and/or Weaknesses
of Using Culture Assimilators in Session III
Strength can involve every one;
Interesting and stimulating;
Fun, interactive;
Really good;
A good way to think about why the reasons for the cultural practices;
Useful, but more guidance needed to identify appropriate and inappropriate responses;
Good fun useful information, may be better to be done after presentation (of) text materials.
-

-

-

In general the comments were quite positive. Among the seven learners who gave
comments, two learners (3 and 7) even characterized the experience as "fun", one (2)
characterized it interesting and simulating, one (1) suggested that the particular
strength was that it 'can involve everyone', and another. learner (5) commented 'A
good way to think about why the reasons for the cultural practices'. Positive
-

feedback can also be seen in Table 7.5: all eight learners who completed
Questionnaire 3.2 noted using the approach was 'helpful' and 'very helpful'. In
addition, from the video clips in the CD-ROM and my observation of learners'
performance and reaction explained in Section 7.2.2.1 we can see that using culture
assimilators in the session made the learning stimulating, interesting and involving,
therefore it could help motivate the learners to actively explore the culture further for
causes of different behavioral patterns. This could be the strength of using the
approach in the session.
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On the other hand, while one learner (7 in Table 7.9) gave a positive point that using
the approach was 'Good fun useful information', this learner also commented that it
-

'may be better to be done after presentation [of ] text materials'. Since a textbook and
some other textual materials had been handed out to the class as 'providing cultural
information I' at the end of the previous stage (see 7.2.1.3), this learner's cornnient
might suggest that he or she required more time to read them before the 'culture
assimilators' were used. Although the cultural information was not provided through
lecture, it was handy to access through reading. In addition, another learner asked for
more guidance to identify appropriate and inappropriate responses (see 6 in Table
7.9).

The two examples in the above remind me again of the varied ways of adult
learning. Although up-to-date teaching approaches in Western education have been
shifting from the more cognitive-based to the more activity-involved (see Section
2.2.2), and ways of learning from the more passive to the more active, there are still
adult students who are used to different way of learning, namely that cultural
knowledge is supposed to be acquired through being provided rather than being
explored, as I have explained before. However, I believe that different adults can
learn best with the particular ways of teaching which best suits their needs and
interests, and we need to try to understand them and maximize the extent we meet
them.

7.3.1.5 Using Culture Capsules
tCulture capsules' were used in two different ways in this session. The first way was
as one part of 'using textual materials', listed in Questionnaire 3.2 as 'providing
cultural information III', and termed 'using culture capsules I' in the data analysis.
The second way was listed as 'culture capsules' in Questionnaire 3.3, and termed
'using culture capsules IF in the data analysis. Explanation of both of the ways can

132

be found in Section 7.3.1. This section only evaluates the second way the 'culture
capsules' were used.

In using the 'culture capsules II', learners were required to orally present a minimum
of three cultural differences by group. Information about how the approach was used
can be found in Section 7.2.4.1. All the nine learners commented in Questionnaire
3.3 that using the approach in the session was 'helpful' and 'very helpful' (see Table
7.5). Seven learners gave more specific comments in Questionnaire 3.3 on the
strengths and/or weaknesses of using the approach; see Table 7.10.
Table 7.10: Learners' Comments on Strengths and/or Weaknesses
of Using Culture Capsules (II) in Session III
It was enjoyable to discuss with each other and learn in this way from other people;
Straightforward, listening to someone different gives a different perspective;
Good idea;
Showed visually what is wrong or/ right with meetings; Visual[ly] experiences good;
Excellent;
Comon [sic] situation and solutions
Useful to summarize and put experiences in own words; difficult to understand what was required.
Perhaps Wang Li do [sic] a capsule as an example for group to follow.

Data showed that learners gave quite positive feedback on using the approach. The
prominent strengths commented by them were that using the approach was 'useful to
summarize and put experiences in own words' and 'straightforward', and they
enjoyed this way of learning (see 1, 2, 3, 5 and 7 in Table 7.10). Also according to
data collected through the video recording and my observation, when the approach
was used, every learner actively reported specific points of their understanding of
Chinese behavioral patterns, every group cooperatively presented their acquired
knowledge in a logical way, and all the capsules they presented were series of points
tied to certain topics.

Using 'culture capsules' at this stage aimed to provide learners with an opportunity to
reinforce their learning through reviewing, discussing, writing and orally reporting
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the cultural knowledge they learned, and the data showed it achieved this goal. In
addition, using this approach in this stage not only provided learners with an
opportunity to strengthen what they learned, but also gave me a chance to estimate
learners' progress. Those can be the strengths of using the approach in the session.

On the other hand, one learner gave feedback on the weakness of using the approach
in that '[It was] difficult to understand what was required. Perhaps Wang Li do [sic] a
capsule as an example for group to follow (see 7 in Table 7.10). It seemed there was
confusion about the way the approach was being used, and more explanation was
needed. Comment 4 simply seems to be due to confusion: it actually seems relate to
'using culture clusters', as it mentions 'visual[ly]'. Since no other comments or
opinions were received from other learners, and I had given a list of examples for
learners to follow, I consider the possible improvement in handling this approach
could be that before the approach is used, I would need to double check to make sure
that all learners understand what they were expected to do with it.

7.3.1.6 Using Culture Clusters
Using 'culture clusters' in the second step of the 'strengthening stage' aimed to
provide opportunities for learners to reinforce their cultural understanding and skills
for communication learned through synthesis and performance. It also provided
learners with another opportunity to explore the culture. In completing Questionnaire
3.3 all nine learners commented that using culture clusters in the session was 'helpful'
or 'very helpful' (see Table 7.5). In Table 7.11 seven learners also gave feedback on
the strengths and/or weakness of using culture clusters in the session.
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Table 7.11: Learners Comments on Strengths and/or
Weaknesses of Using Culture Clusters in Session III
Excellent, a lot of fun and very helpful to watch others and act ourselves. We learnt a lot preparing
the skit;
Talking about things is good, doing/practicing what you talk about is best;
Good to see group do it the wrong way (i. e. foreign culture) and then show same things done the
correct way;
Good idea;
Making a performance ensures that by doing you learn more/difficult sometimes the performance
itself because sometimes people are nervous;
Enjoyed the skit[j fun and educating[;] A[n] opportunity to do this correctly would be good;
Help consolidate learning.

The seven learners noted separately the strengths of using the approach in the session
were that it was interesting, helped to consolidate the learning, and helped them to
learn more and better (see Table 7.11). In addition, according to the data collected
through my observation and video recording, with this approach each group could
present their understanding of a series of issues on a certain topic in Chinese
behavior and portray the cultural differences properly. For example, the Dongfeng
Team performed appropriate cross-cultural communication, and the Sanba Team
dramatized miscommunication between the two cultures. It was good to see the
teams presenting their understanding of the cultural differences in different ways.

One learner actually commented on the different performances by the two Ingroups:
'Good to see group do it the wrong way (i. e. foreign culture) and then show same
things done the correct way' (see 3 in Table 7.11). I was also asked by this learner to
make a comment on their different performances. Considering that the learner might
presume the right way to present cultural differences was to perform a successful,
rather than an inappropriate cross-cultural communication, I decided to tell the class
that the performances by both groups were well done, as the performances showed
their understanding of different behavioral patterns in cross-cultural communication.
I believed that adult students would learn best not only through different ways but
also when they were encouraged. It was better to avoid unnecessary restrictions or
negative comments, so long as they could obtain appropriate knowledge and skills.
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In summary, using 'culture clusters' in the session achieved the goal of not just
helping to reinforce learners' knowledge and skills for communication through
presentation and performances, but also providing them another opportunity to learn
more and better. It also provided me an opportunity to understand their progress in
order to maintain the right direction in the teaching for the next step. Those were the
strengths of using 'culture clusters' in the session.

In giving feedback on the weaknesses of using the approach, one learner (see 5 in
Table 7.11) suggested that sometimes people were nervous in performance. Once
again, learner diversity in psychological types can be seen. However, even though
only one learner mentioned nervousness, while a number of learners felt that it was
very helpful and enjoyable in the learning process, it is worthwhile to improve the
teaching. To avoid nervousness or anxiety may require more fun, more options, and
more time for the learners to make preparations. It is an adult educator's task to
address the feeling of loss, fear, anxiety or even helplessness experienced by their
students, if the adults have become self-doubting, losing their confidence in their
own abilities (Bostock 1999, p. 1).

7.3.1.7 Inviting Cultural Guests to Class/Having Cultural Activities out of Class
The approaches of 'inviting cultural guests to class' and 'having cultural activities out
of class' were originally listed in Questionnaire 3.3 as 'exposure to the target culture
(Chinese lunch and guests)' following the terminology of Stern (1992). As the study
progressed, it was renamed 'creating cultural experiences' according to the function
of the two approaches in this study (see Section 3.2.2.4).

Using the two approaches in the workshop aimed to develop learners' cultural
competence in cross-cultural communication through experience and practice. In
evaluating using these approaches in the session, data collected through
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Questionnaire 3.3 showed that all the nine learners considered using the two
approaches in the session to be helpful or very helpful (see Table 7.5). They also
gave the comments on the strengths and/or weaknesses of using the approaches
shown in Table 7.12.

Table 7.12: Learners' Comments on Strengths and/or Weaknesses of Inviting
Cultural Guests to Class/Having Cultural Activities out of Class in Session III
Excellent way of learning by doing and fun at the same time. Great idea!!
Practical experience is always an excellent way to learn;
Practical application in this way was good;
It was so interesting when you (Li) shared so much with us;
Very helpful, especially Wang Li's testimony and reflections;
Excellent, lecturer spoke of Li in China during lunch, openly and informally. This was the highlight
of the course;
Practical exercise would have been more useful if it had been prepared more like a traditional
meal. A bit more explanation at the table would be useful. After dinner discussion very useful;
Needed precise instruction on 'manners'. Simulation would be improved by more accurate
observance of cultural more's [sic];
Perhaps a Chinese restaurant would be helpful with lunch!!
-

From Table 7.12 we can see that four learners greatly appreciated the practical
experience with using the two approaches. Among them, two learners even
commented using the approaches were an 'Excellent way of learning by doing and
fun at the same time. Great ideas! !'; and the 'Practical experience is always an
excellent way to learn' (see 1, 2, 3, 7 in Table 7.12). The other three learners
appreciated the experiences shared with the teacher and the opportunity to allow
them to ask more cultural information in an informal way (see 4, 5 and 6 in Table
7.12). In addition, according to my observation and data collected through the video
recording, having the Chinese dinner appeared a very enjoyable and active learning
process for the participants. They not only experienced and practiced the culture, but
also asked for much cultural information, a matter which I will also address later in
Section 7.3.1.9 on 'having learners inquire'.

On the other hand, two learners also expressed needs in the questionnaire for more
explanation and instruction at the dinner table (7 and 8 in Table 7.12), and two
preferred a more traditional dinner or using a Chinese restaurant (see 7 and 9 in
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Table 7.12). Those could be good suggestions for the improvement of using the
approach involved having Chinese dinner. To arrange this Chinese dinner with more
Chinese style, I discussed three times with managers of the commercial building
about the menu of Chinese dishes, the venue and instrument for having the dinner.
However, in view of this feedback and also the experience of using a Chinese
restaurant in Session I, a Chinese restaurant would still be a better place to have the
activity.

The reason for me not to give instruction or comments but only to answer questions
during the dinner time was that I intended to provided learners a natural cultural
experience and I had hoped it could be as more 'authentic' as possible. Another
consideration was that I understood the nine adult learners had varied motivations
and varied needs and interests, so some might prefer to follow some instruction
during the dinner time, but some might prefer to experience things by themselves.
For these reasons the information about Chinese dinner table manners, including how
to sit, eat, use chopsticks, toast and interact with each other, was introduced to
learners in writing and orally earlier in classroom. Before the class started to the
Chinese dinning room, I organized the whole class to review the information. During
the Chinese dinner time I only tried to demonstrate the Chinese way of behaving and
communicating by my performance, and responded to their inquiries, rather than
give instruction.

To improve the way of using the approach, I would still think that a clear statement
about how the approach would be used needed to be made in advance, but flexibility
was needed to allow meeting different learning needs and interests, so learners who
preferred to have instruction during the dinner time would understand that they could
feel free to access the teacher for any information they needed.
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Learners' feedback also showed that they paid more attention to 'having cultural
activities out of class' than to 'inviting cultural guests to class' in the evaluation. Even
if so, I observed the communication between the learners and the guest, and I would
think it provided one more opportunity for learners to approach the target culture and
experience or practice intercultural communication. This appeared more significant
in teaching culture in a foreign country than in the target cultural context.

7.3.1.8 Using Films
'Using films' was originally listed in Questionnaire 3.3 as 'providing culture
information IV (films)'. The reason to change it into 'using films' was that with the
progress of the study, it was decided that instead of providing cultural information,
using this approach in the session was for providing learners opportunities to observe
the culture, to have visual and audible experiences of the culture (see Section
3.2.2.3). Using this approach in the 'expanding stage' (Section 7.2.3) and the
'completing stage' (Section 7.2.6) was also to enable learners to find topics through
observing the culture so that they could discuss and ask questions about the culture
in the next step (see Section 7.2.3.1 and 7.2.6.1).

As described before, two films were used in the workshop at different stages. Six of
the nine learners who completed the question using the Likert scale in Questionnaire
3.3 marked using the two films as 'helpful' or 'very helpful'. Although in comparison
with using other approaches, learners' feedback did not rate it high, using film in the
session had the strengths of give learners vivid visual and audible experiences of
both Chinese high culture and anthropological culture, and the learners enjoyed it.
The evidence for this can be seen from feedback given by eight learners on strengths
and/or weaknesses of using films in the session; see Table 7.13. Five commented
separately that the films were excellent because they 'highlighted the culture' and
'focused everyone', and it was good to use the films as they 'could actually see things'
and it was 'an enjoyable way to learn' (see 1, 2, 3, 4 and 5 in Table 7.13).
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Table 7.13: Learners Comments on Strengths andlor
Weaknesses of Using Films in Session III
Excellent films highlighted culture sub headings need to be clearer;
Usually focuses everyone;
Film was fine but subtitles are difficult to read;
Films are always an enjoyable way to learn; the subtitles were hard to read;
Good to actually see things; difficulty in reading the subtitles;
It would have been more useful to stop the videos [sic] and point out what was about to happen so
that we know what to look for;
Old videos, hard to follow captions due to poor quality of video;
Useful to know in advance what to look for.
-

Also according to data collected through video recording and my observation,
learners could watch the films carefully and actively explore the culture in a broad
area based on the films through discussion and inquires afterwards. Those data
showed using films in the workshop achieved the relevant teaching goals.

In telling the weakness of using the approach, five of the eight learners noted that the
subtitles were not clear. This was a useful comment for improving the way of using
the approach in that attention needed to be paid to the film quality. In addition, two
learners expressed preferences for being told what was about to happen and what to
look for in advance of using the films, and one learner suggested using short
versions of a variety of themes, which showed different needs and interests in way of
learning. As explained in Section 7.2.3.1 and 7.2.6.1, since using the films was for
providing learners visual and audible experiences to find questions about the culture
before the information was provided, only a general introduction was provided
before each film. Also using a whole film was expected to help avoiding
fragmentary understanding. However, as an improvement in meeting different ways
of learning, selected parts of the films could also be played with or without specific
information provided, depending on further investigation of most of learners' needs
and interests.
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7.3.1.9 Having Learners Inquire
'Having learners inquire' basically allowed learners opportunities to ask the teacher
for cultural information freely and directly, and the teacher gave answers promptly.
It was used in the session for a few times on an informal basis, such as during class
or group discussion time and during the 'Chinese dinner'. Thus in the session we also
called it a 'discussion'. The more formal way of using it was applied in the
'completing stage' after presenting the second film.

Although 'having learners inquire' was not listed in questionnaires as a formal
approach in the trial teaching, using it received quite positive feedback. From the
data collected with questionnaires it can be seen that learners appreciated the rich
information they received from the teacher through asking questions, as well as the
way of teaching with the approach. For example, one learner noted that the most
useful thing in the session was that 'The lecturer was the richest resource', while
another learner commented that the way the teacher gave information openly and
informally was excellent (see 5 and 6 in Table 7.12 and Al and A9 in Table 7.15).

In addition, data collected through video recording and my observation showed that
with this approach every learner was involved in the learning process and could ask
for information actively. Also, since learners were enthusiastic about the learning,
the length of time for using the approach at the 'completing stage' was extended from
half an hour to one hour (see 7.2.6.2). The approach was also used informally
whenever learners needed, as explained above. Furthermore, as in Session I,
applying this approach provided learners opportunities to ask the teacher for
information in terms of their own needs and interest, so as to make their learning
more purposeful.
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Using the approach at different stages in the session helped learners ask the right
questions and find the answers. Although using this approach in the session did not
receive any other feedback, I would think that one thing made using the approach
more advantageous was that it was applied at certain stages or steps where some
foundation had been laid down through using previous approaches, such as using
films or other activities. In other words, without a structured teaching strategy, using
this approach could have be less strong, as learners might not know what to look for
and might not be able to find their right questions.

7.3.1.10 Using Group Discussion and/or Presentation
As explained in Section 7.2, using group discussion and/or presentation was applied
at different stages, including the 'initiation stage', the 'in-process stage', the
'expanding stage', and the 'strengthening stage'. It was mixed with a number of
approaches, such as 'using imagination as a source', using 'mini-dramas', 'culture
assimilators', 'discussion', 'using culture capsules II' and 'using culture clusters'.
However, this section only includes using group discussion and/or oral presentation
as cognitive approaches. Group presentation involving student performance with
experiential approaches, such as using 'mini-dramas' and 'culture clusters', are not
covered in this subsection, but rather in earlier sections (7.3.1.2 and 7.3.1.6).

As explained in Chapter 3.2.1.5, using group discussion and/or presentation was for
motivating an active, cooperative and productive learning. As each of the approaches
was merged with a number of approaches used in the session, it was not specifically
listed in questionnaires for comments. However, it received positive feedback in
Questionnaire 3.3. For example, all the discussions used in the session were
characterized as one of the most useful things in the workshop (see A5 in Table
7.15). In addition, a number of learners noted that using certain approaches involved
group discussion and presentation was a 'good way of getting to know people in
group', 'it was enjoyable to discuss with each other and learn in the way from other
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people' and 'learned a lot' with approaches involved group discussion andlor
presentation (see 1, 3, 4, 5 and 6 in Table 7.6; 1 and 2 in Table 7.10; and 1, 2 and 3
in Table 7.11).

According to data collected through video recording and personal observation as
well, using group discussion and presentation in the session achieved the goal of
motivating active, cooperative and productive learning. Students discussed a lot in
groups and made many excellent reports on their discussion, and gave the
presentations cooperatively by groups. Furthermore, just like 'having learners
inquire', using 'group discussion and presentation' received only positive feedback in
Session I and this session, although it was not listed as a main approach in the
questionnaires.

7.3.1.11 Using Authentic Artifacts
As addressed in Section 3.2.2.1 and explained in Section 7.2.1.1, decorating the
classroom with 'authentic artifacts' was an experiential approach in both Session I
and this session. It aimed to create a visual and tangible target cultural setting in the
two day workshop in order to bring the learners closer to the target culture
physically and psychologically as soon as they entered the classroom. It was used in
an integrated way with other approaches in the session (see Section 7.2.1, 7.2.1.1). It
was not listed in questionnaires as a main approach for feedback and it did not
receive any specific comments. However, I observed that many participants looked
at these pictures and hangings very carefully during the session, and data collected
through video recording also showed that the learners used the Chinese horoscope
diagram to write their horoscope animals on tickets as I instructed for dividing into
groups. Accordingly, as I explained in Chapter 5, using authentic artifacts was a
useful approach within a structured teaching strategy in a session on culture,
particularly when the session was presented in a foreign country. It increased
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learners sensory experiences and therefore some knowledge about the target culture.
And I did not see any weakness with using this approach in the session.

7.3.2 Overall Evaluation
To evaluate the session as a whole, the following analysis is based on data collected
through Questionnaire 3.3, as listed in Tables 7.14, 7.15 and 7.16, and on personal
observation and video recording as explained before.

Table 7.14: Learners' General Feedback on Session III
Question: A: How helpful did you find this workshop?
Al: Very helpful I wish I had something like this before I went to China.
Very helpful.
Very helpful.
Excellent. Very creative, interesting and informative.
Very helpful.
Gained knowledge I didn't have.
Not as useful as I would have liked
perhaps because my focus was different from other
participants.
Very helpful Practical knowledge. Put things in practice.
Very helpful.
--

--

--

Question B: What have you learned from this workshop?
B 1: A deep understanding and appreciation of the friendship I made in China.
I found everything pretty useful.
Further appreciation for China and its people, their tradition and culture.
An understanding of cultural procedures that are important to Chinese and why they are
important.
Human relationships are always better if you understand where people are coming from (how
they feel, gives understanding of how they behave).
Card exchange/emotional depth to Chinese people was pleasantly surprising.
More reinforcement of learning and experience some interesting variations of PRC and overseas
Chinese behaviors.
It is difficult to learn practical skills (greetings, etc) in a theoretical format, so this was helpful.
Gained an insight into the Chinese culture.
-

Table 7.15: Learners' Feedback on Strengths and Weaknesses of Session III
Question A: What were the most useful things in
the workshop?

Question B: What were the least useful things in
in the workshop?

Al. Wang Li exploring how things worked
in family and her experiences;
I found everything pretty useful;
The different learning styles made
the day very enjoyable;
Further appreciation for China and its
people, their traditions and culture;
Culture capsules mini-dramas. The
discussions;.

B 1. Air-conditioning the Mini-drama on the
first day it was too early in the course;
B2.
The videos as I have seen them before;
-

-

-

-

All useful;

-
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A6. Practical skills and how to act;
AT Day 2 Capsules;
All activities were very useful!
The lecturer was the richest resource;

B6. The cold room;
B7. Day 1 morning sessions;
B8.
B9. The 2-hour film, perhaps shorter versions of
a variety of themes could have been shown.

-

-

-

Table 7.16: Learners' Feedback on Possible Improvement
of the Teaching and Other Comments on Session III
Question A: How could I improve teaching Chinese culture in the future?
Al. Change order of things so that information is given out to explain activities better. Maybe add an
extra day would be useful;
More examples of how to behave in areas that is different from how we would react;
None;
None;
Have more overheads of what is happening;
Cultural capsule activity could be more explained;
AT Define target audience more precisely. Better linking between cultural history and daily
behavior;
None;
To begin with show a short TV video on contemporary China, and explain its geography.
Question B: Any other comments?
BI.
-

-

-

You did a good job;
Excellent experience. Thank you;
Overall very enjoyable! Thank you
Your work and knowledge is appreciated. An excellent opportunity to interact on a less formal
basis.
Thanks for your generosity and time.
The lecturer was outstanding, please inform me of future seminars

To give positive feedback on the whole workshop, five of the nine learners
concluded in Questionnaire 3.3 that the workshop was 'very helpful', one commented
that it was 'helpful' and one characterized it as 'excellent' (see Al, A2, A3, A4, A5,
A8, A9, B2 in Table 7.14). Learners also noted that this session helped them to
develop a deep understanding and further appreciation of Chinese culture and its
people, and that it helped them to learn practical knowledge and skills for
communication (Bi, B3, B4, B5, B6 and 137 in Table 7.14). For example, one learner
wrote in the questionnaire that he or she 'Gained an insight into the Chinese culture'
through the session (139 in Table 7.14), while another noted that the most useful
thing learned from the workshop was 'Practical skills and how to act' (A6 in Table
7.15). Data also showed that this session was not only useful for learners to acquire
145

knowledge and skills for readiness to go to China, but also helpful for learners who
had been to China before. For example, one learner gave feedback on the session, 'I
wish I had something like this before I went to China' and '[I gained] a deep
understanding and appreciation of the friendship I made in China' (Al and B 1 in
Table 7.14). Those data showed that this session satisfied needs and interests of the
adult students in developing their cultural knowledge and skills.

According to the data, the way of teaching in this session could also satisfy most
learners' needs and interests in how to learn. At least five learners gave clear
feedback to express their appreciation of the way of teaching in Questionnaire 3.3.
Two learners commented that the workshop was an 'Excellent experience' or
'Excellent opportunity' to learn the culture, particularly for cultural interaction (B5
and B7 in Table 7.16). In commenting on the most useful things in the workshop,
another two learners' comments suggested the way of teaching. One of them noted,
'The different learning styles

-

made the day very enjoyable' (A3 in Table 7.15)

while another concluded, 'All activities were very useful!' (A8 in Table 7.15).
Furthermore, one learner commented that the workshop was 'Very helpful Practical
-

knowledge, [and] Put things in practice' (A8 in Table 7.14). This learner also
concluded that 'It is difficult to learn practical skills (greetings etc.) in a theoretical
format, so this was helpful' (see B8 in Table 7.14). A number of other comments also
suggested a few approaches as the most useful things in the session, including using
'culture capsules', 'mini-dramas', 'the discussions', 'culture clusters' (see AS and A7 in
Table 7.15). One learner (AS) noted 'culture capsules

-

mini-dramas', which could

also include 'culture clusters', as a 'culture cluster' consisted of a few 'culture
capsules' and dramatization. In noting the most useful things in the workshop, two
learners gave comments that could suggest the approach of 'having learners inquire'
(Al and A9 in Table 7.15). In addition, two learners also stated that they found
everything in the workshop pretty useful (A2, B4 in Table 7.15).
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Also according to my observation, learners in Session III appeared more active than
in the previous two sessions. The evidence can also be seen in the video clips in the
CD-ROM. Learners also commented the learning process was 'very enjoyable!' (see
5 in Table 7.15 and 6 in Table 7.16). These could suggest that one more strength of
the session in using the series of approaches was that it was more motivating than
the way of teaching in the previous two sessions. Furthermore, one learner even
concluded that the strengths of the whole workshop were 'Very creative, interesting
and informative' (A4 in Table 7.14).

In evaluating the weakness of this session as a whole, the following feedback was
provided through Questionnaire 3.3. One learner wrote, '(it) is not as useful as I
would have liked perhaps my focus was different from other participants', while
-

telling what he or she learned from it was 'more reinforcement of learning and
experience some interesting variations at PRC and overseas Chinese behaviors' (A7
-

and B7 in Table 7.14). This learner also listed 'Day 1 morning session' as the least
useful thing in the session (B7 in Table 7.15), and latter gave a suggestion on the
teaching: 'Define target audience more precisely. Better linking between cultural
history and daily behavior' (A7 in Table 7.16). Another learner (Bi in Table 7.15)
noted the 'mini-drama' on the first day as the least useful thing, and made a comment
that it was too early to use it in the course. This learner also suggested changing the
order of teaching into providing information first before activities were used (see Al
in Table 7.16). The feedback showed the different way of learning, while this learner
also commented this workshop was 'very helpful' and he or she gained 'A deep
understanding' from it (Al and Bi in Table 7.14).

I learned again from the data that needs and interests of adult learners varied, and
while most of learners expressed their satisfaction of the workshop, the session did
not meet the needs and interests of some learners in what and how to learn. And
while I tried to maximize the extent to meet all learners' needs and interests in the
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session there still existed a margin to be improved in this area both in the teaching
content and approaches.

Also according to what I observed from the trial teaching, the learners reactions, as
well as their ways of learning, were to great extent determined by their motivation
rather than their needs and interests expressed in the questionnaires. Learners who
had different motivations could express the same needs and interests. However, their
different reaction to the teaching, and the different way of learning sometimes might
be consistent with their motivations rather than the needs and interests expressed.
For instance, as I observed, among the learners who expressed the same needs and
interests in the questionnaires, those who were learning for readiness to visit China
soon were more keen to appreciate and follow the cultural ideas and behaviors than
those who intend to acquire cultural knowledge only for personal or professional
interests. The former comfortably accepted the Chinese way of thinking and doing,
and exactly copied the cultural behaviors in cross-cultural communication, while the
latter were mainly interested in understanding the cultural differences.

To answer my question on what I could do to improve teaching Chinese culture in
the future, suggestions were received from four learners aside from the two discussed
earlier, including suggestions to use 'more examples' of different behaviors and 'more
overheads of what is happening', and to 'begin with show a shorter video on
contemporary China, and explains its geography' and to give more explanation of the
'cultural capsules activity' (A2, A5, A6 and A9 in Table 7.16). Those are very useful
and precise ideas for improvement of the teaching. Furthermore, a number of other
measures could also be taken, for example, to have a more careful investigation of
learners' needs and interests including their expectation of teaching in both content
and approaches, to give a more thorough explanation of ways the various approaches
are to be used, as well as the whole structure of the teaching and the principle used in

the teaching, and to provide more options to the learners to meet their varied needs
and interests as mentioned earlier.

In connection with this overall evaluation, I would also like to consider my role in
the teaching. To manage my role appropriately as a teacher of Chinese culture rather
than a Chinese in the session, I was an adjusted 'me in the teaching. For instances, in
the classroom I never had the Australian students called me 'Teacher Wang', or even
'Ms Wang', which is a typical Chinese way in classrooms. The reason not to do this
was that if I subjected the learners to Chinese classroom behavior, the cultural
distance might cause barriers between the teaching and learning. The authentic
cultural classroom atmosphere might only favor those learners who were going to
work and live in China soon, as they might have certain learning needs for better
survival in a foreign country. This was also the reason that I only used 'authentic
artifacts' in the classroom, instead of creating a truly authentic classroom
environment, i.e. as if it were in China.

7.4 Conclusion
To meet the needs and interests of the learners, fourteen approaches of three types,
cognitive, experiential and cognitive and experiential mixed, were used in six stages
with fourteen steps in the Session III. This session was a continuous spiral of
motivating learners to explore the culture, providing cultural information and skills
when learners were ready for them, and helping learners to reflect and experience or
practice the culture, then motivating learners to explore the culture again.

To maximize the extent to which learners' needs and interests were met,
Questionnaire 3.1 was given at the beginning of the workshop to investigate learners'
differences. Questionnaires 3.2 and 3.3 were also used at the end of the first day
workshop and the end of the whole workshop respectively to give an understanding
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of learners' feedback on how the approaches were applied in the teaching and on
other relevant issues.

In evaluating the teaching, data collected through the questionnaires showed that
there still existed weaknesses in the way of handling the approaches and in other
relevant issues in the session. Certain ways of teaching as well as part of the content
in the session did not meet needs and interests of some learners (see Section 7.3.2).
Data also showed that some learners might need clearer ideas about how some
approach were to be used (see Section 7.3.1.1, 7.3.1.2 and 7.3.1.5).

On the other hand, also according to the data collected through questionnaires, and
video recording and personal observation, application of the fourteen approaches in
the session were liked by most of learners. Among them, particularly 'using culture
assimilators', 'using mini-dramas', 'textual materials', 'lectures', 'culture capsules',
'culture clusters', 'having cultural activities out of class', and 'group discussion and
presentation' were favored by most students. Data also showed that the strengths of
the way the approaches were used in the session were that they were motivating,
creative, interesting and informative. They not only brought learners understanding
of Chinese culture, but also helped them develop skills for cultural interaction or
communication. They satisfied most learning interests in the session and a number of
students very much enjoyed the learning.

The factors affecting the appropriateness of the teaching could be four. First, instead
of providing cultural information first, this session tried to motivate learners to take
the initiative in exploring the culture. Second, this session paid attention to
adequately employ experiential approaches in addition to the cognitive ones, so
learners could have opportunity to learn the culture through both cognition and
experience. Third, the two main types of fourteen approaches were integrated in the
teaching organically with multiple functions, so both the cognitive and experiential
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approaches could be used for continuously motivating learners to explore the target
culture, helping learners gain cultural knowledge and skills and strengthening their
learning. This served to deliver not only a purposeful, but also a dynamic teaching to
motivate an active learning. Fourth, quite a number of activities and group learning
were employed in the session to suit characteristics of adult learning. These four
characteristics could also represent improvements in teaching in comparison with
Session I.

In addition, as a teacher of Chinese culture to adult learners in Australia, I tried to
keep my role properly in the teaching to avoid causing cultural barriers and
passiveness in the learning. I also tried to give objective analyses of the learning
performances instead of judging them as merely 'right or 'wrong', as I believe that
adults can learn best when they are encouraged.

However, there still exists room to improve the teaching. According to the data,
thorough investigation is required for a better understanding of learners' differences,
including their learning background, needs, and interests as well as expectations of
the teaching in content and approaches in order to maximum the extent the
differences are accommodated. Second, it is also necessary to allow learners to better
understand the way of teaching through providing clearer explanations in advance.
Third, I should have provided more options to different learners in the session.
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Chapter 8
Synthesis and Conclusion

Chapter 8
Synthesis and Conclusion

8.0. Introduction
This chapter consists of three sections. Section 8.1 reviews the purpose of the
research, background issues, and the methodology, as discussed in Chapters 1 to 4.
Section 8.2 synthesizes research findings from Chapters 5 to 7. Section 8.3 provides
a conclusion for the study as a whole.

8.1 Review
The purpose of the study was to explore the appropriateness of teaching Chinese
culture to adult learners in Australia in the three trial sessions, focusing on using a
series of approaches and different ways of handling them (Chapter 1). As a tertiary
teacher and researcher in China for a long period, I undertook this study as an
opportunity for learning in the rather different teaching situation in Australia (see.
Section 1.2).

Chapter 2 discussed relevant background issues, including the nature of culture and
various paradigms within which it has been taught. It identified this study as taking a
position of adopting a multi-dimensional paradigm to meet learners' different
backgrounds, motivations, needs and interests, in helping to develop learners'
competence in the areas of cognition, affect and/or behavior for cross-cultural
understanding and/or communication. It also dealt with the question of teaching
culture with and without language, the present study being an example of the latter.

Chapter 3 reviewed a number of approaches to teaching culture, dividing them into
three types, namely cognitive, experiential and cognitive-experiential-mixed. Three
functions of using the approaches were for motivating learners to explore the culture,
for developing learners' cultural knowledge and skills, and for strengthening and
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assessing the learning. It also made clear that choosing approaches and the ways of
handling them always needs to relate to learners' background, needs and interests in
what and how to learn.

Chapter 4 explained how the teachings were explored through a case study of three
trial sessions focused on teaching Chinese culture to three different groups of adult
learners in Australia. The appropriateness of using the different approaches and the
ways to handle them in the sessions were evaluated based on data collected through
questionnaires, video recording and personal observation in the three trial sessions. It
also explained that as a case study on evaluation of my own teaching, I tried to
counter potential bias by providing as much information as I could, including the
data collected in this study and information about my personal background, to help
put readers in a better position to judge the data for themselves.

The findings were then presented in the remaining chapters, as summarized below.

8.2 Synthesis of Findings through Three Sessions
This section consists of two parts. Section 8.2.1 summarizes the three sessions in
terms of the nature of the learners and the approaches used in the teaching and ways
they were handled. Section 8.2.2 provides a synthesis of findings based on the
evaluations in Chapters 5 to 7.

8.2.1 Summary of the Three Sessions
There were thirty-five participants in the three sessions. Twenty-seven gave
permission to be involved in the research. Twenty-five learners completed the
research questionnaires. There were similarities and differences among the three
sessions in the nature of learners. Trial Session III shared many similarities with
Trial Session I in that in both of them nine learners completed questionnaires, and of
these, two learners could speak a little Chinese, five learners were going to visit
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China, two learners intended to develop cultural understanding, and seven learners
were going to develop competence for both cultural understanding and
communication. The only differences in the learners were that Trial Session III had
more learners (6) who had studied Chinese culture or other culture and language than
Trial Session I (2), and more learners (8) who had cultural experiences with Chinese
people than Trial Session I (5). Although both sessions had same number of learners
expressing interests in developing competence for cross-cultural understanding (2)
and interaction (7), learners in Trial Session I expressed more interest in general
background knowledge, while learners in Trial Session III expressed more interest in
practical knowledge. While participants of Trial Session I and III were somewhat
similar, learners in Trial Session II had stronger background in cultural studies and
experiences, but expressed more interest than the learners in both Trial Session I and
Trial Session III in acquiring awareness of Chinese culture, and two of them
particularly expressed interests in history and ideas (see Section 6.1). More details
about the comparison can be seen in Section 5.1, 6.1 and 7.1 as well as in Table 8.1.

Table 8.1: The Participants' Learning Background in the Three Sessions
Session I

Session II

Session III

Having studied Chinese
culture or language or
other cultures before

2/9

7/7

6/9

Being able to speak Chinese
in different levels

2/9

1/7

2/9

Having cultural experiences
with Chinese people

5/9

7/7

8/9

Intending to visit or
work in China soon

5/9

1/7

5/9

Intending to develop competence
for cultural understanding

2/9

7/7

2/9

Intending to develop competence
for cultural understanding
and communication

7/9

0/7

7/9
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To Suit the learners' differences, the approaches and the ways the approaches were
handled in the three trial sessions were different. The approaches applied in the three
sessions were generally classified into three types, including cognitive approaches,
experiential approaches, and a cognitive-experiential-mixed approach; see Table 8.2.

Table 8.2: Approaches Used in the Three Sessions
Session I

Session II

CoRnitive approaches:
Using imagination
as a source

X

Case studies

x

Problem solving

x

Using culture assimilators
Lecturing

Session III

x
x

x

x

Using textual materials

x

Using culture capsules

x

Having learners inquire

x

Using group discussion

x

x

Using group presentation

x

x

Using authentic artifacts

x

x

Using videos or films

x

x

Using simulations

x

x

x

Experiential approaches:

Using mini-dramas

x

Inviting cultural guests to class

x

x

Having cultural activities out of class

x

x

CoRnitive-experiential mixed approach:
Using culture clusters

x
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Session I integrated eleven cognitive and experiential approaches in five main steps
of teaching generally in a continuous process of providing cultural information
followed by learners reflection, practice or experience from an initial stage to more
developed stages. The way the approaches were used was more content-focused, and
more conventional, generally with cultural information provided before activities
were used for reflection, practice or experience. It intended to meet the learner
background and needs that most of learners had not studied Chinese culture before
and they needed more general knowledge.

Session II employed only purely cognitive approaches, with lecturing and having
learners inquire during the one and half hours teaching process, mainly for
developing learners' knowledge through providing them cultural information.

Session III integrated more experiential approaches with the cognitive ones in six
stages, and the way the approaches were handled allowed learners to continuously
explore the culture through activities or experiences followed by cultural information
provided for further exploration. It intended to meet learners' background and needs
for better understanding and skills for cultural communication. It also aimed to
deliver a more motivating teaching than the previous two sessions.

8.2.2 Synthesis of Findings of the Three Sessions
In general, among the twenty-five learners who completed questionnaires for
evaluating the appropriateness of the teachings in the three sessions, twenty-three of
them gave very positive feedback, including 'Very useful', 'very helpful', 'very
motivating and very informative', 'Excellent, very creative, interesting and
informative' 'Very enjoyable' or 'Just helpful', 'Quite informative', 'Quite interesting',
'Interesting' or 'Good'. Learners commented that the sessions helped them to learn
either cultural awareness for cross-cultural understanding, or/and practical skills for
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appropriate cross-cultural communication (see Table 5.7, 5.8, 5.10, 6.2, 6.3, 6.4, 6.5,
7.14, 7.15 and 7.16).

On the other hand, two learners gave different feedback on Trial Session I and Trial
Session III. One learner commented that Session III was not as helpful as he or she
would have liked, perhaps because his or her focus was different from that of the
others (see A7 in Table 7.14). The same learner wrote that what he or she had
learned from the workshop was 'more reinforcement of learning and experience

--

some interesting variations of PRC and overseas Chinese behaviors' (see B7 in Table
7.14). This suggests that the teaching content might not have met his or her needs
and interests. Another learner commented on Session I that 'Tourism and discussion
were of benefit. Sitting for long periods listening to one speaker I found tiring' (see
A8 in Table 5.8). The second comment suggested that the way of teaching did not
suit this particular learner. A few other learners also made comments on various
weaknesses in the ways specific approaches were handled in the three sessions and
on other issues relating to the teaching content, as discussed at various points in
Sections 5.3, 6.3 and 7.3.

Data collected through questionnaires showed that while most of learners were
satisfied with the ways of teaching in the three sessions, more learners in Trial
Session I and II appreciated the information they acquired, and more learners in Trial
Session III expressed satisfaction with both the knowledge and experiences they
gained, and also the learning styles. In addition, data collected through
zn video
recording and personal observation suggested that while learners in both Trial
Session I and III were active in group learning and activities, Trial Session III
appeared more involving throughout all the processes than other sessions.

According to the data, it was feasible to teach Chinese culture to learners with little
or no Chinese language proficiency in Australia to help them build up Chinese
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cultural competence for cross-cultural understandings andlor communication.
However, as learned from presenting the three trial sessions, both teaching culture
and teaching adult learners were dynamic issues, and to deliver appropriate teaching,
a number of issues required attention and action.

8.2.2.1 Integrating Cognitive and Experiential Approaches
It seemed more appropriate to integrate both cognitive and experiential approaches in
a balanced way in teaching culture, especially for developing learners' cultural
competence for understanding and communication. For example, to review ways of
teaching in Trial Session I and III, both of the sessions integrated cognitive and
experiential approaches in the teaching, and each approach was used as an organic
part of the whole teaching structure. However, while the integrated teaching strategy
led to an orderly progress of solid learning in the two sessions, data showed that
learners in Session III appeared more active and that more learners enjoyed the
workshop (see Tables 7.14 and 7.15). The learners also commented that the session
helped them pleasantly gain an insight into the Chinese culture, and learn practical
skills and how to act (see B9, B6 in Table 7.14, 6 and A6 in Table 7.15).

My observations also provide evidence that the learning in Session III was more
active and productive. For example, I had planned to have students role play
'business communication or negotiation' in Session I, but I replaced it with having
learners inquire, since they expressed less interested in it than in the latter activity.
However, students in Session III chose the topic by themselves and role played a
similar topic (business meeting and interaction) without being given any instruction.
(It was really pleasant surprising for me!)

These strengths of Session III could be due to it integrating adequate experiential
approaches with cognitive ones in the teaching. In contrast with that, when lecturing
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was used quite often in Session I, one learner who was preparing to visit China found
it tiring (see A8 in Table 5.8).

Furthermore, although I found that teaching culture solely through cognition might
have been appropriate in Session II, it was mainly for students engaged in culture
studies or research and in a short session for about one hour. Among the seven
learners who completed the questionnaires, six who were engaged in studies of
Chinese language or culture or other cultures gave very positive comments to the
session, while the one learner who expressed motivation and interests in readiness
for touring China gave the feedback that the least useful thing in the session was the
large amount of information and suggested the use of handouts with outlined points.

In summary, it requires attention to integrate both the experiential and the cognitive
approaches in a proper way in teaching culture to adult learners for helping them
develop competence in cross-cultural understanding and communication.

8.2.2.2 Using a Dynamic Strategy to Motivate Learning
Since teaching culture and teaching adults are two dynamic issues, they may
accordingly require a dynamic teaching strategy. Teaching culture need not be
limited to a conventional way, like providing cultural information followed by
student reflection and cultural activities. Data collected through the trial sessions
shows that it was appropriate to apply a strategy of continuously motivating adult
learners to take the initiative to explore the culture through activities and experiences
before specific cultural information and skills were taught. Session III can be an
example of this way of teaching and the learners gave positive feedback and
performed more actively in the learning than the previous two sessions. Data shows
that six learners favored the way of teaching, while two learners expressed different
interests, and one learner was not used to it at the beginning, but later on commented
the way of learning was very enjoyable (refer to Section 7.3.2). In contrast with that,
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in Session I approaches were often handled by providing cultural information firs
followed by learners reflection, or practice, and one learner found it tiring (See
Section 5.3.2).

This could be evidence for the viewpoint that it is more appropriate to teach culture
through having learners explore it rather than feeding them with information, as
believed by a number of researchers (Nostrand, 1974, Seelye 1984, Stern 1992). It
could also represent the practice of a theory by Cranton (1992, p. 14): 'Early in any
adult education session, there should be an exercise in which the participants identify
the specific problems they want to be able to deal with more adequately'. Although
some learners may not be used to this way of teaching, applying the dynamic
strategy could be a motivating way to teaching culture to most adult learners.

8.2.2.3 Group Learning, Activities, Experiences and Less Formal Ways
As learned from evaluating the three sessions, most of the adult learners liked group
learning and activities and more were active with them. Under the two types of
learning, they particularly favored problem-centered or performance-centered
learning, as Cranton (1992, p. 14) claimed. Group learning and activities were only
used in Session I and III, and many data collected from the two sessions showed that
most of learners enjoyed the way of learning and performed actively in learning with
using case studies, problem solving, group discussion and presentation, culture
assimilators, simulations, games, dramatizations, culture capsules, culture clusters,
inviting cultural guests to class, having cultural activities out of class, and so on (see
the relevant subsections of 5.3.1 and 7.3.1).

As the sessions were for teaching Chinese culture to learners in Australia, authentic
artifacts, cultural experiences and resources from the local community in this
multicultural society were used in Session I and Session III. According to the data
collected, it was appropriate to use these to create opportunities for learners to
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experience and practice Chinese culture. A learner in Session I concluded that one of
the strengths in the course was the 'useful cultural input' from the classroom being
decorated by authentic artifacts (see B2 in Table 5.8). Another learner in Session III
gave feedback that 'practical experience is always an excellent way to learn' (see 2 in
Table 7.12).

Meanwhile, it can also be greatly beneficial to learn culture from authentic
experiences whenever this is possible, as culture can also be learned in a real life,
and social and cultural practices employed in teaching might help to avoid restricting
the cultural learning to the level of understanding rather than proceeding to the level
of interacting, as Roberts et al. (2001, p. 29) have claimed. For example, a number of
learners went to China after they participated in the sessions, and when they came
back they told me that the session was very helpful for them in cross-cultural
understanding and communication when they lived in China, and they also felt it
would be a great experience to learn culture through living in China for a while.

I also learned from the three sessions that it was better to teach Chinese culture to
adult learners in a less formal, personal, and learner-centered way, as the participants
appreciate these ways of learning. For example, among the three sessions, learners
particularly valued Session III as 'an excellent opportunity to interact on a less
formal basis' (see Table 7.12 and 7.16). This way of teaching made Session III more
advantageous than the previous two sessions, with which a more formal way of
teaching was employed, as students in Session III enjoyed the learning and were
more active (see A3 in Table 7.15, B6 in Table 7.16 and the CD-ROM).

8.2.2.4 Learning Diversity and Flexibility of Teaching
Another thing learned from the three sessions was that adult learners have many
differences, and to cope with the differences varied teaching strategies need to be
applied in teaching (Sutherland, 1997). The adult students in the three sessions were
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different in background, learning experiences, motivation, psychological types,
needs and interests, and therefore displayed different ways of learning, performance
and reaction to teaching. Just as Schmeck (1997, pp. 5 8-62) claimed, even
personality factors alone could result in ten different ways of adult learning, not to
mention the effects of other factors. Furthermore, as adult students could learn best
with different ways of teaching which met their differences (Gudykunst et al. 1996,
p.78), detailed investigation before and throughout the teaching about the learners
differences, and applying a purposeful strategy with flexible options and adjustments
in the process in accord with the learning differences were essential for using
approaches appropriately in teaching culture to adult learners.

Sometimes the learners differences could be easy to understand as a simpler issue.
For example, that a learner was not used to perform in front of others at the
beginning of the learning when dramatization was used was caused by a
psychological issue, and more time may help the learner feel better through being
familiar with both the approach and his or her peers, as explained before. Sometimes
the learners' differences were not easy to understand, as data collected relating to
learners' differences could appear contradictory. For example, learners with different
motivations could express the same needs and interests, and their different reactions
and ways of learning were actually consistent with their motivation rather than the
needs and interests expressed. Two learners in Session III expressed the same needs
and interests in culture competence for cross-culture understanding, but I observed
that the learner who was learning for readiness to visit China was keen to follow all
cultural ideas and behaviors in their performance, while the learner with motivation
for private and professional research did not do so, as understanding what the
different Chinese behavior patterns were and why they were so might be enough for
him.
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As learned from the three trial sessions, to understand the adult learners differences
and to use the right approaches and handle them appropriately are two sides of a
coin. To cope with the two-sided issue, so the teaching could better suit the learners,
a series of measures were taken in the three sessions. The first was an attempt to
improve the advertisement for the program so that the nature of the session would be
clearer (see the announcement for each session in the CD-ROM). The second was to
try to make a more thorough investigation with four different questionnaires (refer to
Appendix A, B, D and E) to understand the learners differences in order to present
more purposeful teaching. The third was to make adjustments in the teaching to
better meet the learners! needs and interests. There were two major adjustments. The
first was in Session I when learners showed stronger interests in inquiring cultural
information rather than 'role play', so that the 'role play' was accordingly replaced by
'having learners inquire' (refer to 5.2.7). The second was in Session III: when
learners needed group discussion on what they learned previously and for the
preparation of group presentation in the next step, the planned use of 'having learners
inquire' was changed into 'group discussion' (refer to 7.2.3). To allow adjustments in
the way of teaching that were in accord with learner reaction, there was increasing
explanation about the approaches and how they were being handled at the beginning
of Session III and before using specific approaches. The way of using questionnaires
was also improved. For example, Questionnaire 3.2 was given to obtain learners' ongoing feedback in Session III at the end of the first day instead of only collecting
information on their needs for the coming day's course in Session I. However, I felt
this was still not sufficient to cope with the 'two-sides' issue. Possible improvement
might need to be made through an investigation of ways of learning the students
would be interested in and their expectations of teaching. In addition, more
explanation may need to be given before specific approaches are used.

On the other hand, I also learned from the sessions that it sometimes might not be
possible to use any specific approaches and ways to meet all learners' differences in a
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specific adult class. For example, while using mini-dramas' was favored by seven of
the nine learners in Session III (see Table 7.5), two learners gave different feedback:
one suggested changing the order to have the cultural information provided first,
while another commented that it was 'Directionless without pre-existing knowledge
of what constituted an appropriate response' (see 7 and 8 in Table 7.7). Although it
might not be easy to cope with the two-sides issue, in a role of a supporter and
facilitator in tertiary or adult teaching, to try to understand the learning differences
and to maximize the extent to which learners' differences are accommodated is
necessary to shorten the distance between learning diversity and purposeful teaching.

8.3 Conclusion
What I learned through this research on evaluation of appropriateness of using a
series of approaches in the three sessions and the ways they were handled were the
following:

First, it was appropriate to integrate both cognitive and experiential approaches in a
balanced but dynamic strategy in teaching to continuously inspire the adult learners
to explore the target culture for knowledge and/or skills. This way of teaching could
not only motivate learners to become more active, but also help to develop learners'
cultural understanding and/or cultural skills for interaction in a more insightful level.
Purely cognitive approaches, such as using lecture and textual materials, might
mainly suit learners engaged in culture research or studies in short sessions of about
one hour.

Second, using group learning, activities and cultural experiences were helpful
approaches for delivering motivating cultural sessions to the adult students, and they
favored a less formal, more personal, learner-centered way of teaching. Also, as the
Chinese cultural sessions were delivered to learners in Australia, and the learning
process could mainly involve classroom activities, it was beneficial to use cultural
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experiences and resources from the local community in the multicultural society for
developing learners' cultural competence. Although the three trial sessions did not
use authentic cultural experiences, for a different cultural program held in a place
where Chinese culture is actually practiced, authentic cultural experience is
recommended as a relevant teaching approach.

Third, to appropriately use different approaches to teach Chinese culture to adult
learners was a coin with two sides. One side of the issue was learners' differences,
while the other side was varied approaches and ways to handle them. To
appropriately use approaches in teaching culture could require a good understanding
of learners' differences in background, learning experiences, motivation,
psychological issues, needs and interests, as these differences could affect their ways
of learning. Although it might sometimes not be possible to apply any single
approach to meet varied needs and interests of adult learners in a specific class, we
might need to always keep the two-sided issue in mind, and try to cope with it by
maximizing the extent to which the learners' differences can be accommodated. To
cope with the differences, it might not be enough to only understand the learning
differences, but also the learners' expectations of teaching. To deliver teaching to suit
learners' differences also required detailed explanations of approaches and the ways
they were to be handled, and to ensure that students clearly understood them before
the teaching. It could also be appropriate to give more options in teaching to help
learners to cope with the differences.

In presenting the sessions also I paid attention to giving more encouragement and
explanation instead of giving negative comments on learners' performances,
especially when I was asked by some learners to make some comments on different
performances which might be regarded as incorrect by them, as I believed that adult
learners learn better when they are encouraged (Cranton, 1992).
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To end this thesis, as a researcher and educator for more than twenty years in China
and for six years in Australia, I regard this study as my learning process in teaching
culture to adult learners. The reason for me to say so is that during the study with the
teaching practices, I confronted a great deal of difference, and experienced many
changes, culturally, educationally, philosophically and practically. These differences
and changes could be seen in my progress through the three trial sessions with
different ways of teaching. These differences and changes eventually made me more
familiar with my Western learners by coming to know their learning differences, and
more confident in my teaching after applying a series of approaches in varied ways
to try to accommodate the learning differences. My progress can be viewed from the
way I presented Session Ito how I presented Session III. I also regard this learning
progress as a dynamic process which changed my roles from a controller and
instructor in a teacher-centered context into a supporter and facilitator in a learnercentered one. It also changed my way of teaching culture from more formal into less
formal, from cognitive-focused into more cognitive-and-experiential balanced. It
changed my task as well from encouraging students to learn by knowing into
learning by exploring, experiencing, and communicating. In the three sessions of
Chinese culture, I also tried to take neutral position in dealing with cultural issues as
a teacher from the target cultural background, but what I achieved in the teaching
might be a role of 'transparent eye', as Eoyang (see Section 1.2.3) explained, rather
than being neutral in my learners' eyes. This case study, however, is thus less of a
lesson for others than a learning for myself to reflect on and practice.
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Appendix A: Questionnaires 1.1 (For Session I)
This questionnaire will help me to learn more about you and your ideas about my
teaching, to help make the teaching more purposeful and effective. It will also form a
part of my research on teaching Chinese business culture to Australian learners.
Please feel free to answer just those questions you feel happy to answer.

Name (optional)

Age

Occupation

Sex

Why did you decide to take this course?

What would you like to get out of it?

Have you ever studied Chinese language or culture? If so, please tell what you
studied, how long, when and where.

Have you been to China?
174

Yes[ ] or No [ ]. If 'Yes',
How many times
Total stay

days or

months or

years.

What parts have you visited?
What was your purpose
business [ ] tourism [ ] study [ ] other

Have you dealt in business with Chinese people?
Yes[ ] No [ ] If 'Yes', How long

In what area

Would you like to give a brief description of your conceptions about Chinese
people, culture, and business?

What is your cultural background? (Please tick one)
European [ ]

Asian [ ]

Eurasian II I Other [ ]

Thank you very much for your valuable information and cooperation!
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Appendix B: Questionnaires 1.2 (For Session I)
1. Which do you think is the most important in business dealing? (Please tick just
one)

{ I Earning money
[ I Building up good business relationship

[ ] Earning a reputation
[ ] All of these

2. In business dealing especially international business dealing, what would you
think is most valuable? (Please tick as many as you consider important.)
,

[ I Special knowledge in a particular business area
] Special experience in a particular business area
[ I Government policy and relevant business regulations/law
{ II Psychological knowledge
LI II Cultural awareness (way of people thinking, talking, and behaving, etc.)

[ II Language knowledge
LI II Financial knowledge

[ II Geographical knowledge
[ ] Literary knowledge
LI I Aesthetic knowledge
I Good personality

[ ] Diplomatic ability
[ ] Ability in observation and collection of information
I Analytical and synthetic ability

I Decision making ability
[ ] Ability in Information Technology
3. Have you ever experienced 'culture shock'?
Yes [ ] No [ ] If'Yes',
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Where did you experience this culture shock'?
I in business

[ ] in daily life [ ] in study

[ I in traveling Others
And the place?
I P. R. China [ ] Taiwan

[ ] Hong Kong

[ I Australia

Other countries________________________________________

How would you characterize the cause of the 'culture shock'?
I political
a language issue

[ ] economic

II I geographical

[ ] psychological

[ 1 values

Others

How did you deal with the 'culture shock'?
I tried to cope with it { I ignored it [ I escaped from the situation

How would you characterize yourself psychologically
1 more introverted

[ ] more extroverted

I more balanced between the two types

Could you please explain a business dealing you have had which you consider
your
most successful one?

Thank you very much for your valuable information and cooperation!
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Appendix C: Questionnaires 1.3 (For Session I)
How useful did you find the course?
-------------------------------------------------------------------------------------------------------------------------

What were the most useful things in the course?
-------------------------------------------------------------------------------------------------------------------------

What were the least useful things in the course?

How useful did you find each of these?
not useful little useful just OK useful very useful
Role play

[1

[1

[1

[1

[1

Problem solving

[1

[1

[11

[1

[1

Case study

[1

[1

[ 1

[1

[1

Lecture

II 1

[ 11

[1

[ ]

[1

Video

[]

[1

[1

{]

H

Group presentation

[1

[1

[1

[ ]

[1

Group discussion

[1

[1

[ 11

[1

[ I

Any other comments?
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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5. How could I improve this course in the future?
------------------------------------------------------------------------------------------------------

Thank you very much for your valuable information and cooperation!
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Appendix D: Questionnaire 2 (For Session II)
(Please don't write your name.)
This questionnaire will help me to learn more about you and your ideas about my
teaching, to help make the teaching more purposeful and effective. It will also form a
part of my research on teaching Chinese culture to Australian learners. Please feel
free to answer just those questions which you would feel happy to answer.

Age

Occupation

Sex
Why did you decide to attend this session?

Have you ever studied Chinese language or culture? If so, please tell what you
studied, how long, when and where.

Have you been to China?
Yes [ ] or No [ ] If 'Yes',
How many times
Total stay

?

days or

months or

What parts have you visited?
What was your purpose?
business [ ] tourism [ ] study [ ]

ME

other

years.

Have you had any experiences with Chinese people?
Yes [ ] No [ ] If 'Yes', How long

In What area

Would you like to give a brief description of your conceptions about Chinese
people and culture, and business?

What is your cultural background? (Please tick one)
European [ I

Asian [ II

Eurasian [ I

Other [

How useful did you find the session?
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

What were the most useful things in the session?
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

What were the least useful things in the workshop?
----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

FEll

10. How did you find my approach to present the materials?
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

What were the strengths?
------------------------------------------------------------------------------------------------------

What were the weaknesses?
-------------------------------------------------------------------------------

11. How could I improve this session in the future?
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

12. Any other comments?
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Thank you very much for your valuable information and cooperation!
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Appendix E: Questionnaires 3.1 (For Session III)
This questionnaire will help me to learn more about you and your ideas in evaluating
the teaching approaches I applied in this workshop. It will also form a part of my
research on teaching Chinese culture to Australian learners. Please feel free to
answer just those questions you feel happy to answer.

Name (optional)

Age

Occupation

Sex

Why did you decide to attend this workshop?

What would you like to get out of it?

Have you ever learned Chinese language or culture? If so, please tell what you
learned, how long, when and where.
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Have you been to China?
Yes [ ] or No [ ]. If 'Yes',
How many times
Total stay

days or

months or

years.

What parts have you visited?
What was your purpose of the visit?
For business [ 11

tourism [ I

study [ I other

Are you going to China? Yes [ ] or No [ 1. If 'Yes', when?
Have you had any experiences with Chinese people?
Yes [ ] No [ ] If 'Yes', what was the nature of your experiences?

-----------------------------------------------------------------------------------------------------

Would you like to give a brief description of your conceptions about Chinese
people and culture?
--------------------------------------------------------------------------------------------------

What is your cultural background? (Please tick one)
European [ ]

Asian [ 11

Eurasian [ ]

Others [

Thank you very much for your valuable information and cooperation!

WOM

Appendix F: Questionnaires 3.2 (For Session III)
How helpful did you find each of these approaches? Add comments on their
strengths andlor weaknesses if you can.
not helpful little helpful less helpful helpful very helpful

Using imagination
As source

[1

[1

II]

[1

[1

[1

[]

[1

II]

[I

[11

[1

[ I

II]

[I

Strengths andlor
Weaknesses:

Using Mini-drama

Strengths andlor
Weaknesses:

Culture assimilators
(case study &
problem solving)
Strengths andlor
Weaknesses:

Provide culture
information I, II, III
(Give textual
materials as
resources and
lecturing)
Strengths andlor
Weaknesses:

-------------------------------------------------------------------------
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Appendix G: Questionnaires 3.3 (For Session III)
How helpful did you find each of these approaches? Add comments on their
strengths and/or weaknesses if you can.
not helpful little helpful less helpful helpful

Culture capsules
(Explanation of
cross-cultural
difference)

[1

[1

[1

[1

very helpful

[1

Strengths and/or
Weaknesses:

Culture cluster
(Three culture
capsules with
related topics &
classroom
role play or skit)
Strengths and/or
Weaknesses:
Provide culture
Information IV
(films)

[1

[1

[1

[1

[]

Strengths and/or
Weaknesses:
---------------------------------------------------------------------------------------------------------------------------------------------

Exposure to the
target culture
(Chinese lunch
& guests)

[I

[I

Strengths and/or
Weaknesses

11'74
IeI

[]

[]

[ I

How helpful did you find this workshop?
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

What have you learned from this workshop?

What were the most useful things in the workshop?

-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

What were the least useful things in the workshop?
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

How could I improve teaching Chinese culture in the future?
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Any other comments?
-----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Thank you very much for your valuable information and cooperation!
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Appendix H: Information about the CD-ROM
[From the 'Readme.txt' file on the CD-ROM]

The materials on this CD-ROM are in common World Wide Web formats and
can easily be accessed simply by opening the file 'START.HTM' with
any Web browser and then following the links provided. (If you can
also download the CD onto your hard drive, of course, you can improve
access speed.)

The remainder of this README' file provides only basic information
on the materials for anyone unable to access them directly and a few
technical notes, divided into seven brief sections:
What is it?
Why a CD-ROM?
How it was done
The video format problem
Obtaining a QuickTime Player
Viewing stills from the video clips
Printing out pages

1. What is it?
This CD-ROM forms part of a thesis on Teaching Chinese Culture to
Adult Learners in Australia submitted by Li Wang pursuant to the
degree of Doctor of Teaching at Northern Territory University (in
Darwin, Australia)

Specifically these materials constitute the 'practical thesis'
required for NTU's Doctor of Teaching. This is normally some sort of
systematic presentation, such as a video, on the teaching activities
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that the candidate undertook in pursing research on the thesis topic.
The details of the research

---

background, methodology, and findings

are reported separately in a written work called the 'theoretical
thesis'. The two types of theses thus complement each other.

Why a CD-ROM?
Li Wang originally set out to make a video tape as her practical
thesis, but when it came time to edit the VHS tape she and I (her
supervisor) found that the older type of tape editing equipment was
no longer available at our university, having been superseded by
computerised editing.

After discussing the possibilities we decided that if she had to go
to the trouble of digitising her VHS tapes so that they could be
edited by computer, she might as well turn them into a set of video
clips that could be easily be accessed at well from a set of Web
pages on CD-ROM. Why force viewers to sit through a half hour or more
of a set sequence of shots when it was easy to allow them to scan
through a set of Web pages and have a look at whatever video clips
they cared to in whatever order they preferred?

How it was done
Embarking on preparing such a CD-ROM was daunting, since Li Wang had
no experience in creating Web pages, and since my own experience was
too limited to include video editing. Fortunately we found some
support from the NTU's Digital Media Centre within the School of Art
and Design (in the Faculty of Law, Business and Arts), whose
technical assistant, Ms Georgia Glen, was most helpful.

Since the work was entirely new to Li Wang, I took responsibility for
the mundane task of converting her text to Web pages while she
digitised selected portions of the tapes and, after initial
assistance from me, undertook the bulk of the video editing.

The Macintosh program iMovie made the editing task relatively
straightforward, but with the complication that it can only edit the
original digital video (DV) format, which quickly eats up gigabytes
of space. While iMovie can also convert the finished video clips to a
much smaller format (namely QuickTime) needed for the CD-ROM, it
cannot convert back to allow the latter to be edited further. We did
find we could do edit the QuickTime files further in very basic ways
("cutting" and "pasting') using Movie Player. While Adobe Premier was
also available and could edit QuickTime files, it is far more
difficult to use, and my limited attempts produced clips plagued with
"light flutter", i.e. varying intensity of light.

4. The video format problem
While it proved easiest to produce the video clips in QuickTime
format, apparently this is not the most common video format used on
the Web. Indeed, I've found that even some Macintoshes do not
automatically handle the QuickTime format we used.

From what I have been able to glean from informed friends and other
sources the most widely accessible video format would seem be some
version of MPEG, but I have not found a viable way to convert the
QuickTime files into this format. I'm not actually sure how much
difference this would make in any case. While MPEG is the most
commonly used format, I'm not sure that it is so universal that most
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computers can automatically deal with it. For those whose computers
are not set up to view either QuickTime or MPEG files there is little
reason to prefer one over the other, since in either case they would
have to obtain the needed software and install it in their Web
browsers.

Obtaining a QuickTime Player
If your Web browser does not already support QuickTime you can obtain
a free QuickTime Player from the Web site
<http://www.apple.com/quicktime/ download/> and install it in your
browser. If you are not sure if your browser supports QuickTime, try
and see. Within the material a Preface page includes a video clip
that you can try out, and if you cannot access it you can simply
follow the link there to the associated technical advice, which gives
a Web address from which a free QuickTime Player can be obtained.

Viewing stills from the video clips
Whether or not you are able to access the video clips, I have also
tried to provide you with a way to see a still picture (or frame)
from each one of them. The icon marking each video clip is actually a
one-tenth-size picture of a frame from the video clip within the
QuickTime viewer as it appears on my own computer, an iMac. Which
simply clicking on the icon should take you to the QuickTime movie
(if you can view it), but keeping the mouse button depressed over the
icon (on a Macintosh, at least) or right-clicking on it (on Internet
Explorer for Windows) should enable you to either open a full size
version of the image (on the Mac) or at least (in Windows) save it
for viewing separately.
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7. Printing out pages
While proof reading the Web pages we came to realise that the white
lettering used may print out white on white paper and thus be
invisible. This can easily be avoided by adjusting your browser to
use its own default page colouring (or any other that you choose)

.

In

a recent version of Internet Explorer for Windows, for example, you
would select 'Internet options under the 'Tools' menu and adjust the
'Color'

.

On a Macintosh, on the other hand, this is done through

Preferences' in both Netscape 4.73 (select 'Colors' under the
'appearance' preferences and then click the box for 'Always use my
colors, overriding page') and Internet Explorer 5 (select 'Web
Content' under the 'Web Browser' preferences and unclick (turn off)
the box for Allow page to specify colors').

prepared by Paul Black (Li Wang's thesis supervisor), 8 December 2001
(Some of the files were updated on 23 November 2002 after the
completion of the 'theoretical thesis'.)

Faculty of SITE, Northern Territory University, Darwin, NT 0909
Aus t ra 1 i a

email: <paul.black@ntu.edu.au>
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